Limited English Proficient/English 
Language Learners: 



Learning Standards for 
English as a Second Language 



Building the Bridge 




The University of the State of New York • The State Education Department • Office of Bilingual Education 
Albany, NY 12234 • www.nysed.gov • www.emsc.nysed.gov/ciai/nysben.html 





The Teaching of Language Arts to 
Limited English Proficient/English 
Language Learners: 



Learning Standards for 
English as a Second Language 



Building the Bridge 




2004 

The University of the State of New York • The State Education Department • Office of Bilingual Education 
Albany, NY 12234 • www.nysed.gov • www.emsc.nysed.gov/ciai/nysben.html 



THE UNIVERSITY OF THE STATE OF NEW YORK 

Regents of The University 



Robert M. Bennett, Chancellor, B.A., M.S Tonawanda 

Adelaide L. Sanford, Vice Chancellor, B.A., M.A., RD Hollis 

Diane O’Neill McGivern, B.S.N., M.A., Ph.D Staten Island 

Saul B. Cohen, B.A., M.A., Ph.D New Rochelle 

James C. Dawson, A.A., B.A., M.S., Ph.D Pern 

Robert M. Johnson, B.S., J.D Huntington 

Anthony S. Bottar, B.A., J.D North Syracuse 

Merryl H. Tisch, B.A., M.A New York 

Geraldine D. Chapey, B.A., M.A., Ed.D Belle Harbor 

Arnold B. Gardner, B.A., LL.B Buffalo 

Harry Phillips, 3rd, B.A., M.S.F.S Hartsdale 

Joseph E. Bowman, Jr., B.A., M.L.S., M.A., M.Ed., Ed.D Albany 

Lorraine A. Cortes- Vazquez, B.A., M.P.A Bronx 

Judith O. Rubin, A.B New York 

James R. Tallon, Jr., B.A., M.A Binghamton 

Milton L. Cofield, B.S., M.B.A., Ph.D Rochester 



President of The University and Commissioner of Education 

RICHARD P. MILLS 

Chief of Staff 

Counsel and Deputy Commissioner for Legal Affairs 

Kathy A. Ahearn 

Chief Operating Officer 

Deputy Commissioner for the Office of Management Services 

Theresa E. Savo 

Deputy Commissioner for Elementary, Middle, Secondary, and Continuing Education 

JAMES A. KADAMUS 

Coordinator for Office of Bilingual Education 

CARMEN A. PEREZ HOGAN 



The State Education Department does not discriminate on the basis of age, color, religion, creed, dis- 
ability, marital status, veteran status, national origin, race, gender, genetic predisposition or carrier status, 
or sexual orientation in its educational programs, services and activities. Portions of this publication can 
be made available in a variety of formats, including braille, large print or audio tape, upon request. 
Inquiries concerning this policy of nondiscrimination should be directed to the Department’s Office for 
Diversity, Ethics, and Access, Room 530, Education Building, Albany, NY 12234. Requests for additional 
copies of this publication may be made by contacting the Publications Sales Desk, Room 309, 
Education Building, Albany, NY 12234. 




Contents 



Foreword v 

Acknowledgements vii 

Introduction 1 

Early Childhood Grades Pre-K — 1 17 

• Learning Standards and Performance Indicators 

• Sample Classroom Tasks 

• Learning Experience, “Falling into Autumn” 

Elementary Grades 2 — 4 33 

• Learning Standards and Performance Indicators 

• Sample Classroom Tasks 

• Learning Experience, “The Habitat Next Door” 

Intermediate Grades 5 — 8 59 

• Learning Standards and Performance Indicators 

• Sample Classroom Tasks 

• Learning Experience, “More Than Just Turkey Talk” 

Commencement Grades 9 — 12 85 

• Learning Standards and Performance Indicators 

• Sample Classroom Tasks 

• Learning Experience, “who are you, little i?” 

New York State ESL Learning Standards 

with Performance Indicators by Grade Level 105 



References 



125 




IV Learning Standards for ESL 




Foreword 



It is with great pleasure that I present the New York State English as a Second 
Language Learning Standards. Many educators of limited English proficient/English 
language learners (LEP/ELLs) across New York State (NYS) and across the country 
collaborated in bringing these standards to fruition. The document represents an 
alignment of the New York State English language arts standards and the English as 
a second language (ESL) standards developed by the National Association of 
Teachers of English to Speakers of Other Languages (TESOL). The ESL learning 
standards are also one of the seven essential elements for effective bilingual and 
ESL programs approved by the New York State Education Department and the New 
York State Board of Regents. Most importantly, however, the ESL learning standards 
reflect the highest quality of teaching and learning in the ESL and bilingual programs 
that occur day to day in our schools. Based on these practices, the ESL learning stan- 
dards will create a context for consistent and effective ESL instruction and curricula 
throughout the State. 

In the Spring of 2000 we issued Tloe Teaching of Language Arts to Limited English 
Proficient/English Language Learners: A Resource Guide for All Teachers. Language 
arts for LEP students translates into the integration of native language arts, English as 
a second language (ESL), and English language arts (ELA). The guide revolves around 
the theme of building bridges to academic excellence and success in school for LEP 
English language learners. Bridges link children’s homes to school, countries of origin 
to their new country, and native languages and cultures to English and the American 
experience. Bridges build upon respect for who our children are, where they come 
from, and the languages they speak as they add English to their linguistic repertoire. 

Quality, sensitive, challenging, and focused instruction in ESL is key to transitioning 
youngsters from proficiency in their native language to acquiring proficiency in 
English, and to ensuring their success on the New York State English as a Second 
Language Achievement Test (NYSESLAT) and in passing the Comprehensive English 
Regents Examination. This document is intended to provide teachers, curriculum 
developers, and test developers with the information and content essential for con- 
sistent and successful teaching and learning of English for LEP students so that they 
successfully meet the ELA standards. This is an essential step to earning a high school 
diploma in New York State. 

The standards document was originally issued as a draft in the fall of 2001. It has 
been reviewed by numerous educators of LEP students across New York State and 
across the country. This edition reflects their suggestions and recommendations, as 
well as the changes in education policy in New York State pertaining to LEP/ELLs. 

To all of the bilingual, English as a second language and other teachers of our LEP 
students, thank you for your continued commitment to the success of our students. 



Carmen A. Perez Hogan 

Coordinator, Office of Bilingual Education 
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Introduction 



The New York State Education Department Office of Bilingual Education (NYSED 
OBE), in its continued effort to raise achievement for all LEP/ELLs, has developed the 
New York State learning standards for English as a second language. These standards 
are meant to serve as the foundation for ESL curriculum, instruction, and assessment 
for all LEP/ELLs in New York State, grades Pre-K through 12. The NYS ESL learning 
standards also serve as the framework for the New York State ESL Achievement Test 
(NYSESLAT), which is administered annually to all LEP/ELLs in New York. 

The ESL standards articulate the abilities and competencies that LEP/ELLs must 
demonstrate to successfully integrate into the English academic mainstream. The ESL 
standards combine the principles of second language learning with the language 
development necessary for success in the academic content areas. Proficiency in the 
English language, which is essential to meet the standards in other academic content 
areas, is made explicit as a developmental goal. 

The ESL standards view second language education as consisting of learning English 
for authentic purposes in both social and academic settings. Through meaningful and 
purposeful interactions, LEP/ELLs explore ideas and concepts at a pace that reflects 
their level of English proficiency and academic preparedness. LEP/ELLs at all levels 
of English proficiency engage in standards-based tasks that build on their academic, 
language, and cultural experiences. 

Unique to the NYS ESL standards is Standard 5, the standard on cross-cultural knowl- 
edge and understanding. LEP/ELLs bring a rich background of cultural experiences 
to their classrooms. Standard 5 capitalizes on this background to develop LEP/ELLs’ 
familiarity with their new social and academic environment in the United States, as 
well as to foster cross-cultural awareness in the multicultural American society. 

The NYS ESL learning standards include the minimum requirements outlined by the 
NYS English language arts learning standards: 



Minimum Reguirements for All Students 


Grades 


Listening 


Speaking 


Reading 


Writing 


PreK-1 


Students will listen on 
a daily basis. 


Students will speak 
on a daily basis. 


Students will read a 
minimum of 25 books 
or the equivalent 
per year across all 
content areas and 
standards. 


Students will write on 
a daily basis across 
all content areas. 


Grade 2-12 


Students will write an 
average of 1 ,000 
words per month 
across all content 
areas and standards. 
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Limited English Proficient English Language Learners 



Through the NYS ESL 
learning standards, students 
use English to learn English. 



In New York State, learners of English as a second language are students classified 
as “limited English proficient” (LEP) because they come from a home where a lan- 
guage other than English is spoken and score at below “Proficiency” on the LAB- 
R or score at the Beginning, Intermediate, or Advanced level of English as mea- 
sured on the NYSESLAT. Diverse student profiles exist within the overall classifica- 
tion of LEP. There are LEP/ELLs who may be gifted and there are many with a high 
level of proficiency in their native language. Others may not be able to read or 
write their native language because they have had a limited or interrupted formal 
education in their own country. Finally, there is a population of LEP students who 
have been identified as having special needs and have been referred for special 
education services. All of these LEP students must receive instruction in ESL as 
shown in the following chart. 



Required Units of ESL/ELA Instructions 






LEVELS OF PROFICIENCY 


Grades 


English 


Beginning 


Intermediate 


Advanced 


K-8 




2 


2 


1 










1 


9-12 




3 


2 


1 










1 



Instruction based on the NYS ESL learning standards is essentially characterized by 
using language to learn language, and by using all four language skills — reading, 
writing, listening, and speaking. Second language acquisition research highlights the 
crucial role of reading and the importance of using language in meaningful and 
authentic exchanges, for language growth to occur. Through authentic discourse and 
negotiation, at levels where language is comprehensible yet challenging, LEP/ELLs 
acquire not only effective language structures and pragmatics, but also the language 
needed for academic success. Students create meaning as they engage in language- 
rich practices both in personal interactions and through text. In this standards-based 
model of instruction, language teaching continues to be made explicit in ESL class- 
rooms, but does not form the core of the ESL curriculum. Rather, explicit language 
teaching, often through “mini-lessons,” supports the standards and serves authentic 
and academic tasks. In creative and meaningful language practice that typifies stan- 
dards-based ESL instruction, fluency, accuracy, and application are equal partners. 



NYSESLAT and LAB-R 



The New York State Education Department has developed the New York State 
English as a Second Language Achievement Test (NYSESLAT) to measure the English 
language arts proficiency of LEP/ELLs across the State, grades K through 12. 
Administered each spring, the NYSESLAT is designed to measure the growth in 
English language ability of LEP/ELLs from year to year. The NYSESLAT identifies the 
English proficiency level of LEP/ELLs as either Beginning, Intermediate, or Advanced. 
The NYSESLAT also identifies those LEP/ELLs who have achieved a Proficient level 
of English and no longer require ESL and/or bilingual services. 
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The NYSESLAT consists of four subtests based on language skills — speaking, listen- 
ing, reading, and writing. The items on the NYSESLAT are written by ESL and bilin- 
gual teachers in New York State and are based on the NYS learning standards in ESL. 

The Language Assessment Battery-Revised (LAB-R) was developed by The New 
York City Department of Education and adopted by NYSED to identify those 
incoming students who may be eligible for bilingual education or ESL services. All 
incoming students who live in a home where a language other than English is 
spoken, as confirmed by the Home Language Survey, are tested with the LAB-R 
upon admission to a public school. A score below the designated cut score for the 
child determines eligibility for ESL or bilingual services. The LAB-R is administered 
only once to each incoming student. After placement into either a bilingual or ESL 
classroom, achievement in the English language is measured annually with the 
NYSESLAT, as described above. 

The LAB-R consists of four subtests based on language skills-speaking, listening, 
reading and writing, similar to the NYSESLAT. There are five levels of the LAB-R, with 
each level administered to those students in the grades shown below. 







1 


K-l 


II 


2-3 


III 


4-5 


IV 


6-8 


V 


9-12 



Description of Proficiency Levels 

The NYSED Commissioner’s Regulations, Part 154, and Title III of the federal No 
Child Left Behind Act of 2001, identify three levels of English proficiency for 
LEP/ELLs: Beginning, Intermediate, and Advanced. Students’ levels of proficiency are 
initially determined through the LAB-R, which is administered to an incoming student 
upon entry into the school system. Progress in learning English as a second language 
is measured each spring by the NYSESLAT. The scores on the NYSESLAT indicate the 
proficiency level the student has achieved each year, and whether or not the student’s 
level of English is high enough to exit the ESL or bilingual program. 

The descriptions of the proficiency levels that follow were developed by working 
groups of teachers and administrators of LEP/ELLs across New York State, with ref- 
erence to other published proficiency-level descriptions. The descriptions represent 
the typical abilities of LEP/ELL students at each level. 

Within each level there are degrees of ability. The subdivisions of each proficiency 
level describe the spectrum of proficiency and growth more realistically than an 
aggregate description of the level. Thus, in the Beginning level and in the 
Intermediate level, there are three degrees of proficiency for each language skill. In 
the Advanced level there are two degrees of proficiency. 

It is important for educators of LEP/ELLs to note that not all students placed in one 
level fully match the description of each language skill at that level. It is not uncom- 
mon for newly arrived LEP/ELLs to be more proficient in speaking and listening skills 
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than in reading and writing, or more proficient in listening than in speaking. 
Likewise, some LEP/ELLs enter our school system with higher levels of proficiency 
in reading and writing, but lag in their speaking and listening skills. Schools and 
districts must pay close attention to the proficiency levels demonstrated by their 
LEP/ELLs in each of the language skill areas in order to provide the most appropri- 
ate placement and effective instruction. 

The proficiency-level descriptions in this section outline the expected competencies 
of LEP/ELLs in grades 2 through 12 for each language skill area in each of the three 
proficiency levels. The descriptions do not necessarily reflect the early literacy and 
language development of early childhood LEP/ELLs. Most children under age seven 
have not yet mastered their first language and are still in the process of developing 
more complex cognitive processes. The language of young children is usually 
characterized as literal, context dependent, of limited vocabulary, and not highly 
detailed. Some language skills, such as using cognates and understanding idioms, are 
too cognitively demanding for this age group. Similarly, these younger learners, from 
grades Pre-K through 2, develop early literacy skills in comparable developmental 
stages as native speakers (see Early Literacy Guidance: Prekindergarten - Grade 3, 
NYSED). The rate at which these children achieve literacy skills in English reflects the 
extent to which they have already acquired listening and speaking proficiency in 
English and the extent to which they have developed pre-literacy skills in their native 
language. 

Beginning-Level ESL: Listening 

LOW BEGINNING 

• Students at this low beginning level of ESL can recognize a very limited number 
of common individual words and learned phrases, even in a predictable context 
and on everyday personal topics. 

• They can understand greetings and some simple instructions, and depend on 
gestures and other contextual clues. 

• They require extensive assistance to make language comprehensible. 

MID BEGINNING 

• Students at this mid beginning stage can understand a number of individual words, 
common social phrases, and simple short sentences on topics of immediate 
personal relevance or related to the immediate physical environment. 

• They can understand simple personal information questions and simple com- 
mands or directions related to the immediate context. 

• They continue to struggle to understand simple instructions without clear contex- 
tual clues. 

• Students at this stage continue to rely on visual support and other assistance. 

• They frequently understand some short, previously learned words or phrases, 
particularly through use of cognates or when the situation strongly supports 
understanding, although they can rarely understand an ongoing message. 

• They usually require repetition, rephrasing, or modified speech. 

HIGH BEGINNING 

• Students can understand key words, formulaic phrases, and most short sentences 
in simple, predictable conversations on topics of immediate personal relevance. 

• They understand questions related to personal experience and requests related to 
the immediate context. 

• They frequently need assistance to comprehend meaning and sometimes may 
understand the main idea of short simple speech on familiar topics. 
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They can sometimes understand an ongoing message but still often require repe- 
tition, rephrasing, or modified speech. 



Beginning-Level ESL: Speaking 

LOW BEGINNING 

• Students demonstrate little or no functional communicative ability in English. 

• They demonstrate almost no control of basic grammar structures and verb tenses, 
and have a very limited vocabulary. 

• They depend greatly on gestures in expressing meaning and may also switch to 
first language at times. 

• Their pronunciation difficulties may significantly impede communication. 

MID BEGINNING 

• Students can communicate in face-to-face interactions in a very limited way, using 
single words and short, learned phrases sufficient for meeting simple needs and 
for expressing basic courtesies. 

• They demonstrate little control of basic grammar structures and verb tenses and 
continue to depend on gestures in expressing meaning. 

• Their pronunciation difficulties may significantly impede communication. 

• They frequently need assistance and are often misunderstood even by attentive 
listeners. 

• Their speech is characterized by frequent pauses and occasionally by use of native 
language. 

HIGH BEGINNING 

• Students can communicate basic immediate needs and simple personal experi- 
ences with some difficulty, in short informal face-to-face conversations. 

• They can describe a situation or tell a simple story, using a variety of short sen- 
tences. 

• They demonstrate some control of basic grammar and can use basic time expres- 
sions to communicate past events with limited accuracy. 

• They demonstrate adequate vocabulary for routine everyday communication that 
relates to familiar topics. 

• They can ask and answer simple questions and initiate and respond to simple 
statements. 

• They can sometimes recombine learned material in original ways, although with 
limited grammatical accuracy. 

• They are sometimes misunderstood even by attentive listeners. 



Beginning-Level ESL: Reading 

LOW BEGINNING 

• Students are limited in their ability to meaningfully decode words and interpret 
sound-symbol relationships in English. 

• They may be able to read isolated words, common phrases, and familiar public 
signs with visual support. 

MID BEGINNING 

• Students can read familiar personal and place names, common public signs, and 
simple texts especially if related to immediate needs. 
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• They can find information in a simple text with clear format and layout. 

• They can match illustrations to short sentences, containing some familiar words. 

• They may understand clearly related sentences when context, background knowl- 
edge, or visual information supports meaning. 

• Punctuation clues rarely support students’ comprehension. 

HIGH BEGINNING 

• Students usually read slowly, word by word. 

• They understand many common words and/or phrases and can phonetically 
decode familiar and some unfamiliar words. 

• They sometimes understand new words and phrases in context or through 
cognates. 

• They sometimes understand common sentence connectors. 

• Students can sometimes locate facts and specific details in short, simple texts with 
clear layout. 

• They often understand related sentences when context, prior knowledge, or visual 
information supports meaning. 

• Punctuation clues begin to support students’ comprehension. 



Beginning-Level ESL: Writing 

LOW BEGINNING 

• Students have few or no practical writing skills in English. 

• Their limited knowledge of English and English spelling conventions limits their 
ability to write down unfamiliar words. 

• They are sometimes able to write isolated words and/or common phrases, and 
may be able to copy/record time, addresses, names, and numbers. 

MID BEGINNING 

• Students can write a few phrases about self and family or other highly familiar 
information such as a simple description. 

• They have minimal practical writing skill in English, and demonstrate limited 
awareness of sound-letter correspondence and mechanics. 

• They can write some familiar numbers, letters, and words and can write down 
basic personal identification information. 

HIGH BEGINNING 

• Students have gained some practical writing skill in English, yet have limited inde- 
pendent expression. 

• They demonstrate some awareness of sound-letter correspondence and mechan- 
ics and can produce sentences and short phrases that have been previously 
learned or that relate to familiar topics. 

• They use simple vocabulary and sentence structure, and their writing is often 
characterized by errors not made by native English writers. 



Intermediate-Level ESL: Listening 

LOW INTERMEDIATE 

• Students can recognize many topics by familiar words and phrases. 

• They understand simple, short, direct questions related to personal experience and 
general knowledge and can understand many common everyday instructions and 
directions related to the immediate context. 
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• With strong support and clear context, students often understand new information. 

• They can sometimes identify the main idea and details when listening to extend- 
ed speech on a familiar topic. 

• They benefit from repetition or rephrasing. 

MID INTERMEDIATE 

• Students can understand with some effort the overall message of oral discourse in 
moderately demanding contexts, including media broadcasts, and personally 
relevant topics. 

• They may require repetition, rephrasing, or some modifications of speech for 
unfamiliar topics. 

• They can understand a range of common vocabulary and a very limited number 
of idioms. 

• They can understand simple, short, predictable phone messages, but have limited 
ability to understand extended speech on the phone and sometimes in person. 

• They sometimes understand new information in brief personal interactions. 

• They can often identify details when listening to extended speech and usually 
understand natural speech when the situation is familiar or fulfills immediate 
needs. 

HIGH INTERMEDIATE 

• Students can usually understand main ideas and identify key words and important 
details in oral discourse in sustained personal interactions. 

• Students understand language in moderately demanding contexts, such as audio- 
tapes and media broadcasts on everyday topics. 

• They can understand a range of common vocabulary and a limited number of 
idioms. 

• They comprehend contextualized, short sets of instructions and directions, but 
may still need repetition. 

• They can understand simple, short, predictable phone messages. 

• They sometimes understand speech on abstract or academic topics, although this 
understanding is often affected by length, topic familiarity, and cultural knowledge. 

• They show evidence of understanding inferences. 



Intermediate-Level ESL: Speaking 

LOW INTERMEDIATE 

• Students can maintain a face-to-face conversation on a familiar topic, using a vari- 
ety of simple structures and even some complex ones. 

• Their speech demonstrates a range of common words, some low-frequency 
vocabulary, and a limited number of idioms, although they may avoid topics with 
unfamiliar vocabulary. 

• Their speech may include occasional word-for-word translations, and they some- 
times have to repeat themselves to be understood by the general public. 

• They correctly use a limited range of grammatical structures, and grammar and 
pronunciation errors are frequent and sometimes impede communication. 

• They occasionally express original ideas with limited grammatical accuracy and 
much circumlocution regarding low-frequency vocabulary. 

• Students continue to employ use of gestures and rely less frequently on visuals to 
communicate. 
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MID INTERMEDIATE 

• Students can communicate in social situations and in some less routine situations 
on familiar topics of personal relevance. 

• They can communicate facts and ideas in some detail, adding detail or rephrasing 
messages to facilitate conversation. 

• They can use a variety of structures with some omission or reduction of elements 
such as articles. 

• Grammar and pronunciation errors are still common and may sometimes impede 
communication, especially when the students are speaking about academic top- 
ics. 

• They demonstrate a range of everyday vocabulary, and some common phrases 
and idioms. 

• Their use of more academic vocabulary may be characterized by inappropriate 
word choice and awkward phrasing. 

• Their discourse is reasonably fluent, but hesitations and pauses are still frequent. 

• They may over rely on familiar grammatical structures and vocabulary to commu- 
nicate message. 

HIGH INTERMEDIATE 

• Students can communicate somewhat comfortably and spontaneously in many 
common daily situations, participating in informal conversations and some formal 
conversations with some confidence. 

• They can speak on familiar concrete and academic topics at a descriptive level, 
using a variety of vocabulary resources, although sometimes inappropriately. 

• Grammar and pronunciation errors are relatively frequent, but rarely impede com- 
munication. 

• Their discourse is reasonably fluent, but with frequent self-corrections and/or 
rephrasing to facilitate communication. 

• They demonstrate control over most basic and many complex grammatical struc- 
tures and have a growing inventory of common idiomatic language. 

• Students at this stage can usually be understood by attentive listeners. 



Intermediate-Level ESI: Reading 

LOW INTERMEDIATE 

• Students can typically read a simple two- to three-paragraph text within a mostly 
familiar, mostly predictable context of daily life and experience, or a simple 
narrative, occasionally understanding the main idea of a text when content and 
language are familiar. 

• They read word by word or in short phrases, and can understand most common 
words and/or phrases. 

• They can often locate facts and some details in short, simple texts, and sometimes 
understand new information from texts with familiar language. 

• They occasionally understand common cultural references. 

MID INTERMEDIATE 

• Students can understand the purpose, main ideas, and some details in some short- 
er authentic and academic texts. 

• They can find specific, detailed information in prose texts, and get specific details 
from routine texts, such as a set of instructions. 

• They can read text with language that is mostly concrete and factual, with some 
abstract, conceptual, and technical vocabulary items. 
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• They can read with some fluency and speed, but often need to reread to clarify. 

• They sometimes understand the meaning of new words, phrases, or idioms from 
context, and can sometimes distinguish between main and supporting ideas. 

• They rarely understand texts that are grammatically complex or on unfamiliar 
topics. 

HIGH INTERMEDIATE 

• Students can understand main ideas, key words, and important details in lengthier 
social and academic texts. 

• They can read printed or handwritten notes, letters, and schedules. 

• They can often get new information about familiar topics from reading texts with 
clear organization. 

• They can read simple texts on familiar academic topics with some fluency and 
speed, often understanding the meaning of new words from context. 

• They can usually distinguish between main and supporting ideas in texts that are 
accessible because of familiar content and/or language. 

• They sometimes understand texts that are grammatically complex or deal with 
unfamiliar topics. 

• They often understand common cultural references in texts. 



Intermediate-Level ESL: Writing 

LOW INTERMEDIATE 

• Students can write simple descriptions and narrations of events, stories, plans 
about self and family, or other highly familiar topics. 

• They use familiar vocabulary and structures and often exhibit a lack of control 
over grammar, vocabulary, punctuation, and spelling. 

• They can write original short texts and demonstrate some evidence of organiza- 
tional ability in their writing. 

• They can write on some concrete and familiar topics and write short messages 
such as postcards, notes, directions, and letters. 

MID INTERMEDIATE 

• Students can effectively convey an idea, opinion, feeling, or experience in a sim- 
ple paragraph, though their writing often exhibits a lack of strong control over 
grammar, vocabulary, punctuation, and spelling. 

• They can write short letters and notes on a familiar topic and reproduce in writ- 
ing simple information they have received orally or visually. 

• They demonstrate some effective control over writing when reproducing infor- 
mation. 

• When creating their own texts, their language remains simple, and some phrases 
may be characterized by nonnative English word combinations. 

• They can write on a variety of familiar topics and write original short texts, using 
familiar vocabulary and structures. 

• They demonstrate some evidence of organizational ability. 

HIGH INTERMEDIATE 

• Students can effectively convey familiar information in familiar standard formats. 

• They can effectively reproduce information received orally or visually, and can 
take simple notes from short oral presentations or from reference materials. 

• They demonstrate good control over simple structures, but have difficulty with 
some complex structures and produce some nonstandard word combinations. 
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• They can write about topics relating to personal and academic interests, and show 
some ability to write organized and developed text. 

• They use some cohesive devices appropriately and display some control of sen- 
tence structure and punctuation to indicate sentence boundaries and separation of 
ideas. 

• They sometimes use inappropriate vocabulary and word forms. 



Advanced-Level ESL: Listening 

LOW ADVANCED 

• Students can usually comprehend main points and most important details in oral 
discourse in moderately demanding language contexts, including media broad- 
casts. 

• They often cannot sustain understanding of conceptually or linguistically complex 
speech and require slower speech, repetitions, and rewording. 

• They often understand implications beyond surface meaning. 

• They recognize but do not always understand an expanded inventory of concrete 
and idiomatic language. 

• They can understand more complex indirect questions about personal experience, 
familiar topics, and general knowledge. 

• They can understand short, predictable phone messages on familiar matters, but 
have problems understanding unknown details on unfamiliar matters. 

• They have some difficulty following a faster conversation between native speakers. 

• Their understanding of speech continues to be affected by length, topic familiarity, 
and cultural knowledge. 

HIGH ADVANCED 

• Students can comprehend many important aspects of oral language on social and 
academic topics, such as main points, most details, speaker’s purpose, attitudes, 
levels of formality, and inferences. 

• They can comprehend an expanded range of concrete, abstract, and conceptual 
language and can sustain understanding of conceptually or linguistically complex 
speech. 

• They can understand sufficient vocabulary, idioms, colloquial expressions, and 
cultural references to understand detailed stories of general popular interest. 

• They often have difficulty following rapid, colloquial, or idiomatic speech between 
native English speakers. 

• Their understanding of English is much less frequently affected by length, topic 
familiarity, and cultural knowledge. 



Advanced-Level ESL: Speaking 

LOW ADVANCED 

• Students can communicate effectively in most daily social and school situations. 

• They can initiate and participate in conversations with confidence, speaking on 
familiar social and academic topics. 

• They can provide more nuanced descriptions, opinions, and explanations, using 
a wide variety of concrete and abstract vocabulary and some technical vocabulary. 

• They attempt to use precise word choice to communicate shades of meaning. 

• Grammar and pronunciation errors still arise but rarely impede communication. 

• Their speech is reasonably fluent and they are usually easily understood by native 
English speakers. 
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• They have control over most basic and complex grammatical structures and 
demonstrate increased understanding of use of situational and culturally appro- 
priate language. 

HIGH ADVANCED 

• Students can confidently make prepared academic presentations. 

• Their speech is fluent; they use a sophisticated range of vocabulary, including 
technical vocabulary, in both formal and informal settings. 

• They demonstrate mastery of almost all grammatical structures. 

• Grammar, vocabulary, and pronunciation errors very rarely impede communica- 
tion. 

• They usually use precise word choice to communicate shades of meaning. 

• They can actively and effectively engage in extended discussions in most social 
and academic situations. 

• They use greater language resources to analyze, problem solve, and make deci- 
sions. 

• They are easily understood by native speakers of English. 



Advanced-Level ESL: Reading 

LOW ADVANCED 

• Students can understand main ideas, key words, and important details in lengthi- 
er passages in a wider range of personal and academic texts. 

• They can usually adjust reading rate according to the content of the text, are able 
to use a wide range of complex textual cues to comprehend the meaning and 
structure of a text, including punctuation clues. 

• They can understand most new words, given a clear context. 

• They usually make appropriate low-level inferences, understand figurative lan- 
guage, and usually understand the author’s purpose, point of view, and tone. 

• They often understand texts that are either conceptually or linguistically complex. 

HIGH ADVANCED 

• Students can grasp main ideas, key words, and important details in a wide range 
of authentic social and academic texts. 

• They read most texts, including grade-appropriate academic texts, fluently, adjust- 
ing reading rate according to the text. 

• They usually understand texts that are conceptually and/or linguistically complex, 
and make appropriate inferences when necessary. 

• They understand the author’s purpose, point of view, and tone, and often under- 
stand figurative language. 



Advanced-Level ESL: Writing 

LOW ADVANCED 

• Students can construct coherent paragraphs on familiar concrete topics, with clear 
main ideas and some supporting details, and with a developing sense of audience. 

• They can effectively join two or three paragraphs into a larger text. 

• They sometimes produce written discourse patterns in lengthier texts that are typ- 
ical for their first language rather than typical for English. 

• They can write effectively about a variety of topics, including academic topics, and 
usually display clear organization and development. 
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• They display an awareness of audience and purpose. 

• They demonstrate control of most kinds of sentence structure, yet continue to 
make some errors in grammar, vocabulary, and punctuation. 

• These errors, however, rarely interfere with communication. 

HIGH ADVANCED 

• Students can link sentences and paragraphs to form coherent texts to express 
ideas on familiar concrete and abstract topics, with clear main ideas, and with an 
appropriate sense of audience. 

• They demonstrate good control over common sentence patterns, coordination, 
subordination, spelling, and mechanics. 

• They continue to have occasional difficulty with some complex structures, with 
naturalness of phrases and expressions, with organization, and with style. 

• They can write about a variety of topics, and use a variety of sentence structures 
for stylistic purposes. 

• They make some errors in grammar, vocabulary, and punctuation, but these do 
not interfere with communication. 



The New York State ESL 

Learning Standards: 

• Align the NYS ELA 
standards with the 
TESOL standards 

• Develop language and 
academic skills for 
content area learning 

• Recognize and build on 
the cultural diversity of 
the population 

• Provide a framework for 
ESL learning experiences, 
classroom practices, and 
curriculum development 

• Set the parameters for 
ESL assessment 



Development of the NYS ESL Learning Standards 

The NYS ESL learning standards are based on an alignment between the New York 
State English language arts (ELA) learning standards and the ESL standards developed 
by the national association of Teachers of English to Speakers of Other Languages 
(TESOL). The NYS ESL standards reflect the standards-based curriculum and assess- 
ment initiatives promulgated by the New York State Education Department. In addi- 
tion, they incorporate ideas, information, and concepts gleaned from The Teaching 
of Language Arts to Limited English Proficient/English Language Learners: A Resource 
Guide for All Teachers , published by the NYSED Office of Bilingual Education, and 
ESL standards from other states, cities, and organizations, as well as the standards for 
languages other than English (LOTE) in New York State. Through cross-referencing 
these sources, we have produced a document that provides consistency in goal and 
mission in New York, and one that is unique to the specific discipline of teaching 
English as a second language. 

In the spring of 2000, NYSED identified a task force of educators of New York State’s 
LEP/ELLs to provide advice on the development of a statewide ESL achievement test. 
The task force participated in the development of a conceptual framework for the 
achievement test, a set of language and learning objectives that represent high levels 
of achievement in English for all LEP/ELLs throughout the State. From these initial 
discussions, the New York State ESL learning standards were created. 

With the assistance of the Center for Applied Linguistics, the ESL Standards 
Committee aligned the TESOL standards with the ELA standards for each grade-level 
cluster, and developed new performance indicators as needed. Simultaneously, teams 
of teachers around the State identified and developed sample classroom tasks that 
addressed the standards and performance indicators and that illustrated standards- 
based ESL instruction. 

The resulting set of five ESL standards and sample classroom tasks was reviewed and 
edited by other committees and researchers in the fields of bilingual education and 
ESL, resulting in the ESL learning standards and performance indicators delineated in 
this document. 
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The NYS ESL Learning Standards 
and Performance Indicators 



The NYS ESL learning standards differ from other content-area standards in New 
York State in many significant ways. The ESL standards can be regarded as a spring- 
board to content-area standards; they provide the knowledge and skill develop- 
ment for high-level student achievement in the non-ESL content classroom. 

The ESL standards include learning and self-monitoring strategies as performance 
indicators. LEP/ELLs must develop the ability to draw on a variety of strategies to 
promote their own learning and monitor and self-correct their own language 
production at each level of language proficiency. Similarly, student collaboration, 
essential to second language growth, is highlighted as an indicator of success in 
meeting the standards. 

The ESL standards, arranged in five areas of goals, draw on the cultural and 
linguistic diversity of the LEP/ELL and bilingual student population and the rich and 
varied understanding these students bring to the classroom from their educational 
experiences prior to entry into the United States. The standards also make specific 
reference to the use of the students’ native language as a means to develop and 
support English language growth and attainment of the standards. 

Standard 1 : English for information and understanding refers to the competen- 
cies and knowledge of English that students must obtain in order to communicate 
effectively in social and academic settings. Students learning English as a second 
language learn, use, and reflect on English language and concepts from the core 
content areas, such as social studies, sciences, and mathematics. The organization of 
information and the ability to explain the relationships among pieces of information 
(in forms such as cause and effect, chronological order, problem/solution, compar- 
ing and contrasting, and interpreting) are the essential concepts in Standard 1. 

Standard 2: English for literary response, enjoyment, and expression 

requires that students develop the knowledge and skills of English to read and 
understand rich literature that ranges from classical to contemporary, and includes 
works representing a variety of cultures. Students are required to present oral and 
written interpretations of literature, and write works of literature of their own. 
Through Standard 2, students gain an understanding of literary concepts such as 
genre, plot, setting, character, point of view, theme, and other literary elements. 
Students become familiar with and competent in using strategies in English such as 
predicting, previewing, reviewing, and purposeful listening to increase compre- 
hension and meaning of text in English. 

Standard 3: English for critical analysis and evaluation develops students’ abil- 
ities to read, write, listen, and speak in English to analyze and evaluate complex texts 
and issues. Students learning English are required to consider divergent perspectives 
on oral and written texts and evaluate texts and interpretations of texts, using a vari- 
ety of criteria. Students develop an understanding of the impact of personal and 
alternative points of view and structural features of text. They must use English to 
form, present, and defend their own positions on significant issues, both orally and 
in writing. To meet the requirements of Standard 3, LEP/ELLs are expected to take 
an experience, text, or idea, and question it from a variety of critical perspectives. 
These perspectives are informed by the students’ cultural background and their expe- 
riences as newcomers to the United States. 

Standard 4: English for social and classroom interaction outlines the skills and 
strategies, both in and out of school, that LEP/ELLs must master to communicate 
effectively in English. The focus of Standard 4 is to develop the competencies 



The New York State ESL 
learning standards are 
arranged in five major goal 
areas: 

1 . English for information 
and understanding 

2. English for literary 
response, enjoyment, 
and expression 

3. English for critical 
analysis and evaluation 

4. English for social and 
classroom interaction 

5. English for cross-cultural 
knowledge and 
understanding 



The NYS ESL learning 

standards are unique in that 

they: 

• Include collaboration, 
learning strategies, and 
self-monitoring strategies 
as indicators of meeting 
the standard 

• Account for all levels of 
language proficiency 

• Incorporate knowledge 
and skills from earlier 
grade levels into 
performance indicators 
of higher grade levels 

• Capitalize on the 
linguistic and cultural 
diversity of student 
population 

• Highlight language 
features of English 
essential for second 
language learners 

• Make explicit nonverbal 
and paralinguistic fea- 
tures of communication 

• Promote culturally appro- 
priate communicative 
competence 

• Utilize the students' native 
language 
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Standards-based ESL 
instruction interweaves all 
four language skill areas: 
reading, writing, speaking, 
and listening. 



Developing cultural 
awareness is interwoven 
throughout all of the 
standards. 



students need to engage in functions such as negotiating, explaining, participating in 
discussions, following and providing directions, and requesting and providing assis- 
tance in English. The indicators in Standard 4 apply to an array of meaningful and 
authentic communicative contexts, from informal social situations to formal academic 
situations. 

Standard 5: English for cross-cultural knowledge and understanding articu- 
lates the components of acquiring a “second culture” in both social and academic 
contexts. Interactions and knowledge that are subsumed under Standard 5 are 
designed to help LEP/ELLs entering the United States to be successful in their new 
host culture. Standard 5 validates and builds on the cultural background of the indi- 
vidual student, promotes articulation and exchange of ideas and assumptions across 
cultures, and provides a context in which the student can explicitly and implicitly 
acquire knowledge and understandings that facilitate the process of acculturation. 

Teaching to Standard 5 requires an awareness of the dimensions of culture by ESL 
teachers, bilingual teachers, and other educators of LEP/ELLs. These dimensions 
include the varieties of cultural practices, norms, beliefs, assumptions, and expecta- 
tions that fall under the general descriptor of “American.” In addition, Standard 5 
heightens the contribution cultural diversity makes to classroom instruction and inter- 
action. Education under Standard 5 does not promote a list of cultural “facts” or “dos 
and don’ts,” but rather encourages an exploration of the facets of culture, the stu- 
dent’s own as well as the cultures of others, and how culture is manifested in words, 
actions, and learning. 



Performance Indicators 



The performance indicators of each standard identify the knowledge, skills, and 
abilities that students must master in order to demonstrate achievement of the stan- 
dard. They inform instruction and assessment and move them toward task-oriented 
practices that address each standard. Content and concepts (e.g., issues, ideas, texts, 
and experiences) that lead toward meeting the standard are specified in the perfor- 
mance indicators. In addition, the particular skills that students need to demonstrate 
(e.g., interpreting, analyzing, and evaluating) are outlined. 

Many performance indicators for each standard build cognitively from the early 
childhood level to the commencement level. These performance indicators are cumu- 
lative; they do not assume mastery of a particular indicator at prior grade levels. Some 
LEP/ELLs may demonstrate mastery of the performance indicators in their native 
language and thus require instruction in transferring these skills to English. Other 
students may not have these skills in their native language. For example, a high 
school ESL student cannot be assumed to have mastered the standard for the 
Elementary or Intermediate level, since this student might be a newly arrived student 
in his/her first or second year in the United States. The performance indicators are 
thus written in a way that responds to the varied educational backgrounds of the 
LEP/ELL population. 

Other performance indicators resemble one another in their wording from grade 
level to grade level. This is partly due to the nature of second language learning — 
there are many common developmental stages among and between different age 
groups in learning a second language. It is expected, however, that the nature of the 
material and the cognitive, social, and academic demands increase from grade to 
grade. Thus, for example, Standard 4, performance indicator #8, “negotiate and man- 
age interactions to accomplish social and classroom tasks,” is realized differently in 
the elementary classroom and the high school classroom on the basis of age appro- 
priateness and student experiences. 
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Advanced-level students will have met the standard by meeting the requirements of 
each indicator as measured through in-class assessments as well as the NYSESLAT. 
Meeting the ESL standards indicates that these higher level LEP/ELLs are well on their 
way toward meeting the standards in other content areas, particlarly ELA. The stan- 
dards and performance indicators for the Beginning- and Intermediate-level students 
are expected to serve as an instructional base to prepare these students for learning 
experiences in the Advanced level of ESL. Teachers of Beginning- and Intermediate- 
level students must design their learning experiences to address each ESL standard 
and performance indicator and provide continuous assessment to measure growth 
toward meeting the standard. 



Sample Classroom Tasks and Learning Experiences 



Standards-based education is realized through student engagement in comprehensive 
learning experiences that combine direct instruction, student construction of knowl- 
edge, use of all four language skills, multiple sources of information, and various 
forms of assessment. Learning experiences are designed around one or more learn- 
ing standards and selected performance indicators. Learning experiences are most 
often comprised of tasks that help move the student forward toward meeting the 
standards. The standards cross one another, as do the performance indicators. While 
the performance indicators for the sample classroom tasks are identified for one stan- 
dard only, many of these tasks reflect other ESL standards as well. 

In developing learning experiences, teachers refer to the general concepts, knowl- 
edge, and skills that are represented within the standards. Engagement in the learn- 
ing process shifts away from focusing on discrete and often unconnected classroom 
activities and isolated language units to a standards-based instructional approach that 
combines goals, student work and performance, and assessments. Much of this work 
is described by Wiggins and McTighe (1998) through their concept of “backward 
mapping.” 



In developing instructional 
modules and learning 
experiences, it is difficult to 
isolate one standard from 
another. Comprehensive 
ESL performance tasks 
address indicators in more 
than one standard. 



This document provides ESL and bilingual educators with sample classroom tasks 
that address one or more performance indicators within a particular standard. The 
tasks describe instructional practices that are designed for authentic, meaningful, and 
purposeful learning and student engagement. The tasks address the standards only 
within a broader context of learning experiences. These experiences include the 
background knowledge and skill development necessary for students to successfully 
engage in the task. The learning experiences also incorporate tools and techniques 
for assessing student progress and culminating performance. The sample tasks 
provide suggestions and ideas for developing learning experiences. They are not 
intended to stand alone nor do they represent lesson plans or a blueprint for ESL 
curriculum. 



Each sample performance task is built around a particular theme, which is repre- 
sented in each of the three proficiency levels, from Beginning to Advanced. The tasks 
for each proficiency level within this theme serve many purposes. The tasks are 
applicable to classes that are characterized by students of one proficiency level (e.g., 
a Beginning-level ESL class) or classes in which multiple levels of proficiency are 
represented. The tasks provide suggestions on how to differentiate instruction in 
multilevel proficiency classrooms. It is the role of the ESL teacher to ensure that the 
students at all proficiency levels are moving forward toward meeting the require- 
ments of each standard. 
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NYSATL's outline for learning 
experiences includes the 
following elements: 

• Learning context 

• Assessment plan 

• Student work 

• Resources 

• Instructional/ 
Environmental 
modifications 

• Time required 

• Reflection 



Learning Experiences are 
peer reviewed following the 
NYSATL Peer Review 
Protocol, based on the 
following criteria: 

• Relation to learning 
standards 

• Intellectual challenge 

• Assessment plan 

• Engagement 

• Adaptability 

• Technology integration 



The NYS ESL Learning 

Standards document is best 

used to: 

• design authentic learning 
experiences 

• develop ESL curriculum 

• link language to content 
areas 

• assess student 
performance, using an 
array of tools 

• design performance 
tasks that interweave all 
four language skills 

• correlate tasks at all 
levels of language 
proficiency, from 
beginning to advanced 

• provide purposes for 
language use 

• design staff development 

• prepare students for NYS 
assessments in core 
subject areas 



This document also includes a peer-reviewed learning experience for each grade- 
level cluster. As described in The Teaching of Language Arts to Limited English 
Proficient/English Language Learners: A Resource Guide for All Teachers , learning 
experiences are longer-term projects developed by teachers to holistically integrate 
the ESL standards and performance indicators, student work, assessments, and 
instructional practices. The learning experiences differ from the sample classroom 
tasks in that they clearly and purposefully integrate a number of ESL standards. 
Teachers develop learning experiences by balancing and integrating standards, 
student interests, teacher expertise, and evidence of achievement of the standards as 
reflected in student work. Each element informs the others as the teaching and learn- 
ing move forward toward a culminating experience or project. 

The learning experiences highlighted in this document were created by ESL and bilin- 
gual teachers in New York State using the NYS ESL standards. Each learning experi- 
ence underwent a comprehensive and systematic peer review, either regionally or 
statewide. These peer reviews provided comments, feedback, and suggestions to the 
teachers based on a list of criteria from the New York State Education Department’s 
Academy for Teaching and Learning (NYSATL) [www.nysatl.nysed.gov]. These 
criteria include: the relation of the learning experience to the ESL standards, the 
intellectual challenge, the assessment plan, the degree and quality of student engage- 
ment, the degree of adaptability to other student populations, and the integration of 
technology. 



How This Document Can Be Used 



The ESL standards are designed to assist ESL and bilingual teachers and curriculum 
developers in providing rigorous and challenging instruction, including content- 
based instruction, for LEP/ELLs. This document provides these educators with key 
ideas, performance indicators, sample classroom tasks, sample learning experiences, 
and suggested assessment strategies. Taken together, these components provide a 
solid foundation for ESL instruction, curriculum, and assessment. 

The New York State ESL Learning Standards is not a curriculum guide incorporating 
an instructional scope and sequence. The NYS ESL standards promote ESL instruc- 
tion that is closely aligned with standards-based ELA and content-area instruction, 
and they provide schools and districts with a performance-based approach to second 
language education. Methods for presenting ESL content are suggested in this publi- 
cation, but, ultimately, are the purview of the districts, schools, and teachers through- 
out the State. The New York State ESL Learning Standards respects the tradition of 
local choice of educators to select texts and materials, design assessment tools, and 
use an array of instructional strategies in the development of learning experiences for 
their LEP/ELLs. 

NCLB, Title III-A, states that LEP/ELLs must meet the same standards as all other stu- 
dents and are required to take the State assessments in the core subject areas appro- 
priate to their grade level. Only those LEP/ELLs who have been in the school system 
in the United States for three years or less may be exempt from the NYS English 
Language Arts Test in 4th and 8th grades. All high school students must pass the 
Comprehensive English Regents Examination in order to graduate. ESL teachers must 
help their LEP/ELLs prepare for these exams by interweaving the vocabulary, con- 
cepts, and language functions of the content areas throughout their lessons and learn- 
ing experiences. It is strongly recommended that ESL and content-area teachers col- 
laborate as they plan and provide instruction. This collaboration also enhances the 
ability of content-area teachers to apply specific language strategies that can make 
the content more comprehensible to LEP/ELLs. 
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STANDARD 1: 

Students will listen, speak, read, and write in English for 
information and understanding. 

Students learning English as a second language will use English to acquire, interpret, apply, and transmit information 
for content area learning and personal use. They will develop and use skills and strategies appropriate to their level of 
English proficiency to collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use 
knowledge generated from oral, written, and electronically produced texts. 

Standard 1 : Performance Indicators 



1. Identify and use basic reading and listening 
strategies to make text comprehensible and 
meaningful. 

Such strategies include predicting; previewing; 
reviewing; recognizing sight words; listening selectively; 
listening for a specific purpose; listening for main ideas 
and details; using context clues, cognates, and an 
understanding of letter-sound relationships. (L, R) 

2. View, listen to, read, gather, organize, and discuss 
information from various sources. 

Such sources include story and picture books, audio and 
media presentations, and oral inteiviews. (L, S, R, W) 

3. Select information appropriate to the purpose of 
the investigation. (L, R) 

4. Compare, contrast, and categorize to gain a 
deeper understanding of information and objects. 
(L, S, R, W) 

5. Formulate, ask, and respond to questions to obtain 
and provide information and meaning. (L, S, R, W) 

6. Formulate and share opinions about information 
and ideas with reference to features in oral and 
written text such as details and facts. (L, S, R, W) 

7. Present information clearly in oral and graphic 
forms. 

Such forms include retelling, paraphrases, stories, letters, 
posters, picture summaries, and other graphics. (S, W) 

8. Present ideas clearly in written form. (W) 

9. Convey information, using some organizational 
patterns and structures. 

Such patterns and structures include chronological order, 
rhyming patterns, and similarities and differences. (S, W) 



10. Demonstrate a basic understanding of facts. (S, W) 

1 1 . Express and develop ideas and understanding, 
using some elements of the “writing process.” 

Such as word mapping, brainstorming, drawing, and 
writing letters, words, and simple sentences. 

(L, S, R, W) 

12. Become familiar with some conventions of 
American English. 

Such conventions include grammar, pronunciation, 
spelling, punctuation, and capitalization. (L, S, R, W) 

13. Engage in collaborative activities through a variety 
of student groupings to gather, share, discuss, and 
present information. (L, S, R, W) 

14. Consult print and nonprint resources (e.g., 
audio/visual media, family) in the native language 
when needed. (L, S, R) 

15. Apply self-monitoring and self-correcting strategies 
for language production. 

Such strategies include referring to illustrations, asking 
questions, starting over, rephrasing, and exploring 
alternative ways of saying things. (L, S, R, W) 

16. Apply learning strategies to acquire information 
and make oral and written texts comprehensible 
and meaningful. 

Such strategies include asking questions and using prior 
knowledge, using graphic organizers, context clues and 
cognates. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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Early Childhood Grades Pre-K-1 










Early Childhood Grades Pre-K-1 



ESL Performance Indicators 



2 



STANDARD 2: 

Students will listen, speak, read, and write in English for literary 
response, enjoyment, and expression. 

Students learning English as a second language will use English for self-expression, artistic creation, and participation 
in popular culture. They will develop and use skills and strategies appropriate to their level of English proficiency to 
listen to, read, and respond to oral, written, and electronically produced texts and performances, relate texts and 
performances to their own lives and other works, and develop an understanding of the diverse social, historical, and 
cultural dimensions the texts and performances represent. 

Standard 2: Performance Indicators 



1. View, listen to, read, and discuss literature of 
different genres. 

Such genres include picture books, fables, poems, 
myths, songs, and media productions. (L, S, R) 

2. Use basic reading and listening strategies to make 
literary text comprehensible and meaningful. 

Such strategies include previewing, reviewing, listening 
selectively, listening for a specific purpose, and listening 
for main ideas and details. (L, R) 

3. Recognize some features that distinguish some 
genres and use those features to aid 
comprehension. 

(L, S, R) 

4. Identify key literary elements in texts and relate 
those features to students’ own experiences. 

Such elements include setting, character, plot, and point 
of view. (S, R) 

5. Make predictions and inferences, and discuss the 
meaning of literary works to understand text pre- 
sented orally and in written form. (L, S, R) 

6. Develop comprehension of text to prepare to read 
aloud. (S, R) 

7. Present personal responses to published literature 
through words or pictures, referring to features of 
the text. 

Such features include characters, setting, plot, ideas, 
events, and vocabulary. (L, S, R, W) 



8. Create personal stories, using appropriate 
vocabulary and elements of the literature students 
have read or heard. (S, W) 

9. Engage in collaborative activities through a variety 
of student groupings to create and respond to 
literature. 

Such groupings include small groups and interest 
groups. (L, S, R, W) 

10. Create, discuss, and respond to literary works with 
attention to appropriate vocabulary, grammar, 
spelling, and punctuation. (L, S, R, W) 

1 1 . Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts. 

Such strategies include referring to illustrations, asking 
questions, and exploring alternative pronunciations or 
ways of saying things. (L, S, R, W) 

12. Apply learning strategies to comprehend literature 
and produce literary responses. 

Such strategies include asking questions and using prior 
knowledge, graphic organizers, context clues, and 
cognates. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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ESL STANDARD 
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Early Childhood Grades Pre-K-1 











Early Childhood Grades Pre-K-1 



ESL Performance Indicators 



3 



STANDARD 3: 

Students will listen, speak, read, and write in English for critical 
analysis and evaluation. 

Students learning English as a second language will use English to express their opinions and judgments on 
experiences, messages, ideas, information, and issues from a variety of perspectives. They will develop and use skills 
and strategies appropriate to their level of English proficiency to reflect on and analyze experiences, messages, ideas, 
information, and issues presented by others using a variety of established criteria. 

Standard 3: Performance Indicators 



1 . Form and express responses to ideas through 
reading, listening, viewing, discussing, and writing. 
(L, S, R, W) 

2. Evaluate the quality of written or spoken texts, 
visual presentations, and experiences, on the basis 
of criteria such as attractiveness of illustrations, 
appeal of characters, and believability of story. 

(L, S, R) 

3. Recognize personal point of view in seif and others 
in discussing information. (L, S) 

4. Evaluate students’ own and others’ work individually 
and collaboratively, on the basis of established 
criteria. 

Criteria include visual presentation and clarity of ideas. 

(L, S, R, W) 

5. Recognize how structural features affect readers’ 
and listeners’ understanding and appreciation of 
text. 

Such features include repetition of words or ideas, 
vocabulary, and visuals. (L, S, R, W) 



6. Speak persuasively and clearly with attention to 
appropriate grammar, vocabulary, and 
pronunciation. (S) 

7. Engage in collaborative activities through a variety 
of student groupings to discuss and share 
experiences, ideas, information, and opinions. 

(L, S, R, W) 

8 Apply self-monitoring and self-correcting strategies 
to adjust language production to effectively 
express ideas and opinions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 

9. Apply learning strategies to explore a variety of 
materials. 

Such strategies include asking questions and using prior 
knowledge, graphic organizers, context clues, and 
cognates. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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ESL STANDARD 
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Early Childhood Grades Pre-K-1 











Early Childhood Grades Pre-K-1 



ESL Performance Indicators 



4 



STANDARD 4: 

Students will listen, speak, read, and write in English for classroom 
and social interaction. 

Students learning English as a second language will use English to interact with others in social and classroom 
situations. They will develop and use skills and strategies appropriate to their level of English proficiency to 
communicate effectively with regard to audience, purpose, and setting. 

Standard 4: Performance Indicators 



1. Use a variety of oral, print, and electronic forms for 
social communication. 

Such forms include friendly notes, invitations, and 
electronic messages. (L, S, R, W) 

2. Describe, read about, participate in, or 
recommend a favorite activity, book, song, or 
other interest to various audiences. 

Such audiences include peers, classes, teachers, and 
other adults. (L, S, R, W) 

3. Request and provide information and assistance, 
orally or in writing, for personal, social, and aca- 
demic purposes. (L, S, R, W) 

4. Listen attentively and take turns speaking when 
engaged in pair, group, or full-class discussions on 
personal, social, and academic topics. (L, S) 

5. Explain actions, choices, and decisions in social 
and classroom situations. (S) 

6. Understand and use some basic oral 
communication strategies in American English. 

Such strategies include indicating lack of understanding, 
restating or asking for restatement, requesting 
clarification, and asking how to say something new. 

(L, S) 

7. Follow oral and written directions to participate in 
classroom and social activities. (L, R) 



8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 

9. Use appropriate vocabulary, language, and 
interaction styles for various audiences and social 
or school situations. 

Such expressions and routines include asking 
permission, making and responding to requests, greet- 
ing, closing, and thanking, orally or in writing. Such 
situations include chatting with friends, participating in 
group discussions, and greeting a principal or other 
adult. (L, S, R, W) 

10. Demonstrate appropriate classroom behaviors. 

Such behaviors include participating in small group and 
whole class discussions, being courteous, and respecting 
the person and property of others. (L, S, R, W) 

1 1 . Discover alternative ways of saying things in social 
and classroom interactions. (L, S, R, W) 

12. Apply self-monitoring and self-correcting strategies 
in social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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D 




Early Childhood Classroom Tasks 25 



Early Childhood Grades Pre-K-1 











Early Childhood Grades Pre-K-1 



ESL Performance Indicators 



5 



STANDARD 5: 

Students will demonstrate cross-cultural knowledge 
and understanding. 

Students will demonstrate cross-cultural knowledge and sensitivity in communicating with others of varied social, 
cultural, and linguistic backgrounds. They will develop and use culturally appropriate behaviors, and a knowledge 
of local and U.S. cultures and practices, in their interactions with others in their new cultural environment. 

Standard 5: Performance Indicators 



1. Demonstrate familiarity with some cultural and 
language patterns and norms in American English. 

Such pattern and norms include levels of formality, 
idioms, and humor. (L, S, R, W) 

2. Demonstrate familiarity with some U.S. cultural 
referents at the local and national levels. 

Such cultural referents include holidays, symbols, 
traditions, and customs. <L, S, R) 

3. Share cross-cultural experiences and ideas with 
others. (L, S, R, W) 

4. Interpret and demonstrate knowledge of nonverbal 
communication, and understand the contexts in 
which they are used appropriately. 

Such means of nonverbal communication include 
gestures, body language, volume, and stress. (L, S,) 



5. Listen to, read, and respond to myths, folktales, 
and literature from the United States and 
international regions and cultures, including the 
students’ own. (L, S, R, W) 

6. Learn about and demonstrate an appreciation of 
some commonalities and distinctions across 
cultures and generations, including the students’ 
own. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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Falling into Autumn 



Submitted by 

Ivia M. Negron-Francais, ESL Teacher 

Oakwood Primary Center 
South Huntington, New York 



Proficiency Level: Beginning ESL 



LEARNING CONTEXT 



This learning experience was aimed at ESL students at a 
beginning English oral proficiency level. The grade level 
and educational setting for these students is a first grade 
dual language enrichment program. The students had the 
opportunity to explore different aspects of the fall sea- 
son — from learning basic vocabulary to tasting apples. 
The main objective for this learning experience was for 
the student to be able to communicate with other stu- 
dents about the current season and surroundings. 



Through the “Falling into Autumn” learning experience, 
students progressed from learning isolated vocabulary to 
applying words they had learned to identify items. 
Finally, students learned to write simple sentences. This 
project utilized not only the New York State ESL stan- 
dards, but also the New York State science standards at 
the elementary level. 



TEACHER REFLECTION: 

Tloe students enjoyed this learning experience, 
especially those who had just arrived from a warm, 
tropical country where autumn is not seen in colors. 
Tloe students were committed to the theme and 
looked forward to visually recording the growth of 
our “adopted tree" every Thursday. 

My biggest and most pleasant su rprise was the 
amou nt of language they learned in just four 
weeks in this project. I used their native language 
of Spanish, when appropriate, to help them under- 
stand the concepts completely, and by the end of 
the project, many students were translating for 
those students who were having some difficulty. 

continues on page 29 



STANDARDS & PERFORMANCE INDICATORS 
ESL STANDARDS (LEVEL Pre-K-1): 



ESL STANDARD 1 : Students will listen, speak, 
read, and write in English for information 
and understanding. 

Performance Indicators: 

1. Students identify and use reading and listening 
strategies to make text comprehensible and 
meaningful. 

2. Students read, gather, view, listen to, organize, and 
discuss information from various sources. 

7. Students present information clearly in oral and 
graphic forms. 

11. Students express and develop ideas and understand- 
ing through written language, using elements of the 
“writing process” such as word mapping, brainstorm- 
ing, and writing letters, words, and simple sentences. 
14. Students consult print and nonprint resources in the 
native language when needed. 



ESL STANDARD 2 : Students will listen, speak, 
read, and write in English for literary 
response, enjoyment, and expression. 

Performance Indicators: 

1. Students read, listen to, view, and discuss literature 
of different genres. 



ESL STANDARD 4: Students will listen, speak, 
read, and write in English for classroom and 
social interaction. 

Performance Indicators: 

3. Students request and provide information and assis- 
tance, orally or in writing, for personal, social, and 
academic purposes. 

7. Students follow oral and written directions to 
participate in classroom and social activities. 



SCIENCE STANDARD 4: students will 

understand and apply scientific concepts, 
principles, and theories pertaining to the 
physical setting and living environment and 
recognize the historical development of ideas 
in science. 

Performance Indicators: 

1. Students describe patterns of daily, monthly, and 
seasonal changes in their environment. 
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TEACHER REFLECTION: continued 

I was most pleased with their u nderstanding of the 
parts of the leaves, and they, in turn, were thrilled to 
teach their friends the different parts of the leaves, 
both in English and in Spanish. 



To develop this learning experience further in the 
future, / would use technology in some way, maybe 
in exploring the autumn season in other parts of the 
world (to compare it to autumn in our state) and 
maybe in keeping a class jou rnal of that experience 
(eg., have an e-mail pen pal in a place like Alaska 
or Florida). / would also take a pictu re of our adopt- 
ed tree to place next to our own renditions of its 
changes so later on we can make a “full life cycle ” 
drawing of the tree, from September through June. 
Finally, I would have liked to take the students on a 
nature walk through a park and/or the school 
grounds so they could collect autumn “treasures'' to 
bring back and explore in our classroom. 



PROCEDURES 



TEACHER ACTIVITIES: 

9 Introduces the season of autumn to the class in the 
beginning of October 

9 Initiates a discussion of what autumn looks like out- 
side (this discussion is reinforced through a graphic 
organizer) 

9 Reads the trade books to the class and discusses the 
key words in the book having to do with autumn 

9 Writes target words on the chart paper to be used later 
as a visual aid and study guide 

9 Provides the check-off list for the vocabulary learned 

9 Helps the students choose a tree for their tree journal 
(the “adopted tree”) 

9 Models how to use graphic organizers to collect 
information 

9 Helps students in their self-evaluations 




STUDENT ACTIVITIES: 

© Keep a tree journal to visually record the changing 
tree throughout the project 



© Use graphic organizers to collect information about 
leaves and develop simple sentences 

© Use leaf rubbings to observe the different parts of 
leaves; identify the different parts of real leaves, using 
all five senses 

© Write simple sentences about autumn 

© Identify and become familiar with basic vocabulary 
associated with the topic through discussions and 
class readings of books with an autumn theme 

© Demonstrate knowledge orally and use basic autumn 
vocabulary to tell what is seen in the season 

© Copy and label different items associated with the 
theme on paper and around the classroom. 

© Evaluate the work completed at the end of the 
learning experience 



RESOURCES AND MATERIALS 

Chart paper, pencils, crayons, paper (lined and 

unlined), scissors, glue 

Reading List for Students 

1 . First Comes Spring by Anne Rockwell 

2. When Autumn Comes by Robert Maass 

3. Look at a Tree by Eileen Curren 

4. Caps, Hats, Socks, and Mittens: A Book About the 
Four Seasons by Louise Borden 

5 . My Favorite Time of the Year by Susan Pearson 

6 . Pumpkin, Pumpkin by Jeanne Titherington 

7 . Apples and Pumpkins by Anne Rockwell 

8 . Picking Apples and Pumpkins by Amy and Richard 
Hutchins 

9. The Biggest Pumpkin Ever by Steven Kroll 

10 . Chatty Chipmunk's Nutty Day by Suzanne Gruber 

Resources for Teochers 

1 . Totline Take-Home Books: Color, Shapes, and 
Season Rhymes by Jean Warren 

2. Science Through the Seasons: Worksheets and 
Activities to Explore the Four Seasons (Grades 1-3) 
by Lucia Kemp Henry 
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• Planning Time: 1-2 weeks 

• Implementation: 3-4 weeks during 45-minute 
blocks 



• Assessment: Ongoing during implementation of 
learning experience including observations and oral 
assessments 



INSTRUCTIONAL/ENVIRONMENTAL 

MODIFICATIONS 

l/ The room used for most of the lessons should 
have access to a window not only to enable stu- 
dents to complete the tree journal, but also to 
give students the opportunity to look outside to 
find visual cues for oral expressions (e.g., colors 
of the season, trees, weather). 

l/ The students had visual aids that portrayed what 
autumn looks like (seasonal themes). 

l/ The students were also given the opportunity to 
reread and look at the books read by the teacher. 
The books were placed in an area accessible to 
them, building the thematic library throughout 
the learning experience. 

I / The activities, especially graphic organizers, were 
modeled continuously throughout the learning 
experience. 
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ASSESSMENT PLAN 



A number of different assessments were used through- 
out the learning experience. 



The speaking rubric for the autumn word checklist is 
divided into three scales: (1) Emergent (using isolated 
words); (2) Developing (using simple sentences); and 
(3) Proficient (using complex sentences). In addition, 
this rubric groups students by number of years they 
have lived in the United States: up to 1 year; 2-3 years; 
4+ years. 



A writing rubric for graphic organizers is based on the 
ESL standards. On the basis of the criteria, the student 
is assessed as an emerging writer, a developing writer, 
or a writer. 



Among the other assessment instruments or procedures 
are the following: 

• Observation 

• Oral English vocabulary checklist 

• Pre- and post-test on parts of leaves 

• Recognition of frequently used vocabulary 

• Graphic organizer skills 

• Student’s self-assessment 



STUDENT WORK: 



• Tree journal — student drawings of changes in the 
adopted tree provide a four-week sequence of the 
autumn life cycle of the tree (observation journal) 

• Guided worksheet and posttest of leaves — indicate 
students’ ability to distinguish and recognize parts of 
a leaf 

• Graphic organizer of the phrases “Fall is...” and 
“Leaves are...” (phrases are later developed into 
simple sentences) 

• Leaf rubbings accompanied by sentences converted 
from “Leaves” graphic organizer (class/whole group 
generated) 

• Oral vocabulary check-off list 

• Pumpkin puzzle — identification of autumn items and 
the number of items 

• Group discussions 
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ELEMENTARY Grades 2 



Elementary Grades 2 - 



ESL Performance Indicators 



l 

• STANDARD 1: 

• 

: Students will listen, speak, read, and write in English for 

• information and understanding. 

• Students learning English as a second language will use English to acquire, interpret, apply, and transmit information 

• for content area learning and personal use. They will develop and use skills and strategies appropriate to their level of 

• English proficiency to collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use 

• knowledge generated from oral, written, and electronically produced texts. 



Standard 1 : Performance Indicators 



1 . Identify and use reading and listening strategies to 
make text comprehensible and meaningful. 

Such strategies include skimming; scanning; previewing; 
reviewing; discussing; listening selectively; listening for a 
specific purpose; listening for main ideas and details; 
using structural and context clues, cognates, format, 
sequence, and an understanding of letter-sound 
relationships to decode difficult words. (L, R) 



9. Convey information, using a variety of 
organizational patterns and structures. 

Such patterns and structures include chronological order, 
cause and effect, similarities and differences, and general- 
to-specific presentation. (S, W) 

10. Distinguish between fact and opinion, and relevant 
and irrelevant information. (L, S, R, W) 



2. Read, gather, view, listen to, organize, discuss, and 
interpret information related to academic content 
areas from various sources. 

Such sources include reference books, magazines, textbooks, 
the Internet, audio and media presentations, oral inteiviews, 
charts, graphs, maps, and diagrams. (L, S, R, W) 






3. Select information appropriate to the purpose of the 
investigation, and relate ideas from one written or 
spoken source to another. (L, S, R, W) 

4. Compare, contrast, and categorize, to gain a 
deeper understanding of information and objects. 

(L, S, R, W) 



5. Formulate, ask, and respond to questions to obtain, 
clarify, and extend information and meaning. 

(L, S, R, W) 



6. Make and support inferences about information and 
ideas with reference to features in oral and written 
text. 

Such features include vocabulary, facts, sequence, and 

details. (L, S, R, W) 



7. Present information clearly in a variety of oral and 
written forms for different audiences and purposes 
related to all academic content areas. 

Such forms include retelling, paraphrases, summaries, 
stories, brief reports, posters, picture summaries, charts, 
and other graphics. (S, W) 



8. Select a focus, organization, and point of view for 
oral and written presentations. (S, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 



11. Use the process of prewriting, drafting, revising, and 
proofreading (the “writing process”) to produce 
well-constructed informational texts. (L, S, R, W) 

12. Convey information and ideas through spoken and 
written language, using conventions and features of 
American English. 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, and intonation. Such 
written language features include appropriate grammar, 
vocabulary, correct spelling, punctuation, and capitalization, 
and paragraphing. (L, S, R, W) 

13. Engage in collaborative activities through a variety 
of student groupings to read, gather, share, discuss, 
interpret, organize, and present information. 

Such groupings include small groups, cooperative learning 
groups, process writing groups, research groups, and 
interest groups. (L, S, R, W) 

14. Consult print and nonprint resources (e.g., 
audio/visual media, family) in the native language 
when needed. (L, S, R) 

15. Apply self-monitoring and self-correcting strategies 
for accurate language production and oral and 
written presentation, using established criteria for 
effective presentation of information. 

Such strategies include referring to illustrations, asking 
questions, starting over, rephrasing, and exploring 
alternative ways of saying things. (L, S, R, W) 

16. Apply learning strategies to acquire information and 
make oral and written texts comprehensible and 
meaningful. 

Such strategies include asking questions; using prior 
knowledge, graphic organizers, and context cues; 
planning; note taking; questioning; exploring cognates 
and root words; and applying ideas to new settings or 
experiences. (L, S, R, W) 
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Elementary Grades 2 - 









Elementary Grades 2 - 



l 



ESL STANDARD 1 



Elementary 

Sample Classroom Tasks in ESL by English Proficiency Level 



Beginning 



Intermediate 



Advanced 



TASK 4 

Students listen to and/or read a book about 
making pizza (e.g., Pizza or Pete’s a 
Pizza). Students pantomime the steps in 
pizza making (e.g., measuring, chopping, 
kneading, sprinkling), making sure steps 
are in correct sequence. Teacher creates a 
word wall for vocabulary, including 
sequence words. Students write and draw 
simple steps in order. Class collaborates to 
make a real pizza, following the steps out- 
lined. 

Performance indicators-. 1 , 7 , 9 , 12 , 13 



Students read Banana Shake. Small groups 
list in order the steps involved in making a 
banana shake, using sequence words. 
Students take turns carrying out the steps 
to make a real banana shake, while the 
teacher (or a student) takes a (digital) pho- 
tograph of each step. Class collaborates to 
create their own “Banana Shake” book 
(modeled after Banana Shake), using pho- 
tographs and captions. Students do a pre- 
sentation and demo in another classroom 
and distribute banana shake to all. 
Performance indicators-. 1 , 3 , 7 , 9 , 12 , 13 



Students read Pizza or Banana Shake. 
They list the steps for making a pizza or a 
banana shake and then collaborate to 
make one of the two dishes (see Beginning 
or Intermediate task). Students bring in 
other recipes (e.g., foods from their native 
countries). Each student explains to class 
how the dish is made. Recipes are illustrat- 
ed and collected in a class book of recipes. 
Performance indicators-. 1 , 2 , 3 , 5 , 7 , 8 , 9 , 
12 , 13 , 14 



TASK 5 

Students and teacher generate vocabulary 
and label items in the classroom. Using a 
template in the shape of the room, each 
student draws and labels a map of the 
classroom. Using their maps and following 
teacher’s clues, students go on a treasure 
hunt. On the basis of this model, students 
create a map of their favorite room at home 
and write a few words describing it and 
explaining why it is their favorite room. 
Students share their work in class. 
Performance indicators-. 1 , 2 , 7 



Using a template in the shape of the 
school, students go on a guided tour of the 
building to help create a map of the school. 
Map will include important places as indi- 
cated by symbols (e.g., nurse’s office, main 
office, library, bathrooms, gym, cafeteria), 
as well as a key. Students write a brief 
introduction about their school. Peer 
review will be part of the writing process. 
Performance indicators-. 1 , 2 , 7 , 8 , 10 , 11 , 
12 , 13 , 15 



Students complete Intermediate task. They 
add a description of the function of each 
labeled area in the building. Students add a 
compass rose and directions on how to get 
to the building. They create a brochure and 
perhaps a Web site that will be provided to 
newcomers and ESL parents. 

Performance indicators-. 1 , 2 , 7 , 8 , 9 , 10 , 
11 , 12 , 13 , 15 
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Elementary Grades 2 - 








Elementary Grades 2 - 



ESL Performance Indicators 



2 

: STANDARD 2: 

• 

: Students will listen, speak, read, and write in English for literary 

• response, enjoyment, and expression. 

• Students learning English as a second language will use English for self-expression, artistic creation, and participation 

• in popular culture. They will develop and use skills and strategies appropriate to their level of English proficiency to 

• listen to, read, and respond to oral, written, and electronically produced texts and performances, relate texts and 

• performances to their own lives and other works, and develop an understanding of the diverse social, historical, and 

• cultural dimensions the texts and performances represent. 

• 

: Standard 2: Performance Indicators 



Create personal stories, poems, and songs, 
including those that reflect traditional and popular 
American culture; use appropriate vocabulary and 
elements of the literature students have read or 
heard. (S, W) 

Engage in collaborative activities through a variety 
of student groupings to create and respond to 
literature. 

Such groupings include small groups, cooperative 
learning groups, literature circles, and process writing 
groups. (L,. S, R, W) 

Create, discuss, interpret, and respond to literary 
works, using appropriate and effective vocabulary, 
grammar, spelling, and punctuation in writing, and 
using appropriate vocabulary, grammar, and 
pronunciation in speaking. (L,. S, R, W) 

Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts and essays. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 

things. (L, S, R, W) 

Apply learning strategies to comprehend and 
make inferences about literature and produce 
literary responses. 

Such strategies include asking questions, using prior 
knowledge, graphic organizers, and context clues; 
planning; note taking; and exploring cognates and root 
words. (L, S, R, W) 

7. Compose and present personal and formal 
responses to published literature and the work of 
peers, referring to details and features of text. 

Such features include characters, setting, plot, ideas, 
events, vocabulary, and text structure. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 



Read, listen to, view, write about, and discuss a 
variety of literature of different genres. 

Such genres include picture books, poems, articles and 
stories from children’s magazines, fables, myths and 
legends, songs, plays and media productions, and works 
of fiction and nonfiction intended for young readers, 
including works of American popular culture. 

(L,S, R, W) 



2. Identify and use reading and listening strategies to 
make literary text comprehensible and meaningful. 

Such strategies include skimming, scanning, previewing, 
reviewing, listening selectively or for a specific purpose, 
and listening for main ideas and details. (L, R) 

3. Recognize some features that distinguish some 
genres and use those features to aid 
comprehension. (L, R) 



10 . 



4. Locate and identify key literary elements in texts 1 1 . 

and relate those elements to those in other works 

and to students’ own experiences. 

Such elements include setting, character, plot, theme, 
repetition, and point of view. (L, S, R, W) 

5. Make predictions, inferences, and deductions, and 

discuss the meaning of literary works with some 1 2. 

attention to meaning beyond the literal level, to 
understand and interpret text presented orally and 

in written form. (L, S, R) 



6. Read aloud with confidence, accuracy, and 
fluency. (S, R) 
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Elementary Grades 2 - 



ESL STANDARD 2 



Elementary 

Sample Classroom Tasks in ESL by English Proficiency Level 



Beginning 



TASK 4 

Teacher reads a simple fable or legend 
(e.g., Aesop, Leonni, Steig, Noble). Teacher 
develops a story map and identifies the 
problem and the solution. Class discusses 
what lesson/moral is taught. Process is 
repeated with additional fables/legends. 
When students are familiar with the genre, 
teacher may stop during a reading and ask 
students to predict a solution. Students 
draw pictures of a fable or legend that they 
think teaches an important lesson, and 
write brief captions. 

Performance indicators-. 1 , 2 , 3 , 5 



Intermediate 



Students complete Beginning task. When 
they are familiar with the genre, pairs of 
students read additional fables/legends, 
and present summaries to the class. The 
class guesses the lessons/morals taught. 
Students write a paragraph explaining the 
genre and reflecting on the value of fables 
and legends. 

Performance indicators-. 1 , 2 , 3 , 4 , 5 , 7 , 9 



Advanced 



Class creates a fable or legend, round-robin 
style. Class brainstorms elements of the 
genre and creates a checklist. Teacher 
selects one or two lessons/morals, and 
each student writes an original fable or leg- 
end in keeping with the genre. Students 
use the checklist to evaluate the writing. 
Students may use illustrative computer soft- 
ware (e.g., Storybook Weaver CD-ROM) to 
create their final draft. They share with 
class. 

Performance indicators : 3 , 4 , 6 , 7 , 8 , 10 , 

11 , 12 



TASK 5 

Class reads or listens to a few stories with 
dialogue (e.g., Frog and Toad , Three Billy 
Goats Gruff). Teacher converts stories to 
simple scripts. Students work in small 
groups to learn parts and present the skits. 
Teacher provides a simple checklist to 
guide and evaluate the skits. 

Performance indicators-. 1 , 6 , 9 , 11 



Class reads a few stories with dialogue 
(e.g., Frog and Toad, Three Billy Goats 
Gruff. Students work in small groups to 
convert stories to scripts. Class develops a 
simple checklist to guide and evaluate the 
performances. Students memorize parts, 
and they rehearse and present skits, using 
simple props. 

Performance indicators: 1 , 6 , 9 , 11 



Students complete Intermediate task. They 
brainstorm possible scenarios for original 
puppet shows. In small groups, students 
write an original script, make puppets and 
scenery, rehearse, and present the show. 
Students may videotape the performances 
and evaluate them, using the checklist. 
Performance indicators: 1 , 2 , 4 , 5 , 6 , 8 , 9 , 
10 , 11 , 12 
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Elementary Grades 2 - 









Elementary Grades 2 - 



ESL Performance Indicators 



3 

: STANDARD 3: 

• 

: Students will listen, speak, read, and write in English for critical 

• analysis and evaluation. 

• Students learning English as a second language will use English to express their opinions and judgments on 

• experiences, messages, ideas, information, and issues from a variety of perspectives. They will develop and use skills 

• and strategies appropriate to their level of English proficiency to reflect on and analyze experiences, messages, ideas, 

• information, and issues presented by others using a variety of established criteria. 



Standard 3: Performance Indicators 



1 . Form and express responses to a variety of literary, 
informational, and persuasive material through 
reading, listening, viewing, discussing, and writing; 
use details and evidence as support. (L, S, R, W) 

2. Evaluate the quality and dependability of written or 
spoken texts and visual presentations, on the basis 
of established criteria; and evaluate the logic and 
believability of claims made in persuasive 
material. (L, S, R, W) 



3. Recognize personal point of view in seif and others 
in discussing, interpreting, and evaluating 
information. (L, S, R, W) 






4. Evaluate students’ own and others’ work, 

individually and collaboratively, on the basis of a 
variety of criteria. 

Criteria include visual presentation, clarity of ideas, logic, 
originality, comprehensiveness, and use of English 
vocabulary, grammar, and register. (L, S, R, W) 



5. Recognize and explain how structural features 
affect readers’ and listeners’ understanding and 
appreciation of text. 

Such features include organization, syntax, repetition of 
words or ideas, vocabulary, and visuals. (L, S, R, W) 



6. Speak and write, using the conventions and 
features of American English, to effectively 
influence an audience (e.g., to persuade, 
negotiate, argue). 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, and intonation. 
Such written language features include appropriate 
grammar, vocabulary, correct spelling, punctuation, and 
capitalization. (S, W) 



7. Engage in collaborative activities through a variety 
of groupings to discuss, share, reflect on, develop, 
and express, and to interpret opinions and 
evaluations about a variety of experiences, ideas, 
and information. 

Such groupings include small groups, discussion groups, 
process writing groups, and cooperative learning groups. 

(L, S, R, W) 

8. Apply self-monitoring and self-correcting 
strategies, using established criteria for effective 
oral and written presentation and standards for a 
particular genre (e.g., debate, speech, argument), 
to adjust presentation and language production to 
effectively express opinions and evaluations. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 

9. Apply learning strategies to examine, interpret, 
and evaluate a variety of materials. 

Such strategies include using prior knowledge, graphic 
organizers, and context clues, planning, note taking, and 
exploring cognates and root words. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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3 



ESL STANDARD 3 



Elementary 

Sample Classroom Tasks in ESL by English Proficiency Level 

Beginning Intermediate Advanced 

TASK 3 

Teacher reads City Mouse, Country Mouse. Students complete Beginning task. Teacher Teacher reads City Mouse, Country Mouse 

Class brainstorms and charts advantages reads Tide Little House and class discusses and/or Tide Journey. Class brainstorms and 

and disadvantages of urban and rural liv- how the setting of the little house must charts advantages and disadvantages of 

ing. In a circle, students discuss where they change with each time period (going from urban and rural living. With teacher’s help, 

live and compare the setting of their house rural to suburban to urban to decay). students do Internet research on current 

to the setting in the book. Students draw a Students write a paragraph describing the issues in urban and rural living and add 

picture of their house and write a simple scene on their poster, and they attach it for information to the chart. Students form two 

opinion sentence. Small groups develop display. Students draw a mral, suburban, or teams, develop arguments, and debate pros 

and label a poster depicting a house in dif- urban picture of the little house and write and cons of urban versus rural living, 

ferent settings (urban, suburban, rural). a paragraph describing the scene to display Students may conduct the debate in a non- 

Performance indicators-. 1 , 3, 7, 9 together. ESL classroom and poll the class before 

Performance indicators: 1, 3, 7, 9 and after the debate. 

Performance indicators: 1 , 2, 3, 4, 6, 7, 
8,9 



TASK 4 

After becoming somewhat familiar with the Students complete Intermediate task. Class Students complete Intermediate task, 

basic content and format of a newspaper, and teacher brainstorm facts and opinions Teacher outlines an issue and polls the 

students cut out pictures of people work- about items in the room (e.g., the carpet is class for pros and cons. Teacher then reads 

ing. In groups, students place pictures on blue, the carpet is beautiful). Class creates a letter to the editor on the topic. Students 

posters and label the occupations. Students a T-chart to list their facts and opinions. chart facts and opinions found within the 

talk about the jobs of people they know. Pairs of students look through a newspaper letter and they are polled again. They dis- 

They choose one job and act it out, and the to find one example of a fact and one of an cuss outcome of the polls, explaining 

class guesses the occupation. opinion, using an individual T-chart to changes of opinion, and create a checklist 

Performance indicator's: 1, 3, 7 record data. They share and discuss exam- or rubric for an effective opinion letter. 

pies with class. Teacher presents a simple Students brainstorm controversial issues; 

article (e.g., human interest story, movie then each selects one issue and writes a let- 

review, current events article). Students ter to the editor expressing an opinion on 

write a brief response, noting facts provid- that issue. Using the rubric, students assess 

ed in story and expressing their opinion letters. Then they revise them and mail 

about it. them to the local newspaper. 

Performance indicators: 1, 3, 4, 7, 8, 9 Performance indicators: 1, 2, 3, 4, 5, 6, 7, 

8,9 
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Elementary 

Sample Classroom Tasks in ESL by English Proficiency Level 



Beginning 



TASK 5 

Teacher presents the Pocahontas story, 
using a documentary and/or picture books. 
In groups, students select an incident to 
illustrate. With teacher’s help, the class dis- 
cusses and evaluates the actions of the 
characters in each scene. Each group draws 
the characters in their scene and attaches 
language bubbles from the information 
collected by the teacher. 

Performance indicators-. 1 , 3 , 7 



Intermediate 



Students complete Beginning task. They 
watch the Disney movie Pocahontas. In 
small groups, students use a T-chart to 
speculate as to what is true and what is 
Hollywood fiction. Teacher provides sim- 
ple reference material, and groups check 
facts. Groups revise T-chait. Whole class 
discusses rationale for fictional embellish- 
ments. Students complete character trait 
webs, contrasting the traits displayed by 
the main characters in movie and in non- 
fiction sources. 

Performance indicators-. 1 , 2 , 3 , 7 , 9 



Advanced 



Students complete Intermediate task. They 
reflect on the information in the webs and 
individually write a rationale for any dis- 
crepancies (this may include rationale from 
Intermediate discussion). They share and 
discuss insights in class. Each student 
writes a review of Disney’s Pocahontas. 
Class votes on the best review and submits 
it to a school publication or the local news- 
paper. 

Performance indicators: 1 , 2 , 3 , 7 , 8 , 9 
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Elementary Grades 2 - 



ESL Performance Indicators 



STANDARD 4: 

Students will listen, speak, read, and write in English for classroom 
and social interaction. 

Students learning English as a second language will use English to interact with others in social and classroom 
situations. They will develop and use skills and strategies appropriate to their level of English proficiency to 
communicate effectively with regard to audience, purpose, and setting. 



Standard 4: Performance Indicators 






1. Use a variety of oral, print, and electronic forms for 
social communication and for writing to or for self, 
applying the conventions of social writing. 

Such forms include friendly notes, invitations, and 
electronic messages, diaiy entries, and notes to self. 

(L, S, R, W) 

2. Describe, read about, participate in, or 
recommend a favorite activity, book, song, or 
other interest to various audiences. 

Such audiences include peers, classes, teachers, and 
other adults. (L, S, R, W) 

3. Request and provide information and assistance, 
orally or in writing, for personal, social, and 
academic purposes. (L, S, R, W) 

4. Listen attentively and take turns speaking when 
engaged in pair, group, or full-class discussions on 
personal, social, and academic topics. (L, S) 

5. Explain actions, choices, and decisions in social 
and academic situations. (S, W) 

6. Understand and use a variety of oral 
communication strategies in American English for 
various social and academic purposes. 

Such strategies include indicating lack of understanding, 
clarifying or requesting clarification, restatement, and 
checking listeners’ understanding. (L, S, W) 

7. Follow oral and written directions to participate in 
classroom and social activities. (L, R) 



8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 

9. Use appropriate vocabulary, expressions, 
language, routines, and interaction styles for 
various audiences and formal and informal social 
or school situations. 

Such expressions and routines include asking 
permission, making and responding to requests, greet- 
ing, making promises, thanking, and apologizing. Such 
situations include chatting with friends, participating in 
group discussions, greeting a principal or other adult, 
and making purchases. (L, S, R, W) 

10. Demonstrate appropriate classroom behaviors 
(e.g., participating in small group and whole class 
discussions, being courteous, respecting the 
person and property of others). (L, S, R, W) 

1 1 . Discover alternative ways of saying things in social 
and classroom interactions. (L, S, R, W) 

12. Apply self-monitoring and self-correcting strategies 
in social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 



Listening (L) 



Speaking (S) Reading (R) Writing (W) 
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ESL STANDARD L 



Elementary 

Sample Classroom Tasks in ESL by English Proficiency Level 



Beginning 



TASK 1 

Students respond to verbal directions given 
by the teacher, with or without teacher 
modeling, to straighten up the classroom, 
and they prepare to leave school for the 
day. Half the class leaves the room. 
Teacher provides instructions to remaining 
half to accomplish a school-related task 
such as taking a book out of the library or 
using the listening center. In pairs, students 
retell the instructions to peers who did not 
receive instructions from the teacher. 
Performance indicators-. 3 , 4 , 6 , 7 , 8 



Intermediate 



Each pair of students chooses a different 
school activity (e.g., going to the lunch- 
room or library, taking a test) and writes 
out the procedures to accomplish this activ- 
ity. Pairs share their writings with other 
pairs to clarify and refine the procedures. 
Class compiles the procedures into a book- 
let to present to newly arrived English 
language learners. 

Performance indicators: 3 , 4 , 6 



Advanced 



Students brainstorm school services that 
they would like to see established (e.g., 
new computer lab, art center, band room). 
In small groups, students write the proce- 
dures for using such a service. Students 
present the procedures to the class and 
discuss alternatives and recommendations 
for improvements. Written recommenda- 
tions and procedures for the most popular 
services may be sent to principal. 
Performance indicators: 2 , 3 , 4 , 5 , 6 



TASK 2 

Students select magazine or newspaper 
pictures/photographs to illustrate a concept 
that they are studying in social studies (e.g., 
urban, suburban, or rural living). Students 
create a collage to demonstrate the con- 
cept, asking the teacher’s help with vocab- 
ulary if needed. Pictures are displayed. 
Teacher describes one or two, and students 
guess which picture is being described. 
Students take turns describing their select- 
ed pictures for others to guess. 
Performance indicators: 3 , 4 , 6 , 7 



Students select magazine or newspaper 
pictures/photographs to illustrate a concept 
as described in Beginning task. In pairs, 
partners exchange collages and determine 
the concept conveyed through the pictures. 
After two or three pairings, students create 
a brief written description of their own 
collage to be posted with their picture. 
Performance indicators: 3 , 4 , 6 , 8 , 10 



After reading news and magazine articles 
over several sessions, students select a 
magazine or newspaper picture depicting a 
current event or news story. Each student 
writes an original news story about the 
picture, including a caption. Pictures are 
displayed throughout the class, separate 
from the news article. Each student reads 
the caption and article, and the class deter- 
mines which picture it belongs to. 
Performance indicators: 4 , 6 , 8 , 9 
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Elementary Grades 2 - 



ESL Performance Indicators 



5 

* STANDARD 5: 

• 

: Students will demonstrate cross-cultural knowledge 

• and understanding. 

* Students will demonstrate cross-cultural knowledge and sensitivity in communicating with others of varied social, 

• cultural, and linguistic backgrounds. They will develop and use culturally appropriate behaviors, and a knowledge 

* of local and U.S. cultures and practices, in their interactions with others in their new cultural environment. 



Standard 5: Performance Indicators 



1. Demonstrate familiarity with cultural and language 
patterns and norms in American English. 

Such patterns and norms include levels of formality, 
slang, humor, idioms, and rhetorical patterns. (L, S, R, W) 

2. Demonstrate familiarity with a broad range of U.S. 
cultural and political referents through institutions, 
functions, and processes at the local and national 
levels. 

Such cultural referents include holidays, symbols, 
traditions, customs, governance systems, and schooling. 

(L, S, R, W) 



5. Read, listen to, and discuss myths, folktales, and 
literature from the United States and international 
regions and cultures, including the students’ own, 
and identify similarities and differences among 
them. (L, S, R, W) 

6. Recognize and demonstrate an appreciation of 
some commonalities and distinctions across 
cultures and groups (differentiated by gender, 
ability, generations, etc.) including the students’ 
own. (L, S, R, W) 






3. Recognize and share cross-cultural experiences, 
and ideas, and connect with those of others. 

(L, S, R, W) 

4. Interpret and demonstrate knowledge of nonverbal 
and oral communication features, and understand 
the contexts in which they are used appropriately. 

Such means of nonverbal communication include 
gestures, body language, volume, stress, and intonation. 

(L, S) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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ESL STANDARD 




TASK 6 



Teacher gradually introduces a variety of With teacher’s help, class brainstorms list of Students complete Intermediate task. Class 

American games (e.g., Simon Says, I Spy, American games, both simple ones (see then collaborates on the creation of an 

Bingo) and/or board games (e.g., Chutes Beginning task) and more complex ones illustrated book of international games, 

and Ladders, Candy Land, Dominoes). If (e.g., Scrabble Junior, Hangman, Pictionary Teacher helps the class organize an inter- 
possible, students are paired with native Junior). Teacher provides a variety of these national game day (schoolwide, or in 

English speakers while learning to play the games and students take turns explaining/ selected classrooms). Stations are set up to 

games. Teacher conducts a survey of demonstrating games not known to others. demonstrate games from various regions of 

favorites and helps students make bar After playing the games, students take the world. ESL students demonstrate games 

graphs. Students take turns bringing in or turns bringing in or demonstrating games and help visiting classes play the games, 

demonstrating games played in their native played in their native cultures (see Surveys are conducted (see Intermediate 

cultures, and all students may participate in Beginning task). Class discusses how these task). A copy of the book is presented to 

the games. Resources may include parents, games are similar to or different from the each visiting class. 

Internet, or books such as Multicultural American games. Surveys are conducted to Performance indicators-. 1 , 2 , 4, 6 

Game Book. determine student opinion of games 

Performance indicators-. 1 , 2 , 4 (favorite, least favorite, hardest, easiest, 
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STANDARDS & PERFORMANCE INDICATORS 



ESL STANDARDS (Elementary, Grades 2-4) 



Submitted by 
Jo Wilson 

Rochester City School District 
Rochester, New York 



Proficiency Level: All ESL levels 
(Group 1: Beginning to Intermediate; 
Group 2: Advanced) 



LEARNING CONTEXT 






This learning experience involved third-grade students in 
a daily ESL pullout class. There were two groups of 
students: one was characterized by beginning and inter- 
mediate proficiency in English, the other by advanced 
proficiency. Our topic, habitats, was congruent with the 
first social studies and science topics being studied in the 
third-grade sheltered English classroom. Although the 
general topic of habitats was preestablished, the students 
played a major role in determining how we approached 
our study. Students needed a basic understanding of liv- 
ing organisms, a topic being studied in the grade three 
curriculum, to succeed with the learning experience. 

The theme for this learning experience was “from under- 
standing animal habitats to exploring the nature of human 
habitats.” The culminating project was designing and 
building a wall-size mural of our neighborhood habitat. 
Through multiple means of research, including a neigh- 
borhood walk, email communication with an environ- 
mental “expert,” library research, and online research, the 
students embellished the mural with photographs of local 
animals and their habitats, as well as data on these animals 
and habitats. 




ESL STANDARD 1 : Students will listen, speak, 
read, and write in English for information and 
understanding. 

Performance Indicators: 

2. Students read, gather, view, listen to, organize, 
discuss, and interpret information related to 
academic content areas from various sources. 

7. Students present information clearly in a variety of 
oral and written forms for different audiences and 
purposes related to all academic content areas. 

11. Students use the process of prewriting, drafting, 

revising, and proofreading (the “writing process”) to 
produce well-constructed informational texts. 

13- Students engage in collaborative activities through a 
variety of student groupings to read, gather, share, 
discuss, interpret, organize, and present 
information. 

ESL STANDARD 3: Students will listen, speak, 
read, and write in English for critical analysis 
and evaluation. 

Performance Indicators: 

4. Students evaluate their own and others’ work, 
individually and collaboratively, on the basis of a 
variety of criteria. 

7. Students engage in collaborative activities through a 
variety of groupings to discuss, share, reflect on, 
develop, and express opinions and evaluations 
about a variety of experiences, ideas, and 
information. 

ESL STANDARD 4: Students will listen, speak, 
read, and write in English for classroom and 
social interaction. 

Performance Indicators: 

1. Students use a variety of oral, print, and electronic 
forms for social communication and for writing to 
or for self, applying the conventions of social 
writing. 

3- Students request and provide information and 
assistance, orally or in writing, for personal, social, 
and academic purposes. 
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TEACHER’S REFLECTION: 

At each stage of this learning experience I assisted 
the children in defining the goals of our work and 
setting ou tcomes and standa rds for our 
performances, but the children decided what each 
one of them had to achieve. Clearly, I learned that 
when the conditions for learning are present, 
genuine inquiry’ and learning may take place. 

I learned many things about my students' interests 
while working with them on this project. One 
exciting moment for me came while my students 
were labeling the photos taken on our neighbor- 
hood walk. Tloe students turned the activity into a 
guessing game in which they tried to figure out 
from the label what was depicted in the picture, 
without looking at the photo. This taught us all 
about the importance of specificity and accuracy 
in labeling. In fact, the labels were good enough 
that the pictu res, once labeled, could be sorted into 
the categories of food, home, water, and animals 
without being opened for review. This was writing 
for a real audience, in real time. Tlois simple little 
task also taught my students a great deal about 
ma naging folders and files on the computer. 



PROCEDURE 



TEACHER ACTIVITIES 

• Guides students in a general discussion of natural 
(e.g., forests) and human-made (e.g., zoos) habitats, 
establishing context, activating prior knowledge, and 
creating visuals 

• Selects and reads Antonio’s Rain Forests by Anna 
Lewington 

• Leads discussion about habitats 

• Locates Cornell Cooperative Extension expert 

• Composes a self-reflection form for students 




© Brainstorm about the word habitat and discuss the 



difference between natural and human-made habitats 

© Browse Zoo Books and select one for focus of study 

© Complete map work: color and identify 7 continents 
and 4 oceans 

© Read and listen to Antonio ’s Rain Forest 

© Brainstorm and create webs of animals (and plants) 
that live in the local neighborhood 

© Make a large wall map of the neighborhood 

© Take a neighborhood walk and gather/categorize 
data in charts compiled from individually collected 
data; include photos taken 

© Individually engage in research project via observa- 
tion of animal life in an area of the neighborhood 
habitat 



© Create written and graphic observations 

© Communicate with local environmental experts on 
questions of habitat 



© Select a local animal from local habitat to study, con- 
duct library and Internet research, and create report 

© Develop criteria of what makes a good report, create 
a rubric to guide the writing process, and include pic- 
tures and illustrations 






© E-mail report to an online expert for review 



© Display habitat project, including written reports and 
credits, at school 



TIME REQUIRED 



Planning: 2 weeks (concurrent with implementation) 
Implementation: 10 weeks (8 weeks of implementa- 
tion with ongoing assessment, 2 weeks of completion 
of final project) 
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• Variety of library books 

• Collections of encyclopedias on CD-ROM 

• Amazing Animals CD-ROM 

• Digital still camera 

• Computers with Internet connection and e-mail 
capability 

• Color printer 

• Poster paints and construction paper 

• The Rain Forest by Helen Cowcher 

• Ocean World by Tony Rice 

• Vision and Voice by Linda Rief 

• Inquiry at the Window by Phyllis and David Whitin 

• Internet sites (www.pbskids.org/kids, 
www.nwf.org/habitats, www.owlpages.com/art, 
www.csubak.edu/FACT/urban, 
www.wildlifehabitats.com) 




INSTRUCTIONAL/ENVIRONMENTAL 

MODIFICATIONS 

l/ Computers were used regularly for gathering 
information, communicating with experts and 
agencies, doing library searches, requesting 
reference material, viewing digital photos, and 
preparing formal writing. The broad range of 
these activities (still photography, painting, 
drawing, sketching, note taking, charting, writing, 
oral discussion, brainstorming, etc.) allowed each 
of the students to find a niche and come up with 
a way to be successful. 

%/ All other adaptations were made in regard to 
grouping on the basis of English language 
proficiency. This was addressed by creating two 
groups of students; beginners and intermediates 
were placed in one group and advanced students 
in another. 




ASSESSMENT PLAN 



STUDENT WORK/PRODUCTS 






Assessment was built into each of the tasks in which 
the students were involved. The following are some of 
the tasks that were assessed: 

• Creating webs 

• Creating a KWL chart 

• Creating a journal 

• Maintaining field notes 

• Organizing field data 

• Sorting and categorizing 

• Using the writing process 

• Designing and building a display 



This learning experience employed multiple tools and 
procedures for assessment, including: 

• Rubrics 

• Self-reflection 

• Teacher observation 

• Reports 

• Checklist 

• Graphic organizers 

• Informal review of e-mail communications 



• Journal of animal activity from one neighborhood 
location including illustrations, date and time of 
observation 

• Photographs of animal homes, food sources, water 
sources, animals sighted during a neighborhood 
walk, sorted into categories 

• Drawing of large scale map of neighborhood, 
including our homes and possible places animals 
might live and charted location and subject of each 
photograph on neighborhood walk 

• Sorted and classified digital photos following a 
neighborhood walk 

• Brainstormed list of possible ways to learn more 
about the animals living in our neighborhood 

• Email communication with “experts” with whom 
the class discussed and asked about habitats of 
urban animals 

• Notes on one urban animal written in a class journal 

• Class rubric to guide writing an urban animal report 

• Written report of an urban animal using information 
from research 

• Large scale mural (neighborhood habitat) for a large 
wall in the school hallway; each student placed a 
scaled, realistic drawing of his or her animal in an 
appropriate location within the mural 
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STANDARD 1: 

Students will listen, speak, read, and write in English for 
information and understanding. 

Students learning English as a second language will use English to acquire, interpret, apply, and transmit information 
for content area learning and personal use. They will develop and use skills and strategies appropriate to their level of 
English proficiency to collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use 
knowledge generated from oral, written, and electronically produced texts. 

Standard 1 : Performance Indicators 



1. Identify and use reading and listening strategies to 
make text comprehensible and meaningful. 

Such strategies include skimming; scanning; previewing; 
reviewing; discussing; listening selectively; listening for a 
specific purpose; listening for main ideas and details; 
note taking; using structural and context clues, cognates, 
format, sequence, and an understanding of letter-sound 
relationships to decode difficult words. (L, R) 

2. Read, gather, view, listen to, organize, discuss, 
interpret, and analyze information related to 
academic content areas from various sources. 

Such sources include nonfiction books for young adults, 
reference books, magazines, textbooks, the Internet, 
databases, audio and media presentations, oral inter- 
views, charts, graphs, maps, and diagrams. (L, S, R, W) 

3. Select information appropriate to the purpose of 
the investigation, relate ideas from one written or 
spoken source to another, and exclude 
nonessential information. (L, S, R, W) 

4. Compare, contrast, categorize, and synthesize to 
gain a deeper understanding of information and 
objects. (L, S, R, W) 

5. Formulate, ask, and respond to various question 
forms to obtain, clarify, and extend information 
and meaning. (L, S, R, W) 

6. Make and support inferences about information 
and ideas with reference to features in oral and 
written text. 

Such features include vocabulary, format, facts, 
sequence, and relevance of details. (L, S, R, W) 

7. Present information clearly in a variety of oral and 
written forms for different audiences and purposes 
related to all academic content areas. 

Such forms include paraphrases, summaries, stories, 
reports, essays, posters, charts, and other graphics. (S, W) 

8. Select a focus, organization, and point of view for 
oral and written presentations, and justify this 
selection. (S, W) 

9. Convey and organize information, using facts, 
details, illustrative examples, and a variety of 
patterns and structures. 

Such patterns and structures include chronological order, 
cause and effect, problem and solution, and general-to- 
specific presentation. (S, W) 

Listening (L) Speaking (S) Reading (R) Writing (W) 



10. Distinguish between fact and opinion, and relevant 
and irrelevant information, and exclude nonessen- 
tial information in oral and written presentations. 

(L, S, R, W) 

1 1 . Use the process of prewriting, drafting, revising, 
peer editing, and proofreading (the “writing 
process”) to produce well-constructed 
informational texts. (L, S, R, W) 

12. Convey information and ideas through spoken and 
written language, using conventions and features 
of American English appropriate to audience and 
purpose. 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, intonation, and a 
wide variety of sentence structures. Such written 
language features include appropriate grammar, 
vocabulary, correct spelling, punctuation, capitalization, 
paragraphing, and a wide variety of sentence structures. 
(L,S, R,W) 

13. Engage in collaborative activities through a variety 
of student groupings to read, gather, share, 
discuss, interpret, organize, analyze, and present 
information. 

Such groupings include small groups, cooperative learn- 
ing groups, process writing groups, cross-age groups, 
research groups, and interest groups. (L, S, R, W) 

14. Consult print and nonprint resources (e.g., 
audio/visual media, family) in the native language 
when needed. (L, S, R) 

15. Apply self-monitoring and self-correcting strategies 
for accurate language production and oral and 
written presentation, using established criteria for 
effective presentation of information. 

Such strategies include referring to illustrations, asking 
questions, starting over, rephrasing, and exploring 
alternative ways of saying things. (L, S, R, W) 

16. Apply learning strategies to acquire information 
and make texts comprehensible and meaningful. 

Such strategies include using prior knowledge, graphic 
organizers, and context clues; planning; note taking; 
inferencing; questioning; exploring cognates and root 
words; and applying ideas to new settings or 
experiences. (L, S, R, W) 
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TASK 4 

Class generates a list of questions about 
career plans for paired interviews with a 
classmate. Teacher offers books and other 
materials on careers as resources. Students 
interview partners about their career inter- 
ests. Interests are shared in class. The class 
collaborates to create various bar graphs 
based on such themes as career prefer- 
ences, reasons for preferences, educa- 
tion/training/experience necessary for 
career preferences. 

Performance indicators-. 2 , 3 , 4 , 5 , 13 




Class discusses issues of career choice and 
preparation. Together, students generate a 
list of personal questions for interviewing 
an adult about his/her career choice (e.g., 
education needed for the career, career 
goals). Students interview someone from 
their native country and afterward share 
what they found out with the class. They 
write a short report on the career, noting 
what was surprising, interesting, and infor- 
mative about the interviewee or career. 
Reports are posted on career bulletin 
board. 

Performance indicators-. 2 , 3 , 4 , 5 , 7 , 10 , 




Students complete the Intermediate task. 
After oral reports are completed, students 
select several interesting careers for further 
study and organize a “career day.” Students 
divide into groups and each group selects 
a career to present. Students invite a guest 
speaker representing their group’s career 
field. They present other information (e.g., 
social need for career, salary, education/ 
training/skills required, working condi- 
tions) about the career via charts, over- 
heads, etc. Then they research the selected 
topic and write a letter back to the inter- 
viewee that summarizes the information 
from the interview, includes new informa- 
tion about the researched topic, and asks 
follow-up questions if appropriate. 
Performance indicators-. 2 , 3 , 4 , 5 , 7 , 10 , 
12 , 13 , 15 , 16 
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Beginning 



Intermediate 



Advanced 



TASK 5 

Students cut out pictures of foods from 
magazines and newspapers. They label the 
pictures with teacher assistance. Students 
produce a list of the foods their families 
frequently buy at the grocery store. 
Students are given two blank copies of 
food pyramids and the teacher explains 
how a food pyramid is organized. On the 
first pyramid, students write in the foods 
they eat most often from their native lands. 
On the second copy, the whole class writes 
in the “American” food pyramid. Class 
compares and contrasts the kinds of foods 
they ate in their native country with those 
eaten in the U.S. 

Performance indicators-. 3 , 5 , 12 



In pairs or small groups, students select 
their favorite foods from the school cafete- 
ria, analyze their nutritional content 
through information gathered on the 
Internet, and summarize their findings on 
bar graphs. Each group prepares a 
brochure showing pictures of the cafeteria 
food, with nutritional information attached. 
Students write a description of the dish, 
and their opinion as to taste. 

Performance indicators-. 2 , 3 , 6 , 7 , 8 , 10 , 
15 , 16 



Students complete Intermediate task. After 
researching information on optimal nutri- 
tional meals, students discuss what kinds of 
food they need to be eating at mealtimes in 
order to have a balanced diet. Students 
develop a recommended weekly diet from 
foods researched in the class. Students tiy 
to follow the diet for a week, keeping a 
journal of what they eat, and report back to 
class on their success. Class may chart 
nutritional intake of students and discuss 
ways of improving their normal diets. 
Performance indicators-. 2 , 3 , 4 , 6 , 7 , 8 , 

13 , 14, 15 
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STANDARD 2: 

Students will listen, speak, read, and write in English for literary 
response, enjoyment, and expression. 

Students learning English as a second language will use English for self-expression, artistic creation, and participation 
in popular culture. They will develop and use skills and strategies appropriate to their level of English proficiency to 
listen to, read, and respond to oral, written, and electronically produced texts and performances, relate texts and 
performances to their own lives and other works, and develop an understanding of the diverse social, historical, and 
cultural dimensions the texts and performances represent. 

Standard 2: Performance Indicators 



1. Read, listen to, view, write about, and discuss texts 
and performances from a wide range of authors, 
subjects, and genres. 

Such sources include picture books, myths, fables, 
poems, stories, plays, novels, and other fiction and non- 
fiction texts in authentic and modified forms, including 
works of American popular culture. (L, S, R, W) 

2. Identify and use reading and listening strategies to 
make literary text comprehensible and meaningful. 

Such strategies include skimming, scanning, previewing, 
reviewing, listening selectively, listening for a specific 
purpose, and listening for main ideas and details. (L, R) 

3. Identify and explain the distinguishing features of 
the major genres, and use those features to aid 
comprehension, interpretation, and discussion of 
literature. (L, S, R, W) 

4. Locate and identify selected literary elements and 
techniques in texts and relate those elements to 
those in other works and to students’ own 
experiences. 

Such elements include setting, character, plot, theme, 
point of view, repetition, characterization, imagery, 
foreshadowing, and climax. (L, S, R, W) 

5. Make predictions, inferences, and deductions, and 
describe different levels of meaning of literary 
works presented orally and in written form, 
including literal and implied meanings. 

Strategies include summarizing; explaining; and 
identifying word choice, point of view, and symbols. 

(L, S, R, W) 

6. Read aloud with confidence, accuracy, and 
fluency. (S, R) 

7. Compose and present personal and formal 
responses to and interpretations of published 
literary works and the work of peers, referring to 
details and features of text. 

Such features include characters, setting, plot, ideas, 
events, vocabulary, and text structure. (L, S, R, W) 



8. Create stories, poems, songs, and plays, including 
those that reflect traditional and popular American 
culture, observing the conventions of the genre; 
create an effective voice, using a variety of writing 
styles appropriate to different audiences, purposes, 
and settings. (S, W) 

9. Engage in collaborative activities through a variety 
of student groupings to create and respond to 
literature. 

Such groupings include small groups, cooperative learn- 
ing groups, literature circles, and process writing groups. 

(L,S, R,W) 

10. Create, discuss, interpret, and respond to literary 
works, using appropriate and effective vocabulary, 
grammar, spelling, and punctuation in writing, and 
using appropriate vocabulary, grammar, and 
pronunciation in speaking. (L, S, R, W) 

1 1. Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts and essays. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 

12. Apply learning strategies to comprehend and 
make inferences about literature and produce 
literary responses. 

Such strategies include asking questions, using prior 
knowledge, graphic organizers, and context clues; 
planning; note taking; and exploring cognates and root 
words. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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Sample Classroom Tasks in ESL by English Proficiency Level 

Beginning Intermediate Advanced 



TASK 6 

Students listen to or read a simple illustrat- 
ed story with dialogue. Teacher prepares a 
verbatim script and demonstrates a sample 
skit format using stick-figure puppets. 
Students work in small groups and prepare 
a skit, using the script. Skits are presented 
to class. Then, in small groups, students 
select a simple, familiar story for a puppet 
show. Students write a script, make simple 
puppets and scenery, choose roles, and 
present show to class. 

Performance indicators-. 1 , 2 , 8 , 9 



Students complete the Beginning task. 
Then students read a few short plays and 
watch videos or films of plays (e.g., Fairy 
Tale Theatre or West Side Story). Class dis- 
cusses elements of genre and features of 
performance. Class selects a segment of 
one play to perform, with simple scenery, 
props, and costumes. 

Performance indicators-. 1 , 2 , 3 , 6 , 9 



In small groups, students prepare and per- 
form impromptu skits, combining random 
characters, settings, and problems provided 
by teacher. On an audience response sheet, 
viewers write a brief description of charac- 
ters, setting, and plot, and they develop 
these descriptions into a short narrative of 
the play. Skits and reviews/narratives are 
put into book form and added to class 
library. 

Performance indicators-. 1 , 3 , 4 , 8 , 9 
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STANDARD 3: 

Students will listen, speak, read, and write in English for critical 
analysis and evaluation. 

Students learning English as a second language will use English to express their opinions and judgments on 
experiences, messages, ideas, information, and issues from a variety of perspectives. They will develop and use skills 
and strategies appropriate to their level of English proficiency to reflect on and analyze experiences, messages, ideas, 
information, and issues presented by others using a variety of established criteria. 

Standard 3: Performance Indicators 



1 . Develop and present clear interpretations, 
analyses, and evaluations of issues, ideas, texts, 
and experiences, supporting positions with 
well-developed arguments. 

Forms of such presentations include oral (class 
presentations, speeches, and debates), visual (posters, 
graphs, charts, and illustrations), and written (essays, 
position papers, brochures). (L, S, R, W) 

2. Assess, compare, and evaluate the quality of 
spoken or written texts and visual presentations, 
using different criteria related to the organization, 
subject area, and purpose of text. 

Text types include editorials, letters to the editor, 
political speeches, illustrations, charts, and 
advertisements . (L, S, R, W) 



3. Recognize and communicate personal and 
multiple points of view within and among groups, in 
discussing, interpreting, and evaluating information 
in texts and presentations. (L, S, R, W) 

4. Evaluate students’ own and others’ work, 
individually and collaboratively, on the basis 
of a variety of criteria. 

Criteria include visual presentation, clarity of ideas, logic, 
originality, comprehensiveness, and use of English 
vocabulary, grammar, and register. (L, S, R, W) 

5. Recognize, explain, and evaluate how structural 
features affect readers’ and listeners’ 
understanding and appreciation of text. 

Such features include organization, syntax, repetition of 
words or ideas, vocabulary, and visuals. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 



6. Speak and write, using the conventions and 
features of American English, to effectively 
influence an audience (e.g., to persuade, 
negotiate, argue). 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, and intonation. 

Such written language features include appropriate 
grammar, vocabulary, correct spelling, punctuation, and 
capitalization. (S, W) 

7. Engage in collaborative activities through a variety 
of groupings to discuss, share, reflect on, develop, 
and express opinions and evaluations about a 
variety of experiences, ideas, and information. 

Such groupings include small groups, discussion groups, 
process writing groups, and cooperative learning groups. 

(L,S, R,W) 

8. Apply self-monitoring and self-correcting 
strategies, using established criteria for effective 
oral and written presentation, to adjust presentation 
and language production to effectively express 
opinions and evaluations. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 

9. Apply learning strategies to examine and interpret 
a variety of materials. 

Such strategies include using prior knowledge, graphic 
organizers, and context clues; planning; note taking; and 
exploring cognates and root words. (L, S, R, W) 
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TASK 5 



Teacher presents background information Teacher presents background information Teacher presents background information 

on a school-based controversial issue (e.g., on an issue as in the Beginning task, on a school-based controversial issue 

installing metal detectors, requiring adding magazine and newspaper excerpts through a variety of authentic resources. In 

uniforms, holding locker searches, selling and materials from the Internet. Teacher two groups (pro and con), students outline 

soda) through pictures, video clips, time- guides students through these adapted aspects of issue for research, and each 

lines, and graphs/charts. Questions and resource materials. In small groups, stu- member researches one aspect of issue, 

answers follow. The teacher elicits pros and dents simplify one side of the argument, Teams collaborate to develop and present 

cons for a T-chait. In a mock referendum, and produce a pamphlet arguing one side, a speech. Speeches are followed by a struc- 

students take a side for or against the issue, in preparation for a mock referendum, tured debate between the two groups, 

presenting one reason for their position. Then they hold the mock referendum with which is videotaped, reviewed by class 

Performance indicators-. 3, 7, 9 ballot. members, and rated for persuasiveness. 

Performance indicators: 1, 2, 3, 4, 6, Performance indicators: 1, 2, 3, 4, 6, 

7, 8, 9 7, 8, 9 
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STANDARD 4: 

Students will listen, speak, read, and write in English for classroom 
and social interaction. 

Students learning English as a second language will use English to interact with others in social and classroom 
situations. They will develop and use skills and strategies appropriate to their level of English proficiency to 
communicate effectively with regard to audience, purpose, and setting. 

Standard 4: Performance Indicators 



1. Use a variety of oral, print, and electronic forms for 
social communication and for writing to or for self, 
applying the conventions of social writing. 

Such forms include friendly notes, invitations, and 
electronic messages, diaiy entries, and notes to self. 

(L, S, R, W) 

2. Describe, read about, participate in, or 
recommend a favorite activity, book, song, or 
other interest to various audiences. 

Such audiences include peers, classes, teachers, and 
other adults. (L, S, R, W) 

3. Request and provide information and assistance, 
orally or in writing, for personal, social, and 
academic purposes. (L, S, R, W) 

4. Listen attentively, take turns speaking, and build on 
others’ ideas when engaged in pair, group, or 
full-class discussions on personal, social, 
community, and academic topics. (L, S) 

5. Explain actions, choices, and decisions in social 
and academic situations. (S, W) 

6. Understand and use a variety of oral 
communication strategies in American English for 
various social and academic purposes. 

Such strategies include making confirmation checks, 
clarifying or requesting clarification, paraphrasing, and 
repairing miscommunication. (L, S) 



7. Follow oral and written directions to participate in 
classroom and social activities, and provide 
directions to peers in selected interactions. 

(L, S, R, W) 

8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 

9. Use appropriate vocabulary, expressions, 
language, routines, and interaction styles for 
various audiences and formal and informal social 
or school situations, noticing how intention is 
realized through language. 

Such expressions and routines include asking 
permission, making and responding to requests, 
greeting, making promises, thanking, and apologizing. 
Such situations include chatting with friends, 
participating in group discussions, greeting a principal 
or other adult, making purchases. (L, S, R, W) 

10. Demonstrate appropriate classroom behaviors 
(e.g., participating in small group and whole class 
discussions, being courteous, respecting the 
person and property of others). (L, S, R, W) 

1 1 . Discover alternative ways of saying things in social 
and classroom interactions. (L, S, R, W) 

12. Apply self-monitoring and self-correcting strategies 
in social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative pronunciations or 
wording. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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ESL STANDARD 4 



Intermediate 

Sample Classroom Tasks in ESL by English Proficiency Level 



Beginning 



TASK 4 

Students brainstorm a variety of volunteer 
and recreational activities they are interest- 
ed in pursuing. They select one activity 
about which they want more information. 
Teacher provides models of letters to 
request information and identifies the 
language used in phone requests. With 
teacher assistance, students call or write for 
information. Then they complete teacher- 
made information sheet. 

Performance indicators-. 1 , 2 , 3 , 6 , 8 , 9 , 

11 , 12 



Intermediate 



Students complete Beginning task and 
select two or three activities to research, 
including browsing the Internet. They 
summarize the information they collected 
in a brief paragraph for display on a class 
bulletin board dedicated to activities. 
Performance indicators-. 1 , 2 , 3 , 6 , 8 , 9 , 
11 , 12 



Advanced 



Students complete Intermediate task. They 
collect information on a wide range of 
activities to meet the interests of a broad 
audience. Then they compile their infor- 
mation in a notebook organized by cate- 
gory and type of activity. They host an 
“activity fair” for interested students. 
Students work in information booths orga- 
nized by categoiy and activity, answer 
questions, make suggestions, and pass out 
information on specific activities (duplicat- 
ed from the notebook). 

Performance indicators-. 1 , 2 , 3 , 4 , 6 , 8 , 9 , 

11 , 12 



TASK 5 

Students brainstorm possible cultural and 
educational field trips. After discussion, 
class chooses the three of most interest. 
Teacher provides information sheets on the 
three sites, reviews key words or phrases 
regarding logistics of visit, and models how 
to find these data on the information sheet. 
In small groups, students research logistics 
of visit (e.g., cost, distance, location) and 
develop rationale for the trip. Class dis- 
cusses feasibility of each proposal and 
selects trip. Class goes on trip. 
Performance indicators-. 3 , 4 , 5 , 9 




Students repeat Beginning task up through 
the step of developing a rationale. They 
discuss the trip and identify needs (e.g., 
transportation, money, dates, parental per- 
mission). Then they form committees to 
address needs. Each committee produces a 
list of jobs that need to be completed. 
Using a word processing program, students 
write a summary of the proposal (in 
English and the native language) to explain 
the field trip to parents, including a letter 
inviting parents to be chaperones. Tasks 
are completed and class goes on trip. 
Performance indicators: 3 , 4 , 5 , 9 



Students complete Intermediate task. 
Committees write job descriptions for all 
jobs involved in planning a trip, and stu- 
dents sign up for jobs after reading the 
descriptions. Committee membership is 
reorganized around jobs; job descriptions 
are clearly defined and posted; committees 
establish timetables; groups accomplish 
their tasks. The fund-raising committee is 
established and it prepares proposals for 
activities and makes a presentation to the 
class. The class selects one or more pro- 
posals, and all members participate in 
some form of fund-raising. Fund-raising 
committee manages activities and monies. 
Class goes on trip. 

Performance indicators: 3 , 4 , 5 , 8 , 9 , 10 
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Intermediate 

Sample Classroom Tasks in ESL by English Proficiency Level 

Beginning Intermediate Advanced 

TASK 6 

Teacher periodically organizes game day. Students complete Beginning task. Teacher Following the procedures outlined in the 
Students learn to play a few board games provides example of simplified rewritten Intermediate task, students rewrite the 

(e.g., Clue, Sorry, Pictionary, Life), rules of a particular board game. As games rules for the more complicated games (e.g., 

Emphasis is on following directions, taking are mastered, students in small groups Monopoly, chess). Students play several 

turns, and observing rules of etiquette. rewrite rules for simplest games and then matches of those games to make sure rules 

Class debriefs after game playing, focusing play several matches, making sure the rules are complete, review rules with classmates, 

on language learned and interactions that are complete. Students write simplified and store final version with games for use 

helped or hindered students as they played rules, using a word processing program, by other students. Matches are organized, 

the game. and share them with the class. Students and pairs of students compete. 

Performance indicators-. 2, 3, 4, 7, 8, make adjustments to rules according to Performance indicators-. 2, 3, 4, 6, 7, 

9, 10 comments made by other students. Final 8, 9, 10 

versions are stored with games for use by 
other students. 

Performance indicators: 2, 3, 4, 6, 7, 

8, 9, 10 
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ESL Performance Indicators 



STANDARD 5: 

Students will demonstrate cross-cultural knowledge 
and understanding. 

Students will demonstrate cross-cultural knowledge and sensitivity in communicating with others of varied social, 
cultural, and linguistic backgrounds. They will develop and use culturally appropriate behaviors, and a knowledge 
of local and U.S. cultures and practices, in their interactions with others in their new cultural environment. 



Standard 5: Performance Indicators 



1. Demonstrate an understanding of cultural and 4. 

language patterns and norms in American English, 
including different regional and social varieties of 
English. 

Such patterns and norms include levels of formality, 
slang, humor, idioms, rhetorical patterns, and standard 
versus nonstandard dialects. (L, S, R, W) 



2. Demonstrate an understanding of a broad range of 
U.S. cultural and political referents through 
institutions, functions, and processes at the local 
and national levels, and compare/contrast these 
with parallels in the students’ native community. 
Such cultural and political referents include holidays, 
symbols, traditions, customs, governance systems, and 
schooling. (L, S, R, W) 

3. Recognize and share cross-cultural experiences 
and ideas, and connect with those of others. 

(L, S, R, W) 



Interpret and demonstrate knowledge of nonverbal 
and oral communication features, and understand 
the contexts in which they are used appropriately. 

Such means of nonverbal communication include 
gestures, body language, volume, stress, intonation, and 
pace. (L, S) 



5. Compare and contrast oral traditions, myths, 
folktales, and literature from the United States and 
international regions and cultures, including the 
students’ own, and identify similarities and 
differences and universal cultural themes. 

(L, S, R, W) 

6. Recognize and demonstrate an appreciation of 
some commonalities and distinctions across 
cultures and groups (differentiated by gender, 
ability, generations, etc.), including the students’ 
own. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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Intermediate 

Sample Classroom Tasks in ESL by English Proficiency Level 



Beginning 



TASK 6 

Class watches a selection of interactions on 
video without sound (from TV shows, 
films, etc,), and discusses the behavior, 
feelings, and intentions of the actors as 
indicated by gestures, body language, 
proxemics, etc. (Students may want to 
make a wall chart for “visual” references). 
Next, the teacher provides two grab bags 
and a prop box. One grab bag contains a 
collection of people’s titles (e.g., principal, 
parent, friend, stranger, neighbor) and the 
second contains types of situations (e.g., 
greetings, introductions, requests for infor- 
mation or assistance, emergencies). 
Referring to the norms identified in the dis- 
cussion of the video vignettes, students 
combine random people and situations, 
and use items from the prop box, to role- 
play scenarios. 

Performance indicators-. 1 , 4 



Intermediate 



Students complete Beginning task. Teacher 
describes a few social situations prepared 
ahead of time (e.g., eating in the cafeteria, 
socializing with students from other cul- 
tures, attending a party) or has students 
come up with their own. In small groups, 
students develop a short skit illustrating 
each situation and perform their rendition 
of the situation for the class by reading the 
scripts aloud. Students synthesize the vari- 
ety of responses generated by the class 
performances into an acceptable example 
for managing a social situation with appro- 
priate language and nonverbal communi- 
cation. Class discusses and records factors 
that facilitate communication and those 
that don’t in each group’s rendition. 
Teacher provides culturally appropriate 
alternatives such as variations in tone or 
gesture. 

Performance indicators-. 1 , 4 



Advanced 



Students complete Intermediate task. After 
revising/staging/rehearsing the model 
scripts, they videotape performances. 
Videotapes are placed in class lending 
library. Students write to ESL programs in 
other schools, describing the videos and 
offering them for loan. 

Performance indicators-. 1 , 4 
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LEARNING EXPERIENCE 

More Than Just Turkey Talk! 

Submitted by 
Monica Aston 

Three Village Central School District 
Setauket, New York 

Proficiency Level: All ESL 
LEARNING CONTEXT 

The students who participated in this learning experience 
are seventh and eighth graders. They represent all levels 
of proficiency, and come from a variety of linguistic and 
cultural backgrounds. 



STANDARDS & PERFORMANCE INDICATORS 

ESL STANDARDS (Intermediate level 5-8): 

ESL STANDARD 1 : Students wi ll listen, speak, 
read, and write in English for information and 
understanding. 

Performance Indicators: 

1. Students identify and use reading and listening 
strategies to make text comprehensible and 
meaningful. 

2. Students read, gather, view, listen to, organize, 
discuss, interpret, and analyze information related to 
academic content areas from various sources. 

5 . Students formulate, ask, and respond to various 
question forms to obtain, clarify, and extend 
information and meaning. 



This learning experience challenges students to broaden 
their knowledge and explore the many different facets of 
the holiday of Thanksgiving. Through a variety of activi- 
ties, students discovered the connection that this holiday 
has with the beginning of our nation and how it also rep- 
resents the American experience today. Through this 
learning experience, students became immersed in litera- 
ture, history, culture, and technology, enabling them to 
access information related to many aspects of the topic. 
The activities were designed to correlate with content-area 
material, specifically American history. As part of the 
following activities, students first explored the topic 
through literature and then research, discussing and utiliz- 
ing information related to the Pilgrims and the Native 
Americans during the time period of the 1620s. 




ESL STANDARD 2 : Students will listen, speak, 
read, and write in English for literary 
response, enjoyment, and expression. 

Performance Indicators: 

1. Students read, listen to, view, and discuss texts and 
performances from a wide range of authors, 
subjects, and genres. 

7. Students compose and present personal and formal 
responses to and interpretations of published 
literary works and the work of peers, referring to 
details and features of text. 

10 . Students create, discuss, interpret, and respond to 
literary works, using appropriate and effective 
vocabulary, grammar, spelling, and punctuation in 
writing, and using appropriate vocabulary, 
grammar, and pronunciation in speaking. 

ESL STANDARD 3 : Students will listen, speak, 
read, and write in English for critical analysis 
and evaluation. 

Performance Indicators: 

3. Students recognize and communicate personal and 
multiple points of view within and among groups, 
in discussing, interpreting, and evaluating 
information in texts and presentations. 

4. Students evaluate students’ own and others’ work, 
individually and collaboratively, on the basis of a 
variety of criteria. 
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ESL STANDARD 4: Students will listen, speak, 
read, and write in English for classroom and 
social interaction. 

Performance Indicators: 

1. Students use a variety of oral, print, and electronic 
forms for social communication and for writing to or 
for self, applying the conventions of social writing. 



ESL STANDARD 5: Students will demonstrate 
cross-cultural knowledge and understanding. 

Performance Indicators: 

2. Students understand a broad range of cultural and 
political referents through institutions, functions, 
and processes at the local and national levels, and 
compare/contrast these with parallels in the 
students’ native country. 



SOCIAL STUDIES STANDARD 1 

History of the United States and New York 

Performance Indicafors: 

1. Students explore the meaning of American culture 
by identifying the key ideas, beliefs, and patterns of 
behavior, traditions that help define it and unite all 
Americans. 



MATHEMATICS, SCIENCE, & TECHNOLOGY 
STANDARD 2: Information Systems 
Performance Indicators: 

2. Students use spreadsheets and database software, 
electronic databases and online services. 

3- Students obtain accurate and relevant information 
from a range of sources. 





This learning experience was entirely a work in 
progress at all points in time, both for my students 
and for me. In previous years, I had always 
included the Thanksgiving holiday as pa rt of the 
curriculum, spending a few days to present and 
discuss the holiday with my students, culminating 
with a Thanksgiving feast. After I su meyed the 
students this year with a KWL, I learned that they 
equated Thanksgiving with little more than eating 
turkey. I therefore expanded my holiday lesson to be 
nearly a four-week endeavor, and I invited students 
to make many connections to the cultural, social, 
and historical aspects of the holiday. As this lesson 
evolved, I tried to connect the ESL lessons to their 
social studies classes. Additionally, I hoped the 
students would develop an understanding of and an 
appreciation for the founding of this nation, the 
quest for freedom, and the ideas that led to the 
formation of a democratic form of government . 



I 



In trying to gear the work to the interests of the 
students, I was continuously planning where we 
were heading next. There was no blueprint for me to 
follow; it was very challenging at times. But 
learning does not always follow a linear pattern, 
and through my work with this learning experience, 
I feel I have grown and become more confident in 
working with the ESL standards and applying them 
to enhance instruction. 
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© Listen to Rivka’s First Thanksgiving and complete 
Reader Response activity sheet 



TEACHER ACTIVITIES: 



© Write a letter to a character in the book, stating opin- 
ion and supporting it 



• Introduces topic of Thanksgiving with KWL chart 

• Reads Rivka’s First Thanksgiving aloud to students, 
using frequent comprehension checks and clarifying 
unfamiliar vocabulary 

• Follows similar reading strategies with Molly’s Pilgrim 

• Discusses the story elements: setting, characters, events, 
and conclusion 

• Introduces students to using the Internet in the com- 
puter lab 

• Directs students to the online Thanksgiving timeline 
activity 

• Guides students in locating important people from this 
time period and creates artifacts of 1620-1621 

• Combines the vocabulary items, choosing 15 to make 
up a class vocabulary list 

• In class, introduces the interview project; helps students 
choose one historical figure from their bookmark list 

• Presents the idea of a timeline to display important 
events in the life of a famous person 

• Videotapes each student’s oral presentation and assess- 
es it using oral assessment sheet and student’s self- 
assessment 



© Listen to Molly’s Pilgrim and complete Reader 
Response sheet 

© Compare the two stories, and main characters, orally 

© Select individual vocabulary list of 10 words to create 
a Thanksgiving vocabulary bookmark 

© Answer, in writing, the questions from the task sheet 

© Create a “who was who?” bookmark of the first 
Thanksgiving 

© Visit the Thanksgiving timeline online activity and 
complete Reader Response sheet as a follow-up 

© Choose one person from list of famous people to 
research 

© Write and share questions for the interview with this 
historical figure in large group and narrow them down 

© Obtain additional information on this historical figure 
from visiting the computer lab and library 

© Follow writing process in class to create final product 

© Make presentation of interview with historical figure in 
front of class; presentation is videotaped and self- and 
audience-assessed 

© Complete final portion of KWL sheet 








TIME REQUIRED 



• Planning Stage: one to two weeks 

• Implementation Stage: Fifteen to 20 days 

• Assessment Stage: Ongoing throughout 
implementation 
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ASSESSMENT TOOLS AND TECHNIQUES 



Student work was evaluated through the use of the 
following assessment tools, which were teacher 
developed. Student work was recognized as being 
“Developing,” “Proficient,” or “Distinguished,” within 
each ESL level (Beginning, Intermediate, Advanced). 



• Teacher used a KWL chart to demonstrate each 
student’s individual growth and to determine areas of 
interest to students 

• Teacher assessed several examples of student work 
through rubrics: vocabulary bookmark rubric; “who 
was who” bookmark rubric; journal responses to 
literature rubric; “letter to book character” rubric; and 
interview project rubric 

• Teacher had the class develop a vocabulary list gener- 
ated from student lists 

• Teacher held a quiz at end of the learning experience 

• Teacher used a checklist related to picture timeline — 
online activity 

• Teacher assessed student presentations, using an oral 
presentation form 

• Teacher assessed group discussions 

• Teacher conducted an observation of oral and written 
language production 



INSTRUCTIONAL/ENVIRONMENTAL 

MODIFICATIONS 

s/ For newly arrived LEPs, focus on the vocabulary- 
building activities, using the same vocabulary 
items as the class. Allow students additional time 
to translate into the native language and create a 
bilingual glossary. Tailor the vocabulary list to 
include the most crucial words for understanding. 

\/ Pair the newly arrived LEPs/beginners with a 
buddy for the activities (including online activi- 
ties), as appropriate. The interview project can be 
modified so that newly arrived LEPs would be 
responsible for the completion of certain sections 
only, such as the timeline, or a simplified version 
of the interview questions along with a visual 
representation. 

For more advanced students, the interview project 
may be expanded to include additional questions, 
and to develop an in-depth awareness of the 
historical figure chosen. 





RESOURCES AND MATERIALS 
FOR THE STUDENTS 



1 . Rivka’s First Thanksgiving by Elsa Okon Rael 

2. Molly’s Pilgrim by Barbara Cohen 

3- Language Development Through Content: America, 
Tloe Early Years by Anna Uhl Chamot 

4. Giving Thanks, The 1621 Harvest Feast by Kate 
Waters 

5 . Tloe American Nation, Prentice Hall 

6. Internet sites (www.google.com, 
www.askjeeves.com, www.plimoth.org, 
www. pilgrims .net, www. scholastic . com) 

7. Chart paper 

8. Markers 

9- Construction paper 

10 . Access to computers/online resources 

11. Access to library resources 




00 
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FOR THE TEACHER 

1 . Adding English - Helping ESL Learners Succeed by 
Katherine Maitland 

2. American History Plays by Sarah Glasscock 

3- “Giving Thanks,” Appleseeds Publication, 1998 

4. Lndians of the Northeast by Colin Calloway 

5 . The Pilgrims and Plymouth Colony by Feenie Ziner 

6 . ESL Teachers Holiday Activity Kit by Elizabeth Claire 

7. Internet sites (www.abcteach.com, www.atozteacher- 
stuff . com , www. holiday . net/ thanksgiving, 
www.nativetech.com, www.pilgrims.net, 

www. plimoth . org, www .teacher, scholastic, com) 



STUDENT WORK/PRODUCTS 



• KWL chart 

• Letter writing to character in a story, taking a 
position and supporting it 

• Journal response to the stories Rivka ’s First 
Thanksgiving and Molly’s Pilgrim 

• Virtual field trip to Plimoth Plantation 

• Question-answer worksheet for online activity 
(CyberChallenge) 

• Vocabulary bookmark 

• Bookmark of “Who was who at the first 
Thanksgiving?” 

• Interview project: formulate interview questions, do 
individual and group work, research one historical 
figure from 1620, answer interview questions in 
writing 

• Interview project: oral presentation, videotaped 
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Commencement Grades 9-12 

• Learning Standards and Performance Indicators 

• Sample Classroom Tasks 

• Learning Experience 
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Commencement Grades 9-12 



ESL Performance Indicators 



l 

• STANDARD 1: 

• 

: Students will listen, speak, read, and write in English for 

• information and understanding. 

• Students learning English as a second language will use English to acquire, interpret, apply, and transmit information 

• for content area learning and personal use. They will develop and use skills and strategies appropriate to their level of 

• English proficiency to collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use 

• knowledge generated from oral, written, and electronically produced texts. 



Standard 1 : Performance Indicators 



1 . Identify and use reading and listening strategies to 
make text comprehensible and meaningful. 

Such strategies include skimming; scanning; previewing; 
reviewing; discussing; listening selectively; listening for a 
specific purpose; listening for main ideas and details; note 
taking; using structural and context clues, cognates, 
format, sequence, and an understanding of letter-sound 
relationships to decode difficult words. (L, R) 

2. Read, gather, view, listen to, organize, discuss, 
interpret, and analyze information related to 
academic content areas from various sources. 

Such sources include nonfiction books for young adults, 
reference books, magazines, textbooks, the Internet, 
databases, audio and media presentations, oral inteiviews, 
charts, graphs, maps, and diagrams. (L, S, R, W) 

3. Select information appropriate to the purpose of the 
investigation with suitable supporting material. 

Such material includes facts, details, illustrative examples, 
anecdotes, and personal experiences. (L, S, R, W) 

4. Compare, contrast, categorize, and synthesize 
information and objects, and identify complexities 
and discrepancies in the information. (L, S, R, W) 

5. Formulate, ask, and respond to various questions 
forms to obtain, clarify, and extend information and 
meaning. (L, S, R, W) 

6. Make and support inferences about information and 
ideas with reference to features in oral and written 
text. 

Such features include vocabulary, format, facts, sequence, 
register, and relevance of details. (L, S, R, W) 

7. Present information clearly in a variety of oral and 
written forms for different audiences and purposes 
related to all academic content areas. 

Such forms include paraphrases, summaries, stories, 
research reports, essays, articles, posters, charts, and other 
graphics. (S, W) 

8. Select a focus, organization, and point of view for 
oral and written presentations, and justify this 
selection. (S, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 



9. Convey and organize information, using facts, 
details, illustrative examples, and a variety of 
patterns and structures. 

Such patterns and structures include chronological order, 
cause and effect, problem and solution, and general-to- 
specific presentation. (S, W) 

10. Distinguish between fact and opinion, and relevant 
and irrelevant information, and exclude nonessen- 
tial information in oral and written presentations. 

(L, S, R, W) 

11. Use the process of prewriting, drafting, revising, peer 
editing, and proofreading (the “writing process”) to 
produce well-constructed informational texts. 

(L, S, R, W) 

12. Convey information and ideas through spoken and 
written language, using conventions and features 
of American English appropriate to audience and 
purpose. 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, and intonation. Such 
written language features include appropriate grammar, 
vocabulary, correct spelling, punctuation, capitalization, 
paragraphing, and a wide variety of sentence structures. 

(L, S, R, W) 

13. Engage in collaborative activities through a variety 
of student groupings to read, gather, share, discuss, 
interpret, organize, analyze, synthesize, and present 
information. 

Such groupings include small groups, cooperative learning 
groups, process writing groups, cross-age groups, research 
groups, and interest groups. (L, S, R, W) 

14. Consult print and nonprint resources (e.g., 
audio/visual media, family) in the native language 
when needed. (L, S, R) 

15. Apply self-monitoring and self-correcting strategies 
for accurate language production and oral and 
written presentation, using established criteria for 
effective presentation of information. (L, S, R, W) 

16. Apply learning strategies to acquire information and 
make texts comprehensible and meaningful. 

Such strategies include using prior knowledge, graphic 
organizers, reference materials, and context cues; 
planning; note taking; questioning; exploring cognates 
and root words; and applying ideas to new settings or 
experiences. (L, S, R, W) 
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ESL Performance Indicators 



2 

: STANDARD 2: 

• 

: Students will listen, speak, read, and write in English for literary 

• response, enjoyment, and expression. 

• Students learning English as a second language will use English for self-expression, artistic creation, and participation 

• in popular culture. They will develop and use skills and strategies appropriate to their level of English proficiency to 

• listen to, read, and respond to oral, written, and electronically produced texts and performances, relate texts and 

• performances to their own lives and other works, and develop an understanding of the diverse social, historical, and 

• cultural dimensions the texts and performances represent. 



Standard 2: Performance Indicators 



1 . Read, listen to, view, write about, and discuss a 
variety of texts from a wide range of authors, 
subjects, genres, cultures, and historical periods. 

Such sources include poems, stories, myths, fables, plays, 
novels, and other fiction and nonfiction texts, in authentic 
and modified forms, including works of American popular 
culture. (L, S, R, W) 

2. Apply reading and listening strategies to make 
literary text comprehensible and meaningful. 

Such strategies include skimming, scanning, previewing, 
reviewing, listening selectively, listening for a specific 
purpose, and listening for main ideas and details. (L, R) 

3. Identify and explain the distinguishing features of 
different literary genres, periods, and traditions, and 
use those features to aid comprehension, 
interpretation, and discussion of literature. (L, S, R, W) 

4. Locate and identify a wide range of significant 
literary elements and techniques in texts and use 
those elements to interpret the work, comparing 
and contrasting the work to other works and to 
students’ own experiences. 

Such elements include setting, character, plot, theme, 
point of view, figurative language, text structure, 
repetition, characterization, imagery, foreshadowing, and 
climax. (L, S, R, W) 

5. Make predictions, inferences, and deductions, and 
describe different levels of meaning of literary works 
presented orally and in written form, including literal 
and implied meanings. 

Strategies include summarizing; explaining; and identify- 
ing word choice, point of view, and symbols. (L, S, R, W) 

6. Read aloud with confidence, accuracy, fluency, 
and expression to demonstrate understanding and 
to convey an interpretation of meaning. (S, R) 



Listening (L) Speaking (S) Reading (R) Writing (W) 



7. Compose and present personal and formal 
responses to and interpretations of published literary 
works and the work of peers, referring to details and 
features of text. 

Such features include characters, setting, plot, ideas, 
events, vocabulary, and text structure. (L, S, R, W) 

8. Create stories, poems, sketches, songs, and plays, 
including those that reflect traditional and popular 
American culture, using typical features of a given 
genre; create an effective voice, using a variety of 
writing styles appropriate to different audiences, 
purposes, and settings. (S, W) 

9. Engage in collaborative activities through a variety 
of student groupings to create and respond to 
literature. 

Such groupings include small groups, cooperative learning 
groups, literature circles, and process writing groups. 

(L, S, R, W) 

1 0. Create, discuss, interpret, and respond to literary 
works, using appropriate and effective vocabulary, 
grammar, spelling, and punctuation in writing, and 
using appropriate vocabulary, grammar, and 
pronunciation in speaking. (L, S, R, W) 

11. Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts and essays. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 

12. Apply learning strategies to comprehend, make 
inferences about, and analyze literature, and to 
produce literary responses. 

Such strategies include asking questions; using prior 
knowledge, graphic organizers, and context cues; 
planning; note taking; and exploring cognates and root 
words. (L, S, R, W) 
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3 

: STANDARD 3: 

• 

: Students will listen, speak, read, and write in English for critical 

• analysis and evaluation. 

• Students learning English as a second language will use English to express their opinions and judgments on 

• experiences, messages, ideas, information, and issues from a variety of perspectives. They will develop and use skills 

• and strategies appropriate to their level of English proficiency to reflect on and analyze experiences, messages, ideas, 

• information, and issues presented by others using a variety of established criteria. 



Standard 3: Performance Indicators 



1 . Develop and present clear interpretations, analyses, 
and evaluations of issues, ideas, texts, and 
experiences; justify and explain the rationale for 
positions, using persuasive language, tone, 
evidence, and well-developed arguments. 

Forms of such presentations include oral (class 
presentations, speeches, and debates), visual (posters, 
graphs, charts, political cartoons, and illustrations), and 
written (essays, editorials, movie/textbook/book reviews, 
position papers, and brochures). (L, S, R, W) 

2. Assess, compare, and evaluate the quality of 
spoken or written texts and visual presentations, 
using different criteria related to the organization, 
subject area, and purpose of text. 

Text types include editorials, letters to the editor, political 
speeches, illustrations, charts, movie/textbook/book 
reviews, and advertisements. (L, S, R, W) 

3. Recognize and communicate personal and multiple 
points of view within and among groups, in 
discussing, interpreting, and evaluating information; 
make inferences about a writer’s or speaker’s point 
of view. (L, S, R, W) 

4. Evaluate students’ own and others’ work, 
individually and collaboratively, on the basis of a 
variety of criteria, and recognize how chosen 
criteria affect evaluation. 

Criteria include visual presentation; clarity of ideas; logic; 
originality; comprehensiveness; and use of English 
vocabulary, grammar, and register. (L, S, R, W) 

5. Recognize, explain, evaluate, and analyze how 
structural features affect readers’ and listeners’ 
understanding and appreciation of text. 

Such features include organization, syntax, repetition of 
words or ideas, vocabulary, and visuals. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 



6. Speak and write, using the conventions and features 
of American English, to effectively influence an 
audience (e.g., to persuade, negotiate, argue). 

Such spoken language features include appropriate 
grammar, precise vocabulary, pronunciation, intonation, 
and presentation strategies. Such written language features 
include appropriate grammar, vocabulary, correct spelling, 
punctuation, and capitalization. (S, W) 

7. Engage in collaborative activities through a variety 
of groupings to discuss, share, reflect on, develop, 
and express, and to interpret opinions and 
evaluations about a variety of experiences, ideas, 
and information. 

Such groupings include small groups, discussion groups, 
process writing groups, and cooperative learning groups. 

(L,S, R,W) 

8. Apply self-monitoring and self-correcting strategies, 
using established criteria for effective oral and 
written presentation and standards for a particular 
genre (e.g., debate, speech, argument), to adjust 
presentation and language production to effectively 
express opinions and evaluations. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 

9. Apply learning strategies to examine, interpret, 
analyze, synthesize, and evaluate a variety of 
materials. 

Such strategies include using prior knowledge, graphic 
organizers, context cues; planning; note taking; and 
exploring cognates and root words. (L, S, R, W) 
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Commencement Grades 9-12 



ESL Performance Indicators 



STANDARD 4: 

Students will listen, speak, read, and write in English for classroom 
and social interaction. 

Students learning English as a second language will use English to interact with others in social and classroom 
situations. They will develop and use skills and strategies appropriate to their level of English proficiency to 
communicate effectively with regard to audience, purpose, and setting. 



Standard 4: Performance Indicators 



1 . Use a variety of oral, print, and electronic forms for 
social communication and for writing to or for self, 
applying the conventions of social writing. 

Such forms include friendly notes, invitations, and 
electronic messages, diaiy entries, and notes to self. 

(L, S, R, W) 

2. Describe, read about, participate in, or recommend 
a favorite activity, book, song, or other interest to 
various audiences. 

Such audiences include peers, classes, teachers, and other 

adults. (L, S, R, W) 

3. Request and provide information and assistance, 
orally or in writing, for personal, social, and 
academic purposes. (L, S, R, W) 

4. Listen attentively, take turns speaking, and build on 
others’ ideas when engaged in pair, group, or 
full-class discussions on personal, social, 
community, and academic topics. (L, S) 

5. Explain actions, choices, and decisions in social 
and academic situations. (S, W) 

6. Understand and use a variety of context-specific 
oral communication strategies in American English 
for a range of personal and academic purposes. 

Such strategies include making confirmation checks, 
clarifying or requesting clarification, paraphrasing, and 
repairing miscommunication. (L, S) 

7. Follow oral and written directions to participate in 
classroom activities, and provide directions to peers 
in selected interactions. (L, S, R, W) 



8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 

9. Use appropriate vocabulary, expressions, language, 
routines, and interaction styles for various audiences 
and formal and informal social or school situations, 
noticing how intention is communicated in different 
ways through language in various contexts. 

Such expressions and routines include asking permission, 
making and responding to requests, greeting, making 
promises, thanking, apologizing. Such situations include 
chatting with friends, participating in group discussions, 
greeting a principal or other adult, making purchases, 
interviewing for a job, and applying to college. 

(L,S, R,W) 

1 0. Demonstrate appropriate classroom behaviors 
(e.g., participating in small group and whole class 
discussions, being courteous, respecting the person 
and property of others). (L, S, R, W) 

1 1 . Discover alternative ways of saying things in social 
and classroom interactions. (L, S, R, W) 

12. Apply self-monitoring and self-correcting strategies 
in social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative pronunciations or 
wording. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 
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ESL STANDARD L 



Commencement 

Sample Classroom Tasks in ESL by English Proficiency Level 



Beginning 



TASK 6 

Students choose a safety procedure from 
one of their content-area classes (science, 
technology, PE, etc,). With teacher support, 
they create a flowchart poster describing 
the procedure, and use the poster as they 
demonstrate the safety procedure for the 
class. 

Performance indicators-. 10 , 11 



Intermediate 



Students choose a safety procedure from 
one of their content-area classes. In small 
groups, they prepare a handout describing 
the procedure, using step-by-step direc- 
tions. They refer to the handout while 
demonstrating the procedure to the class. 
Performance indicators: 3 , 5 , 10 , 11 




Advanced 



Students choose a safety procedure from 
one of their content-area classes. In pairs, 
they prepare a cause-and-effect chart 
describing the procedure step-by-step 
along with possible consequences of not 
following the proper procedure at each 
step. They teach the procedure to the class, 
referring to the chart to emphasize the 
importance of following the correct proce- 
dure. Finally, students work with others 
who chose a task from the same content- 
area class to create a written procedure 
handbook for that class with clear step-by- 
step directions and descriptions of possible 
consequences of not following the proper 
procedure. 

Performance indicators: 3 , 4 , 5 , 10 , 11 



I SAFETY 

1 FIRST 



KEEP THIS AREA 
SAFE AND CLEAN 
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5 

: STANDARD 5: 

• 

: Students will demonstrate cross-cultural knowledge 

• and understanding. 

* Students will demonstrate cross-cultural knowledge and sensitivity in communicating with others of varied social, 

• cultural, and linguistic backgrounds. They will develop and use culturally appropriate behaviors, and a knowledge 

* of local and U.S. cultures and practices, in their interactions with others in their new cultural environment. 



Standard 5: Performance Indicators 



1 . Demonstrate an understanding of cultural and 
language patterns and norms in American English, 
including different regional and social varieties of 
English, and identify and interpret how these 
patterns and norms are used. 

Such patterns and norms include levels of formality, slang, 
humor, idioms, rhetorical patterns, and standard versus 
nonstandard dialects (L, S, R, W) 

2. Demonstrate an understanding of a broad range of 
U.S. cultural and political referents through 
institutions, functions, and processes at the local 
and national levels, and compare/contrast these 
with parallels in the students’ native community. 

Such cultural and political referents include holidays, 
symbols, traditions, customs, governance systems, and 
schooling. (L, S, R, W) 

3. Recognize and share cross-cultural experiences 
and idea, and connect with those of others. 

(L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing (W) 



4. Interpret and demonstrate knowledge of nonverbal 
and oral communication features, and understand 
the contexts in which they are used appropriately. 

Such means of nonverbal communication include 
gestures, body language, volume, stress, intonation, pace, 
rhythm, and pauses. (L, S) 

5. Compare and contrast oral traditions, myths, 
folktales, and literature from different national and 
international regions and cultures, including the 
students’ own, identifying similarities and differences 
and universal cultural themes, and exploring how 
language and literature transmit culture. 

(L, S, R, W) 

6. Recognize and demonstrate an appreciation of 
some commonalities and distinctions across cultures 
and groups (differentiated by gender, ability, 
generations, etc.), including the students’ own. 

(L, S, R, W) 
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Submitted by 
Adolfo Calovini 

Park West High School 
New York, New York 



Proficiency Level: 
Intermediate-Advanced ESL 



LEARNING CONTEXT 

This learning experience was designed to assist eleventh- 
grade intermediate to advanced ESL students acquire a 
better knowledge of themselves and consequently per- 
form more effectively in a job interview and make wiser 
career and educational choices. Students developed 
autobiographies, poems, reviews of literature and reports 
all based on the “Human Organization Theory (HOT). 
The essence of this learning experience was to allow stu- 
dents to explore the many elements that make each of us 
who we are, elements that include family, health, leisure, 
education, celebrations, and rights and responsibilities, to 
name a few. Moreover, this activity was designed to help 
students meet the ESL learning standards and in practic- 
ing all the skills they need to develop for the rigorous 
ELA Regents exam. 




• • 



• • • • 



• • • 



• • • 



STANDARDS & PERFORMANCE INDICATORS 



ESL STANDARD 1 : Students will listen, speak, 
read, and write in English for information and 
understanding. 

Performance Indicators: 

2. Students read, gather, view, listen to, organize, 
discuss, interpret, and analyze information related 
to academic content areas from various sources. 

3. Students select information appropriate to the 
purpose of the investigation with suitable 
supporting material. 

4. Students compare, contrast, categorize, and 
synthesize information and objects, and identify 
complexities and discrepancies in the information. 

13- Students engage in collaborative activities through a 
variety of student groupings. 

ESL STANDARD 2: Students will listen, speak, 
read, and write in English for literary 
response, enjoyment, and expression. 

Performance Indicators: 

1. Students read, listen to, view, and discuss a variety 
of texts from a wide range of authors, subjects, 
genres, cultures, and historical periods. 

7. Students compose and present personal and formal 
responses to and interpretations of published 
literary works and the work of peers, referring to 
details and features of text. 

8. Students create stories, poems, sketches, songs, and 
plays, including those that reflect traditional and 
popular American culture, using typical features of 
a given genre; create an effective voice, using a 
variety of writing styles appropriate to different 
audiences, purposes, and settings. 

ESL STANDARD 3 : Students will listen, speak, 
read, and write in English for critical analysis 
and evaluation. 

Performance Indicators: 

4. Students evaluate their own and others’ work, 
individually and collaboratively, on the basis of a 
variety of criteria, and recognize how chosen 
criteria affect evaluation. 

ESL STANDARD 4: Students will listen, speak, 
read, and write in English for classroom and 
social interaction. 

Performance Indicators: 

4. Students listen attentively, take turns speaking, and 
build on others’ ideas when engaged in pair, group, 
or full class discussions on personal, social, 
community, and academic topics. 
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TEACHER REFLECTIONS: 

In the past, most of these students showed some 
resistance in working cooperatively and in sharing the 
amazing rich ness of their cultu ral backgrou nd. I 
could help students overcome cultural barriers by 
involving them in a meaningful project. I believe this 
learning experience has been particularly successful 
because of its primary purpose: to help students 
achieve a clearer understanding of their past, their 
qualities, their needs, and their dreams. 

Hoe learning experience has provided me with the 
structu re on which I could effectively plan my 
students’ work and final project. Throughout this 
activity I maintained the role of facilitator by asking 
my students to be involved in developing assessment 
criteria to evaluate individual and group work. This 
procedure did not intimidate them, but helped them 
revise their writing. One of the most rewarding devel- 
opments from this project was the turn-around made 
by a small group of disaffected students. For the first 
two weeks most of these students were late or were 
doing very little work, as usual, but by the third week, 

I noticed a sudden positive change in their behavior. 
By the end of the project they su rprised the class with 
poems, reports, and autobiographies which the class 
evaluated as the most meaningful. 

This learning experience has been one of my most 
successful teaching activities. I think that its structure 
a nd the quality of orientation and support I have 
received have made a great difference. 




© Read and paraphrase die poems “Me” by Walter de la 
Mare and “who are you, little i?” by e. e. cummings 



© Write a poem about self 

© Create criteria for poems and revise poems on the 
basis of the criteria 

© Share personal experiences related to all 14 categories 
of the HOT 

© Create posters related to the 14 categories of HOT by 
cutting pictures from publications 

© Write a report on the teacher’s life 

© Work with other students in groups to create, review, 
test, revise, and answer questions regarding the HOT 

© Write report on own life 

© Brainstorm personal feelings regarding Helen Keller’s 
disabilities and research the lives of Helen Keller and 
Anne Sullivan 

© Read Tloe Miracle Worker by William Gibson and 
watch the movie The Miracle Worker and compare the 
two 

© Write an autobiography, following a model 

© Create criteria of a good autobiography 

© Use writing process to revise autobiography 
according to criteria 



PROCEDURE 



TEACHER ACTIVITIES 

9 Leads brainstorming of “Who am I?” 

• Introduces the poems “Me” and “who are you, little i?” 

9 Introduces, explains, and analyzes Human 
Organization Theory (HOT) 

• Creates groupings, selects leaders, and elicits criteria for 
group interaction 

• Elicits criteria of a good poem and effective posters 

9 Reads to students description of own life 

9 Introduces the text The Miracle Worker and shows the 
film The Miracle Worker and provides comprehension 
questions and analysis grid 

9 Elicits steps of the writing process and provides starters 
for introduction, body, conclusion for final project 

9 Assigns final project: writing an autobiography 

9 Monitors revising and editing process 



RESOURCES AND MATERIALS 

1. The poems “Me” by Walter de la Mare and “who are 
you, little i?” by e. e. cummings 

2. The play The Miracle Worker by William Gibson 

3. The film Tloe Miracle Worker by Arthur Penn 

4. Chart paper 

5 . Markers 

6. Various print media 

7. Access to computers/online resources 

8. Access to library resources 



TIME REQUIRED 

Planning: Eight hours to determine procedures and 
gather materials 

Implementation: 30 days of 45-minute lessons 
Assessments: Ongoing throughout implementation 
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student work samples 




ASSESSMENT TOOLS AND TECHNIQUES 



Assessment of student work was ongoing and included 
evaluations by the teacher and by the students them- 
selves, based on teacher-made criteria and collaboratively 
generated criteria. Through observations, rubrics, and 
checklists, students were assessed on the following: 

• Oral reports, poems, creation of posters, development 
of questions, written reports, autobiography 

• Reading log indicating the literary elements and 
techniques used by authors 

• Group collaboration 

• Analysis of peers’ written suggestions for improvement 
in clarity and logic of writing 

• Use of language 



INSTRUCTIONAL/ENVIRONMENTAL 

MODIFICATIONS 

Pair/group less proficient students with more 
proficient students 

\/ Frequently change the position of student desks to 
facilitate intra-group communication, pair work, 
and individual activities 

To help all students concentrate on different tasks, 
to facilitate understanding for those who are more 
visual, and to inform those who were absent, big 
colorful charts were created and displayed in the 
classroom 



STU DENT WO RK/PRp DUCTS 

• Poem about self 

• Questionnaire about the Human Organization Theory 
(HOT) chart 

• Report on teacher’s life 

• A personalized Human Organization Theory chart 

• Posters illustrating the components of human life 
(HOT) 

• A report about student’s own life 

• Answers to comprehension questions about the play 
The Miracle Worker 

• A T-chart describing characters in the play 

• Autobiography (past, goals, plans) 




Autobiography Using Human 
Organization Theory 

Teacher's comments 

This student wrote two version* of her 

^oHr^.Mshrh^esMh^^ 

Sk* U, 

ROT component with- original, loywal, 
a ■ worthy facts, anecdotes, and e,xamples. The 
second dr ft urns better organized uv an, essay ^ 

famed, but thcfrst draft was more emetionelf 

powerful. T hc student has accepted my suggestion 

to write, a, third version, blending the, emetic 

yrf of the first with the organization, features of 

the, second.. 

She ha* skilfully used the writing process, 

J^Hka ^ 

Zdwcmtmt, 
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Autobiography using Human Organisation Theory 



t i 108^ in a place called Port au-Prince. I 

I was born in Haiti on November 1 » P my mo ther died when I 

O passed most of my days in what they called Y uttte brothers who are dead 

■ was three, so I didn't have any other pHceJ J ^ t J ow that the second died m 1996, 1 

now. I don't remember when the first o and j don ' t remember my moth- 

remember because I was old enoug o ^ every time my father talks to me abou 
r 'c face but I know that she was pre y j no t know what it means to 

he he always starts by saying how beauhhr she . wan I do n„ to be 

!U with a family, because I have e times I got bit up by the older 

my family. It was very hard to live m >d to see my mother and father. My fath 

ones. I cried almost every night, becaus I ide for him and me. As little as 

the best y b^^h t he 14 components °f^f ^^^^^^^ife'needs som^workUo be sin^'" 
bility to know deeply who \ £ my health. But I feel well and strong. I 
cere sometimes I do things that can badly allec y children who grow up 

wenHomy doctors many times and they always toM me ^ ^ my case Now r 
without their mother or father, they P something very bad happened 

trying to do what's good for my health. Not g g d with the big smile on 

Je where one of my friends invited me i to dinner mnd peace and after that I 

m v face At the dinner the food was so deha and it took me days to 

discover that there was pork in the rice. because I know who I am 

get over it. Since that day I have m e or my belief. Sometimes it's 

*** 1 ^ “ bad fOT yOUI 

health ' I'm not good at making ^Sometimes I do 

sad. I care a lot about the way I dress ar^ the tod u ^ j ^ ^ per80n because I 

hopXt s g ome S day iwdl ^tCul/lTevlf go, my mother and 1 go. my father 
my fato. Unot he wilfnever let a"Y°" e “ ow where I need to improve and 

sam^^my'gmat-^andmother. ^J^yffyou^a^^smile at hfe, my ahgeb 

"r an old goa, shin in .he sun." I hnow a„ my 

dreams will come true. I can feel it. 



o 



o 
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ESL Standard 1 



ESL Performance Indicators 



STANDARD 1: Students will listen, speak, read, and write in English 
for information and understanding. 



Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 


Elementary Grades 2-4 




1 . Identify and use basic reading and listening strategies to 
make text comprehensible and meaningful. 

Such strategies include predicting; previewing; reviewing; 
recognizing sight words; listening selectively; listening for a 
specific purpose; listening for main ideas and details; using 
context clues, cognates, and an understanding of letter-sound 
relationships, (L, R) 


1 . Identify and use reading and listening strategies to 
make text comprehensible and meaningful. 

Such strategies include skimming; scanning; previewing; 
reviewing; discussing; listening selectively; listening for a 
specific purpose; listening for main ideas and details; using 
structural and context clues, cognates, format, sequence, 
and an understanding of letter-sound relationships to 
decode difficult words. (L, R) 




2. View, listen to, read, gather, organize, and discuss infor- 
mation from various sources. 

Such sources include story and picture books, audio and 
media presentations, and oral interviews. (L, S, R, W) 


2. Read, gather, view, listen to, organize, discuss, and 
interpret information related to academic content 
areas from various sources. 

Such sources include reference books, magazines, textbooks, 
the Internet, audio and media presentations, oral interviews, 
charts, graphs, maps, and diagrams. (L, S, R, W) 




3. Select information appropriate to the purpose of the 
investigation. (L, R) 


3. Select information appropriate to the purpose of the 
investigation, and relate ideas from one written or 
spoken source to another. (L, S, R, W) 




4. Compare, contrast, and categorize to gain a deeper 
understanding of information and objects. (L, S, R, W) 


4. Compare, contrast, and categorize, to gain a deeper 
understanding of information and objects. (L, S, R, W) 




5. Formulate, ask, and respond to questions to obtain and 
provide information and meaning. (L, S, R, W) 


5. Formulate, ask, and respond to questions to obtain, 
clarify, and extend information and meaning. 

(L, S, R, W) 




6. Formulate and share opinions about information and 
ideas with reference to features in oral and written text 
such as details and facts. (L, S, R, W) 


6. Make and support inferences about information and 
ideas with reference to features in oral and written text. 

Such features include vocabulary, facts, sequence, and 
details. (L, S, R, W) 




7. Present information clearly in oral and graphic forms. 

Such forms include retelling, paraphrases, stories, letters, 
posters, picture summaries, and other graphics. (S, W) 


7. Present information clearly in a variety of oral and 
written forms for different audiences and purposes 
related to all academic content areas. 

Such forms include retelling, paraphrases, summaries, 
stories, brief reports, posters, picture summaries, charts, and 
other graphics. (S, W) 




8. Present ideas clearly in written form. (W) 


8. Select a focus, organization, and point of view for oral 
and written presentations. (S, W) 





Listening (L) Speaking (S) Reading (R) Writing (W) 
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1 

Students learning English as a second language will use English to acquire, interpret, apply, and transmit 
information for content area learning and personal use. They will develop and use skills and strategies 
appropriate to their level of English proficiency to collect data, facts, and ideas; discover relationships, 
concepts, and generalizations; and use knowledge generated from oral, written, and electronically 
produced texts. 



Intermediate Grades 5-8 


Commencement Grades 9-12 


1 . Identify and use reading and listening strategies to 
make text comprehensible and meaningful. 

Such strategies include skimming; scanning; previewing; 
reviewing; discussing; listening selectively; listening for a 
specific purpose; listening for main ideas and details; note 
taking; using structural and context clues, cognates, format, 
sequence, and an understanding of letter-sound relationships 
to decode difficult words. (L, R) 


1 . Identify and use reading and listening strategies to 
make text comprehensible and meaningful. 

Such strategies include skimming; scanning; previewing; 
reviewing; discussing; listening selectively; listening for a 
specific purpose; listening for main ideas and details; note 
taking; using structural and context clues, cognates, format, 
sequence, and an understanding of letter-sound relationships 
to decode difficult words. (L, R) 


2. Read, gather, view, listen to, organize, discuss, interpret, 
and analyze information related to academic content 
areas from various sources. 

Such sources include nonfiction books for young adults, 
reference books, magazines, textbooks, the Internet, databases, 
audio and media presentations, oral interviews, charts, graphs, 
maps, and diagrams. (L, S, R, W) 


2. Read, gather, view, listen to, organize, discuss, 
interpret, and analyze information related to 
academic content areas from various sources. 

Such sources include nonfiction books for young adults, 
reference books, magazines, textbooks, the Internet, 
databases, audio and media presentations, oral interviews, 
charts, graphs, maps, and diagrams. (L, S, R, W) 


3. Select information appropriate to the purpose of the 
investigation, relate ideas from one written or spoken 
source to another, and exclude nonessential 
information. (L, S, R, W) 


3. Select information appropriate to the purpose of the 
investigation with suitable supporting material. 

Such material includes facts, details, illustrative examples, 
anecdotes, and personal experiences. (L, S, R, W) 


4. Compare, contrast, categorize, and synthesize to gain a 
deeper understanding of information and objects. 

(L, S, R, W) 


4. Compare, contrast, categorize, and synthesize 

information and objects, and identify complexities and 
discrepancies in the information. (L, S, R, W) 


5. Formulate, ask, and respond to various question forms to 
obtain, clarify, and extend information and meaning. 

(L, S, R, W) 


5. Formulate, ask, and respond to various questions 
forms to obtain, clarify, and extend information and 
meaning. (L, S, R, W) 


6. Make and support inferences about information and 
ideas with reference to features in oral and written text. 

Such features include vocabulary, format, facts, sequence, and 
relevance of details. (L, S, R, W) 


6. Make and support inferences about information and 
ideas with reference to features in oral and written 
text. 

Such features include vocabulary, format, facts, sequence, 
register, and relevance of details. (L, S, R, W) 


7. Present information clearly in a variety of oral and writ- 
ten forms for different audiences and purposes related 
to all academic content areas. 

Such forms include paraphrases, summaries, stories, reports, 
essays, posters, charts, and other graphics. (S, W) 


7. Present information clearly in a variety of oral and 
written forms for different audiences and purposes 
related to all academic content areas. 

Such forms include paraphrases, summaries, stories, research 
reports, essays, articles, posters, charts, and other graphics. 

(S, W) 


8. Select a focus, organization, and point of view for oral 
and written presentations, and justify this selection. (S, W) 


8. Select a focus, organization, and point of view for oral 
and written presentations, and justify this selection. 

(S, W) 

Continued on the next page 
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ESL Standard 1 



ESL Performance Indicators 



STANDARD 1: Continued 
Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 


Elementary Grades 2-4 




9. Convey information, using some organizational patterns 
and structures. 

Such patterns and structures include chronological order, 
rhyming patterns, and similarities and differences. (S, W) 


9. Convey information, using a variety of organizational 
patterns and structures. 

Such patterns and structures include chronological order, 
cause and effect, similarities and differences, and general-to- 
specific presentation. (S, W) 




10. Demonstrate a basic understanding of facts. (S, W) 


10. Distinguish between fact and opinion, and relevant 
and irrelevant information. (L, S, R, W) 




1 1 . Express and develop ideas and understanding, using 
some elements of the “writing process.” 

Such as word mapping, brainstorming, drawing, and writing 
letters, words, and simple sentences. (L, S, R, W) 


1 1 . Use the process of prewriting, drafting, revising, and 
proofreading (the “writing process”) to produce well- 
constructed informational texts. (L, S, R, W) 




1 2. Become familiar with some conventions of American 
English. 

Such conventions include grammar, pronunciation, spelling, 
punctuation, and capitalization. (L, S, R, W) 


1 2. Convey information and ideas through spoken and 
written language, using conventions and features of 
American English. 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, and intonation. Such 
written language features include appropriate grammar, 
vocabulary, correct spelling, punctuation, and capitalization, 
and paragraphing. (L, S, R, W) 




13. Engage in collaborative activities through a variety of 
student groupings to gather, share, discuss, and present 
information. (L, S, R, W) 


13. Engage in collaborative activities through a variety of 
student groupings to read, gather, share, discuss, 
interpret, organize, and present information. 

Such groupings include small groups, cooperative learning 
groups, process writing groups, research groups, and 
interest groups. (L, S, R, W) 




14. Consult print and nonprint resources (e.g., audio/visual 
media, family) in the native language when needed. 
(L, S, R) 


14. Consult print and nonprint resources (e.g., audio/ 
visual media, family) in the native language when 
needed. (L, S, R) 




15. Apply self-monitoring and self-correcting strategies for 
language production. 

Such strategies include referring to illustrations, asking 
questions, starting over, rephrasing, and exploring alternative 
ways of saying things. (L, S, R, W) 


15. Apply self-monitoring and self-correcting strategies for 
accurate language production and oral and written 
presentation, using established criteria for effective 
presentation of information. 

Such strategies include referring to illustrations, asking 
questions, starting over, rephrasing, and exploring 
alternative ways of saying things. (L, S, R, W) 




16. Apply learning strategies to acquire information and 
make oral and written texts comprehensible and 
meaningful. 

Such strategies include asking questions and using prior 
knowledge, using graphic organizers, context clues and 
cognates. (L, S, R, W) 


16. Apply learning strategies to acquire information and 
make oral and written texts comprehensible and 
meaningful. 

Such strategies include asking questions; using prior knowl- 
edge, graphic organizers, and context cues; planning; note 
taking; questioning; exploring cognates and root words; and 
applying ideas to new settings or experiences. (L, S, R, W) 
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Intermediate Grades 5-8 


Commencement Grades 9-12 


9. Convey and organize information, using facts, details, 
illustrative examples, and a variety of patterns and 
structures. 

Such patterns and structures include chronological order, cause 
and effect, problem and solution, and 
general-to-specific presentation. (S, W) 


9. Convey and organize information, using facts, details, 
illustrative examples, and a variety of patterns and 
structures. 

Such patterns and structures include chronological order, 
cause and effect, problem and solution, and general-to- 
specific presentation. (S, W) 


10. Distinguish between fact and opinion, and relevant and 
irrelevant information, and exclude nonessential 
information in oral and written presentations. (L, S, R, W) 


10. Distinguish between fact and opinion, and relevant 
and irrelevant information, and exclude nonessential 
information in oral and written presentations. (L, S, R, W) 


1 1 . Use the process of prewriting, drafting, revising, peer 
editing, and proofreading (the “writing process”) to 
produce well-constructed informational texts. (L, S, R, W) 


1 1 . Use the process of prewriting, drafting, revising, peer 
editing, and proofreading (the “writing process”) to 
produce well-constructed informational texts. (L, S, R, W) 


1 2. Convey information and ideas through spoken and 
written language, using conventions and features of 
American English appropriate to audience and purpose. 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, intonation, and a wide 
variety of sentence structures. Such written language 
features include appropriate grammar, vocabulary, correct 
spelling, punctuation, capitalization, paragraphing, and a 
wide variety of sentence structures. (L, S, R, W) 


1 2. Convey information and ideas through spoken and 
written language, using conventions and features of 
American English appropriate to audience and purpose. 

Such spoken language features include appropriate grammar, 
vocabulary, pronunciation, and intonation. Such written 
language features include appropriate grammar, vocabulary, 
correct spelling, punctuation, capitalization, paragraphing, 
and a wide variety of sentence structures. 

(L, S, R, W) 


13. Engage in collaborative activities through a variety of 
student groupings to read, gather, share, discuss, 
interpret, organize, analyze, and present information. 

Such groupings include small groups, cooperative learning 
groups, process writing groups, cross-age groups, research 
groups, and interest groups. (L, S, R, W) 


13. Engage in collaborative activities through a variety of 
student groupings to read, gather, share, discuss, 
interpret, organize, analyze, synthesize, and present 
information. 

Such groupings include small groups, cooperative learning 
groups, process writing groups, cross-age groups, research 
groups, and interest groups. (L, S, R, W) 


14. Consult print and nonprint resources (e.g., audio/visual 
media, family) in the native language when needed. 
(L, S, R) 


14. Consult print and nonprint resources (e.g., audio/visual 
media, family) in the native language when needed. 
(L, S, R) 


15. Apply self-monitoring and self-correcting strategies for 
accurate language production and oral and written 
presentation, using established criteria for effective 
presentation of information. 

Such strategies include referring to illustrations, asking 
questions, starting over, rephrasing, and exploring alternative 
ways of saying things. (L, S, R, W) 


15. Apply self-monitoring and self-correcting strategies for 
accurate language production and oral and written 
presentation, using established criteria for effective 
presentation of information. (L, S, R, W) 


16. Apply learning strategies to acquire information and 
make texts comprehensible and meaningful. 

Such strategies include using prior knowledge, graphic 
organizers, and context clues; planning; note taking; 
inferencing; questioning; exploring cognates and root words; 
and applying ideas to new settings or experiences. 

(L, S, R, W) 


16. Apply learning strategies to acquire information and 
make texts comprehensible and meaningful. 

Such strategies include using prior knowledge, graphic 
organizers, reference materials, and context cues; planning; 
note taking; questioning; exploring cognates and root words; 
and applying ideas to new settings or experiences. 

(L, S, R, W) 
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ESL Standard 2 



ESL Performance Indicators 



STANDARD 2: Students will listen, speak, read, and write in English 
for literary response, enjoyment, and expression. 



Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 


Elementary Grades 2-4 




1 . View, listen to, read, and discuss literature of 
different genres. 

Such genres include picture books, fables, poems, myths, 
songs, and media productions. (L, S, R) 


1 . Read, listen to, view, write about, and discuss a 
variety of literature of different genres. 

Such genres include picture books, poems, articles and 
stories from children’s magazines, fables, myths and 
legends, songs, plays and media productions, and works of 
fiction and nonfiction intended for young readers, 
including works of American popular culture. (L, S, R, W) 




2. Use basic reading and listening strategies to make 
literary text comprehensible and meaningful. 

Such strategies include previewing, reviewing, listening 
selectively, listening for a specific purpose, and listening for 
main ideas and details. (L, R) 


2. Identify and use reading and listening strategies to 
make literary text comprehensible and meaningful. 

Such strategies include skimming, scanning, previewing, 
reviewing, listening selectively or for a specific purpose, 
and listening for main ideas and details. (L, R) 




3. Recognize some features that distinguish some genres 
and use those features to aid comprehension. 

(L, S, R) 


3. Recognize some features that distinguish some 

genres and use those features to aid comprehension. 
(L, R) 




4. Identify key literary elements in texts and relate those 
features to students’ own experiences. 

Such elements include setting, character, plot, and point of 
view. (S, R) 


4. Locate and identify key literary elements in texts and 
relate those elements to those in other works and to 
students’ own experiences. 

Such elements include setting, character, plot, theme, 
repetition, and point of view. (L, S, R, W) 




5. Make predictions and inferences, and discuss the 
meaning of literary works to understand text presented 
orally and in written form. (L, S, R) 


5. Make predictions, inferences, and deductions, and 
discuss the meaning of literary works with some 
attention to meaning beyond the literal level, to 
understand and interpret text presented orally and in 
written form. (L, S, R) 




6. Develop comprehension of text to prepare to read 
aloud. (S, R) 


6. Read aloud with confidence, accuracy, and fluency. 
(S, R) 




7. Present personal responses to published literature 
through words or pictures, referring to features of the 
text. 

Such features include characters, setting, plot, ideas, events, 
and vocabulary. (L, S, R, W) 


7. Compose and present personal and formal responses 
to published literature and the work of peers, 
referring to details and features of text. 

Such features include characters, setting, plot, ideas, 
events, vocabulary, and text structure. (L, S, R, W) 
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Students learning English as a second language will use English for self-expression, artistic creation, and 
participation in popular culture. They will develop and use skills and strategies appropriate to their level of 
English proficiency to listen to, read, and respond to oral, written, and electronically produced texts and 
performances, relate texts and performances to their own lives and other works, and develop an understand- 
ing of the diverse social, historical, and cultural dimensions the texts and performances represent. 



Intermediate Grades 5-8 


Commencement Grades 9-12 


1. Read, listen to, view, write about, and discuss texts and 
performances from a wide range of authors, subjects, 
and genres. 

Such sources include picture books, myths, fables, poems, 
stories, plays, novels, and other fiction and nonfiction texts in 
authentic and modified forms, including works of American 
popular culture. (L, S, R, W) 


1 . Read, listen to, view, write about, and discuss a variety 
of texts from a wide range of authors, subjects, genres, 
cultures, and historical periods. 

Such sources include poems, stories, myths, fables, plays, 
novels, and other fiction and nonfiction texts, in authentic 
and modified forms, including works of American popular 
culture. (L, S, R, W) 


2. Identify and use reading and listening strategies to 
make literary text comprehensible and meaningful. 

Such strategies include skimming, scanning, previewing, 
reviewing, listening selectively, listening for a specific 
purpose, and listening for main ideas and details. (L, R) 


2. Apply reading and listening strategies to make literary 
text comprehensible and meaningful. 

Such strategies include skimming, scanning, previewing, 
reviewing, listening selectively, listening for a specific 
purpose, and listening for main ideas and details. (L, R) 


3. Identify and explain the distinguishing features of the 
major genres, and use those features to aid 
comprehension, interpretation, and discussion of 
literature. (L, S, R, W) 


3. Identify and explain the distinguishing features of 
different literary genres, periods, and traditions, and 
use those features to aid comprehension, 
interpretation, and discussion of literature. (L, S, R, W) 


4. Locate and identify selected literary elements and 
techniques In texts and relate those elements to those 
in other works and to students’ own experiences. 

Such elements include setting, character, plot, theme, point of 
view, repetition, characterization, imagery, foreshadowing, 
and climax. (L, S, R, W) 


4. Locate and identify a wide range of significant literary 
elements and techniques in texts and use those 
elements to interpret the work, comparing and 
contrasting the work to other works and to students’ 
own experiences. 

Such elements include setting, character, plot, theme, point 
of view, figurative language, text structure, repetition, 
characterization, imagery, foreshadowing, and climax. 

(L, S, R, W) 


5. Make predictions, inferences, and deductions, and 
describe different levels of meaning of literary works 
presented orally and in written form, including literal 
and implied meanings. 

Strategies include summarizing; explaining; and identifying 
word choice, point of view, and symbols. (L, S, R, W) 


5. Make predictions, inferences, and deductions, and 
describe different levels of meaning of literary works 
presented orally and in written form, including literal 
and implied meanings. 

Strategies include summarizing; explaining; and identifying 
word choice, point of view, and symbols. (L, S, R, W) 


6. Read aloud with confidence, accuracy, and fluency. 
(S, R) 


6. Read aloud with confidence, accuracy, fluency, and 
expression to demonstrate understanding and to 
convey an interpretation of meaning. (S, R) 


7. Compose and present personal and formal responses to 
and Interpretations of published literary works and the 
work of peers, referring to details and features of text. 

Such features include characters, setting, plot, ideas, events, 
vocabulary, and text structure. (L, S, R, W) 


7. Compose and present personal and formal responses 
to and Interpretations of published literary works and 
the work of peers, referring to details and features of 
text. 

Such features include characters, setting, plot, ideas, events, 
vocabulary, and text structure. (L, S, R, W) 

Continued on the next page 
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ESL Standard 2 



ESL Performance Indicators 



STANDARD 2: Continued 
Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 



Elementary Grades 2-4 



Create personal stories, using appropriate vocabulary 
and elements of the literature students have read or 
heard. (S, W) 



8. Create personal stories, poems, and songs, including 
those that reflect traditional and popular American 
culture; use appropriate vocabulary and elements of 
the literature students have read or heard. (S, W) 



Engage in collaborative activities through a variety of 
student groupings to create and respond to literature. 

Such groupings include small groups and interest groups. 

(L, S, R, W) 



9. Engage in collaborative activities through a variety 
of student groupings to create and respond to 
literature. 

Such groupings include small groups, cooperative learning 
groups, literature circles, and process writing groups. 

CL,. S, R, W) 



10. Create, discuss, and respond to literary works with 
attention to appropriate vocabulary, grammar, 
spelling, and punctuation. (L, S, R, W) 



10. Create, discuss, interpret, and respond to literary 
works, using appropriate and effective vocabulary, 
grammar, spelling, and punctuation in writing, and 
using appropriate vocabulary, grammar, and 
pronunciation in speaking. (L,. S, R, W) 



11. Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts. 

Such strategies include referring to illustrations, asking 
questions, and exploring alternative pronunciations or ways 
of saying things. (L, S, R, W) 



1 1 . Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts and essays. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L S, R, W) 



12. Apply learning strategies to comprehend literature and 
produce literary responses. 

Such strategies include asking questions and using prior 
knowledge, graphic organizers, context clues, and cognates. 

(L, S, R, W) 



12. Apply learning strategies to comprehend and make 
inferences about literature and produce literary 
responses. 

Such strategies include asking questions, using prior 
knowledge, graphic organizers, and context clues; 
planning; note taking; and exploring cognates and root 
words. (L, S, R, W) 
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Intermediate Grades 5-8 


Commencement Grades 9-12 


8. Create stories, poems, songs, and plays, including 
those that reflect traditional and popular American 
culture, observing the conventions of the genre; create 
an effective voice, using a variety of writing styles 
appropriate to different audiences, purposes, and 
settings. (S, W) 


8. Create stories, poems, sketches, songs, and plays, 
including those that reflect traditional and popular 
American culture, using typical features of a given 
genre; create an effective voice, using a variety of 
writing styles appropriate to different audiences, pur- 
poses, and settings. (S, W) 


9. Engage in collaborative activities through a variety of 
student groupings to create and respond to literature. 

Such groupings include small groups, cooperative learning 
groups, literature circles, and process writing groups. 

(L, S, R, W) 


9. Engage in collaborative activities through a variety of 
student groupings to create and respond to literature. 

Such groupings include small groups, cooperative learning 
groups, literature circles, and process writing groups. 

(L, S, R, W) 


10. Create, discuss, interpret, and respond to literary works, 
using appropriate and effective vocabulary, grammar, 
spelling, and punctuation in writing, and using 
appropriate vocabulary, grammar, and pronunciation 
in speaking. (L, S, R, W) 


10. Create, discuss, interpret, and respond to literary 
works, using appropriate and effective vocabulary, 
grammar, spelling, and punctuation in writing, and 
using appropriate vocabulary, grammar, and 
pronunciation in speaking. (L, S, R, W) 


1 1 . Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts and essays. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying things. 

(L, S, R, W) 


1 1 . Apply self-monitoring and self-correcting strategies 
while reading, viewing, discussing, listening to, or 
producing literary texts and essays. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying things. 

(L, S, R, W) 


12. Apply learning strategies to comprehend and make 
inferences about literature and produce literary 
responses. 

Such strategies include asking questions, using prior 
knowledge, graphic organizers, and context clues; planning; 
note taking; and exploring cognates and root words. 

(L, S, R, W) 


12. Apply learning strategies to comprehend, make 
inferences about, and analyze literature, and to 
produce literary responses. 

Such strategies include asking questions; using prior 
knowledge, graphic organizers, and context cues; planning; 
note taking; and exploring cognates and root words. 

(L, S, R, W) 
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ESL Standard 3 



ESL Performance Indicators 




STANDARD 3: Students will listen, speak, read, and write in English 
for critical analysis and evaluation. 



Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 


Elementary Grades 2-4 




1. Form and express responses to ideas through reading, 
listening, viewing, discussing, and writing. (L, S, R, W) 


1 . Form and express responses to a variety of literary, 
informational, and persuasive material through read- 
ing, listening, viewing, discussing, and writing; use 
details and evidence as support. (L, S, R, W) 




2. Evaluate the quality of written or spoken texts, visual 
presentations, and experiences, on the basis of criteria 
such as attractiveness of illustrations, appeal of 
characters, and believability of story. 

(L, S, R) 


2. Evaluate the quality and dependability of written or 
spoken texts and visual presentations, on the basis of 
established criteria; and evaluate the logic and 
believability of claims made in persuasive material. 
(L, S, R, W) 




3. Recognize personal point of view in self and others in 
discussing information. (L, S) 


3. Recognize personal point of view in self and others in 
discussing, interpreting, and evaluating information. 
(L, S, R, W) 




4. Evaluate students’ own and others’ work individually 
and collaboratively, on the basis of established criteria. 

Criteria include visual presentation and clarity of ideas. 

(L, S, R, W) 


4. Evaluate students’ own and others’ work, individually 
and collaboratively, on the basis of a variety of 
criteria. 

Criteria include visual presentation, clarity of ideas, logic, 
originality, comprehensiveness, and use of English 
vocabulary, grammar, and register. (L, S, R, W) 




5. Recognize how structural features affect readers’ and 
listeners’ understanding and appreciation of text. 

Such features include repetition of words or ideas, 
vocabulary, and visuals. (L, S, R, W) 


5. Recognize and explain how structural features affect 
readers’ and listeners’ understanding and 
appreciation of text. 

Such features include organization, syntax, repetition of 
words or ideas, vocabulary, and visuals. (L, S, R, W) 




6. Speak persuasively and clearly with attention to 

appropriate grammar, vocabulary, and pronunciation. 
(S) 


6. Speak and write, using the conventions and features 
of American English, to effectively influence an 
audience (e.g., to persuade, negotiate, argue). 

Such spoken language features include appropriate 
grammar, vocabulary, pronunciation, and intonation. Such 
written language features include appropriate grammar, 
vocabulary, correct spelling, punctuation, and capitalization. 

(S,W) 
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Students learning English as a second language will use English to express their opinions and judgments 
on experiences, messages, ideas, information, and issues from a variety of perspectives. They will 
develop and use skills and strategies appropriate to their level of English proficiency to reflect on and 
analyze experiences, messages, ideas, information, and issues presented by others using a variety of 
established criteria. 



Intermediate Grades 5-8 


Commencement Grades 9-12 


1 . Develop and present clear Interpretations, analyses, 
and evaluations of issues, ideas, texts, and 
experiences, supporting positions with well-developed 
arguments. 

Forms of such presentations include oral (class presentations, 
speeches, and debates), visual (posters, graphs, charts, and 
illustrations), and written (essays, position papers, brochures). 

(L, S, R, W) 


1 . Develop and present clear interpretations, analyses, 
and evaluations of issues, ideas, texts, and 
experiences; justify and explain the rationale for 
positions, using persuasive language, tone, evidence, 
and well-developed arguments. 

Forms of such presentations include oral (class 
presentations, speeches, and debates), visual (posters, 
graphs, charts, political cartoons, and illustrations), and 
written (essays, editorials, movie/textbook/book reviews, 
position papers, and brochures). (L, S, R, W) 


2. Assess, compare, and evaluate the quality of spoken 
or written texts and visual presentations, using different 
criteria related to the organization, subject area, and 
purpose of text. 

Text types include editorials, letters to the editor, political 
speeches, illustrations, charts, and advertisements. (L, S, R, W) 


2. Assess, compare, and evaluate the quality of spoken 
or written texts and visual presentations, using different 
criteria related to the organization, subject area, and 
purpose of text. 

Text types include editorials, letters to the editor, political 
speeches, illustrations, charts, movie/textbook/book reviews, 
and advertisements. (L, S, R, W) 


3. Recognize and communicate personal and multiple 
points of view within and among groups, in discussing, 
interpreting, and evaluating information in texts and 
presentations. (L, S, R, W) 


3. Recognize and communicate personal and multiple 
points of view within and among groups, in discussing, 
interpreting, and evaluating information; make 
inferences about a writer’s or speaker’s point of view. 
(L, S, R, W) 


4. Evaluate students’ own and others’ work, individually 
and collaboratively, on the basis 
of a variety of criteria. 

Criteria include visual presentation, clarity of ideas, logic, 
originality, comprehensiveness, and use of English vocabu- 
lary, grammar, and register. (L, S, R, W) 


4. Evaluate students’ own and others’ work, individually 
and collaboratively, on the basis of a variety of 
criteria, and recognize how chosen criteria affect 
evaluation. 

Criteria include visual presentation; clarity of ideas; logic; 
originality; comprehensiveness; and use of English 
vocabulary, grammar, and register. (L, S, R, W) 


5. Recognize, explain, and evaluate how structural fea- 
tures affect readers’ and listeners’ understanding and 
appreciation of text. 

Such features include organization, syntax, repetition of 
words or ideas, vocabulary, and visuals. (L, S, R, W) 


5. Recognize, explain, evaluate, and analyze how 
structural features affect readers’ and listeners’ 
understanding and appreciation of text. 

Such features include organization, syntax, repetition of 
words or ideas, vocabulary, and visuals. (L, S, R, W) 


6. Speak and write, using the conventions and features of 
American English, to effectively influence an audience 
(e.g., to persuade, negotiate, argue). 

Such spoken language features include appropriate grammar, 
vocabulary, pronunciation, and intonation. Such written lan- 
guage features include appropriate grammar, vocabulary, cor- 
rect spelling, punctuation, and capitalization. (S, W) 


6. Speak and write, using the conventions and features 
of American English, to effectively influence an 
audience (e.g., to persuade, negotiate, argue). 

Such spoken language features include appropriate grammar, 
precise vocabulary, pronunciation, intonation, and 
presentation strategies. Such written language features 
include appropriate grammar, vocabulary, correct spelling, 
punctuation, and capitalization. (S, W) 

Continued on the next page 
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ESL Standard 3 



ESL Performance Indicators 



STANDARD 3: Continued 



Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 



7. Engage in collaborative activities through a variety of 
student groupings to discuss and share experiences, 
ideas, information, and opinions. (L, S, R, W) 



8 Apply self-monitoring and self-correcting strategies to 
adjust language production to effectively express 
ideas and opinions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying things. 

(L, S, R, W) 



9. Apply learning strategies to explore a variety of materials. 

Such strategies include asking questions and using prior 
knowledge, graphic organizers, context clues, and cognates. 

(L, S, R, W) 



Elementary Grades 2-4 



7. Engage in collaborative activities through a variety of 
groupings to discuss, share, reflect on, develop, and 
express, and to interpret opinions and evaluations 
about a variety of experiences, ideas, and 
information. 

Such groupings include small groups, discussion groups, 
process writing groups, and cooperative learning groups. 

(L, S, R, W) 



8. Apply self-monitoring and self-correcting strategies, 
using established criteria for effective oral and written 
presentation and standards for a particular genre 
(e.g., debate, speech, argument), to adjust presenta- 
tion and language production to effectively express 
opinions and evaluations. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying things. 

(L, S, R, W) 



9. Apply learning strategies to examine, interpret, and 
evaluate a variety of materials. 

Such strategies include using prior knowledge, graphic orga- 
nizers, and context clues, planning, note taking, and explor- 
ing cognates and root words. (L, S, R, W) 
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Intermediate Grades 5-8 


Commencement Grades 9-12 


7. Engage in collaborative activities through a variety of 
groupings to discuss, share, reflect on, develop, and 
express opinions and evaluations about a variety of 
experiences, ideas, and information. 

Such groupings include small groups, discussion groups, 
process writing groups, and cooperative learning groups. 

(L, S, R, W) 


7. Engage in collaborative activities through a variety of 
groupings to discuss, share, reflect on, develop, and 
express, and to interpret opinions and evaluations 
about a variety of experiences, ideas, and 
information. 

Such groupings include small groups, discussion groups, 
process writing groups, and cooperative learning groups. 

(L, S, R, W) 


8. Apply self-monitoring and self-correcting strategies, 
using established criteria for effective oral and written 
presentation, to adjust presentation and language pro- 
duction to effectively express opinions and evaluations. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying things. 

(L, S, R, W) 


8. Apply self-monitoring and self-correcting strategies, 
using established criteria for effective oral and written 
presentation and standards for a particular genre 
(e.g., debate, speech, argument), to adjust 
presentation and language production to effectively 
express opinions and evaluations. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying things. 
(L,S, R,W) 


9. Apply learning strategies to examine and interpret a 
variety of materials. 

Such strategies include using prior knowledge, graphic 
organizers, and context clues; planning; note taking; and 
exploring cognates and root words. (L, S, R, W) 


9. Apply learning strategies to examine, interpret, 
analyze, synthesize, and evaluate a variety of 
materials. 

Such strategies include using prior knowledge, graphic 
organizers, context cues; planning; note taking; and 
exploring cognates and root words. (L, S, R, W) 
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ESL Standard 4 



ESL Performance Indicators 



STANDARD 4: Students will listen, speak, read, and write in English 
for classroom and social interaction. 



Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 


Elementary Grades 2-4 




1 . Use a variety of oral, print, and electronic forms for 
social communication. 

Such forms include friendly notes, invitations, and electronic 
messages. (L, S, R, W) 


1 . Use a variety of oral, print, and electronic forms for 
social communication and for writing to or for self, 
applying the conventions of social writing. 

Such forms include friendly notes, invitations, and 
electronic messages, diary entries, and notes to self. 

(L, S, R, W) 




2. Describe, read about, participate in, or recommend a 
favorite activity, book, song, or other interest to various 
audiences. 

Such audiences include peers, classes, teachers, and other 

adults. (L, S, R, W) 


2. Describe, read about, participate in, or recommend 
a favorite activity, book, song, or other interest to 
various audiences. 

Such audiences include peers, classes, teachers, and other 

adults. (L, S, R, W) 




3. Request and provide information and assistance, orally 
or in writing, for personal, social, and academic pur- 
poses. (L, S, R, W) 


3. Request and provide information and assistance, 
orally or in writing, for personal, social, and 
academic purposes. (L, S, R, W) 




4. Listen attentively and take turns speaking when 

engaged in pair, group, or full-class discussions on per- 
sonal, social, and academic topics. (L, S) 


4. Listen attentively and take turns speaking when 
engaged in pair, group, or full-class discussions on 
personal, social, and academic topics. (L, S) 




5. Explain actions, choices, and decisions in social and 
classroom situations. (S) 


5. Explain actions, choices, and decisions in social and 
academic situations. (S, W) 




6. Understand and use some basic oral communication 
strategies in American English. 

Such strategies include indicating lack of understanding, 
restating or asking for restatement, requesting clarification, 
and asking how to say something new. (L, S) 


6. Understand and use a variety of oral communication 
strategies in American English for various social and 
academic purposes. 

Such strategies include indicating lack of understanding, 
clarifying or requesting clarification, restatement, and 
checking listeners’ understanding. (L, S, W) 




7. Follow oral and written directions to participate in 
classroom and social activities. (L, R) 


7. Follow oral and written directions to participate in 
classroom and social activities. (L, R) 




8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 


8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 





Listening (L) Speaking (S) Reading (R) Writing <W) 
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Students learning English as a second language will use English to interact with others in social and 
classroom situations. They will develop and use skills and strategies appropriate to their level of English 
proficiency to communicate effectively with regard to audience, purpose, and setting. 



Intermediate Grades 5-8 


Commencement Grades 9-12 


1 . Use a variety of oral, print, and electronic forms for 
social communication and for writing to or for self, 
applying the conventions of social writing. 

Such forms include friendly notes, invitations, and electronic 
messages, diary entries, and notes to self. (L, S, R, W) 


1 . Use a variety of oral, print, and electronic forms for 
social communication and for writing to or for self, 
applying the conventions of social writing. 

Such forms include friendly notes, invitations, and electronic 
messages, diary entries, and notes to self. (L, S, R, W) 


2. Describe, read about, participate in, or recommend a 
favorite activity, book, song, or other interest to various 
audiences. 

Such audiences include peers, classes, teachers, and other 

adults. (L, S, R, W) 


2. Describe, read about, participate in, or recommend a 
favorite activity, book, song, or other interest to various 
audiences. 

Such audiences include peers, classes, teachers, and other 

adults. (L, S, R, W) 


3. Request and provide information and assistance, orally 
or in writing, for personal, social, and academic pur- 
poses. (L, S, R, W) 


3. Request and provide information and assistance, 
orally or in writing, for personal, social, and academic 
purposes. (L, S, R, W) 


4. Listen attentively, take turns speaking, and build on 
others’ ideas when engaged in pair, group, or 
full-class discussions on personal, social, community, 
and academic topics. (L, S) 


4. Listen attentively, take turns speaking, and build on 
others’ ideas when engaged in pair, group, or 
full-class discussions on personal, social, community, 
and academic topics. (L, S) 


5. Explain actions, choices, and decisions in social and 
academic situations. (S, W) 


5. Explain actions, choices, and decisions in social and 
academic situations. (S, W) 


6. Understand and use a variety of oral communication 
strategies in American English for various social and 
academic purposes. 

Such strategies include making confirmation checks, clarifying 
or requesting clarification, paraphrasing, and repairing mis- 
communication. (L, S) 


6. Understand and use a variety of context-specific oral 
communication strategies in American English for a 
range of personal and academic purposes. 

Such strategies include making confirmation checks, 
clarifying or requesting clarification, paraphrasing, and 
repairing miscommunication. (L, S) 


7. Follow oral and written directions to participate in 
classroom and social activities, and provide directions 
to peers in selected interactions. (L, S, R, W) 


7. Follow oral and written directions to participate in 
classroom activities, and provide directions to peers in 
selected interactions. (L, S, R, W) 


8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 


8. Negotiate and manage interactions to accomplish 
social and classroom tasks. (L, S) 

Continued on the next page 
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ESL Performance Indicators 



STANDARD 4: Continued 



Performance indicators by grade level: 



Early Childhood Grades Pre-K - 1 



9. Use appropriate vocabulary, language, and interaction 
styles for various audiences and social or school 
situations. 

Such expressions and routines include asking permission, 
making and responding to requests, greeting, closing, and 
thanking, orally or in writing. Such situations include chatting 
with friends, participating in group discussions, and greeting 
a principal or other adult. (L, S, R, W) 



1 0. Demonstrate appropriate classroom behaviors. 

Such behaviors include participating in small group and 
whole class discussions, being courteous, and respecting the 
person and property of others. (L, S, R, W) 



1 1 . Discover alternative ways of saying things in social and 
classroom interactions. (L, S, R, W) 



12. Apply self-monitoring and self-correcting strategies in 
social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying things. 

(L, S, R, W) 



Elementary Grades 2-4 



9. Use appropriate vocabulary, expressions, language, 
routines, and interaction styles for various audiences 
and formal and informal social or school situations. 

Such expressions and routines include asking permission, 
making and responding to requests, greeting, making 
promises, thanking, and apologizing. Such situations 
include chatting with friends, participating in group 
discussions, greeting a principal or other adult, and making 
purchases. (L, S, R, W) 



10. Demonstrate appropriate classroom behaviors (e.g., 
participating in small group and whole class 
discussions, being courteous, respecting the person 
and property of others). (L, S, R, W) 



1 1 . Discover alternative ways of saying things in social 
and classroom interactions. (L, S, R, W) 



12. Apply self-monitoring and self-correcting strategies 
in social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative ways of saying 
things. (L, S, R, W) 



Listening (L) Speaking (S) Reading (R) Writing <W) 
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Intermediate Grades 5-8 


Commencement Grades 9-12 


9. Use appropriate vocabulary, expressions, language, 
routines, and interaction styles tor various audiences 
and formal and informal social or school situations, 
noticing how intention is realized through language. 

Such expressions and routines include asking permission, 
making and responding to requests, greeting, making 
promises, thanking, and apologizing. Such situations include 
chatting with friends, participating in group discussions, 
greeting a principal or other adult, making purchases. 

(L, S, R, W) 


9. Use appropriate vocabulary, expressions, language, 
routines, and interaction styles for various audiences 
and formal and informal social or school situations, 
noticing how intention is communicated in different 
ways through language in various contexts. 

Such expressions and routines include asking permission, 
making and responding to requests, greeting, making 
promises, thanking, apologizing. Such situations include 
chatting with friends, participating in group discussions, 
greeting a principal or other adult, making purchases, 
interviewing for a job, and applying to college. (L, S, R, W) 


10. Demonstrate appropriate classroom behaviors (e.g., 
participating in small group and whole class 
discussions, being courteous, respecting the person 
and property of others). (L, S, R, W) 


10. Demonstrate appropriate classroom behaviors 
(e.g., participating in small group and whole class 
discussions, being courteous, respecting the person 
and property of others). (L, S, R, W) 


11. Discover alternative ways of saying things in social and 
classroom interactions. (L, S, R, W) 


1 1 . Discover alternative ways of saying things in social 
and classroom interactions. (L, S, R, W) 


12. Apply self-monitoring and self-correcting strategies in 
social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative pronunciations or 
wording. (L, S, R, W) 


12. Apply self-monitoring and self-correcting strategies in 
social and classroom interactions. 

Such strategies include asking questions, starting over, 
rephrasing, and exploring alternative pronunciations or 
wording. (L, S, R, W) 



Performance Indicators 121 



Performance Indicators by Grade Level 








ESL Standard 5 



5 



ESL Performance Indicators 




STANDARD 5: Students will demonstrate cross-cultural knowledge 
and understanding. 

Performance indicators by grade level: 


Early Childhood Grades Pre-K - 1 


Elementary Grades 2-4 




1 . Demonstrate familiarity with some cultural and 
language patterns and norms in American English. 

Such pattern and norms include levels of formality, idioms, 

and humor. (L, S, R, W) 


1. Demonstrate familiarity with cultural and language 
patterns and norms in American English. 

Such patterns and norms include levels of formality, slang, 
humor, idioms, and rhetorical patterns. (L, S, R, W) 




2. Demonstrate familiarity with some U.S. cultural referents 
at the local and national levels. 

Such cultural referents include holidays, symbols, traditions, 
and customs. (L, S, R) 


2. Demonstrate familiarity with a broad range of U.S. 
cultural and political referents through institutions, 
functions, and processes at the local and national 
levels. 

Such cultural referents include holidays, symbols, 
traditions, customs, governance systems, and schooling. 

(L, S, R, W) 




3. Share cross-cultural experiences and ideas with others. 
(L, S, R, W) 


3. Recognize and share cross-cultural experiences, and 
ideas, and connect with those of others. (L, S, R, W) 




4. Interpret and demonstrate knowledge of nonverbal 
communication, and understand the contexts in which 
they are used appropriately. 

Such means of nonverbal communication include gestures, 
body language, volume, and stress. (L, S,) 


4. Interpret and demonstrate knowledge of nonverbal 
and oral communication features, and understand 
the contexts in which they are used appropriately. 

Such means of nonverbal communication include gestures, 
body language, volume, stress, and intonation. (L, S) 




5. Listen to, read, and respond to myths, folktales, and 
literature from the United States and international 
regions and cultures, including the students’ own. 

(L, S, R, W) 


5. Read, listen to, and discuss myths, folktales, and 
literature from the United States and international 
regions and cultures, including the students’ own, 
and identify similarities and differences among them. 
(L, S, R, W) 




6. Learn about and demonstrate an appreciation of some 
commonalities and distinctions across cultures and 
generations, including the students’ own. (L, S, R, W) 


6. Recognize and demonstrate an appreciation of 
some commonalities and distinctions across cultures 
and groups (differentiated by gender, ability, 
generations, etc.) including the students’ own. 

(L, S, R, W) 
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Students will demonstrate cross-cultural knowledge and sensitivity in communicating with others of 
varied social, cultural, and linguistic backgrounds. They will develop and use culturally appropriate 
behaviors, and a knowledge of local and U.S. cultures and practices, in their interactions with others in 
their new cultural environment. 



Intermediate Grades 5-8 


Commencement Grades 9-12 


1 . Demonstrate an understanding of cultural and 
language patterns and norms in American English, 
including different regional and social varieties of 
English. 

Such patterns and norms include levels of formality, slang, 
humor, idioms, rhetorical patterns, and standard versus 
nonstandard dialects. (L, S, R, W) 


1 . Demonstrate an understanding of cultural and 
language patterns and norms in American English, 
including different regional and social varieties of 
English, and identify and interpret how these patterns 
and norms are used. 

Such patterns and norms include levels of formality, slang, 
humor, idioms, rhetorical patterns, and standard versus 
nonstandard dialects (L, S, R, W) 


2. Demonstrate an understanding of a broad range of U.S. 
cultural and political referents through institutions, 
functions, and processes at the local and national 
levels, and compare/contrast these with parallels in the 
students’ native community. 

Such cultural and political referents include holidays, 
symbols, traditions, customs, governance systems, and 
schooling. (L, S, R, W) 


2. Demonstrate an understanding of a broad range of 
U.S. cultural and political referents through institutions, 
functions, and processes at the local and national 
levels, and compare/contrast these with parallels in 
the students’ native community. 

Such cultural and political referents include holidays, 
symbols, traditions, customs, governance systems, and 
schooling. (L, S, R, W) 


3. Recognize and share cross-cultural experiences and 
ideas, and connect with those of others. (L, S, R, W) 


3. Recognize and share cross-cultural experiences and 
idea, and connect with those of others. (L, S, R, W) 


4. Interpret and demonstrate knowledge of nonverbal 
and oral communication features, and understand the 
contexts in which they are used appropriately. 

Such means of nonverbal communication include gestures, 
body language, volume, stress, intonation, and pace. (L, S) 


4. Interpret and demonstrate knowledge of nonverbal 
and oral communication features, and understand the 
contexts in which they are used appropriately. 

Such means of nonverbal communication include gestures, 
body language, volume, stress, intonation, pace, rhythm, and 
pauses. (L, S) 


5. Compare and contrast oral traditions, myths, folktales, 
and literature from the United States and international 
regions and cultures, including the students’ own, and 
identify similarities and differences and universal 
cultural themes. (L, S, R, W) 


5. Compare and contrast oral traditions, myths, folktales, 
and literature from different national and international 
regions and cultures, including the students’ own, 
identifying similarities and differences and universal 
cultural themes, and exploring how language and 
literature transmit culture. (L, S, R, W) 


6. Recognize and demonstrate an appreciation of some 
commonalities and distinctions across cultures and 
groups (differentiated by gender, ability, generations, 
etc.), including the students’ own. (L, S, R, W) 


6. Recognize and demonstrate an appreciation of some 
commonalities and distinctions across cultures and 
groups (differentiated by gender, ability, generations, 
etc.), including the students’ own. (L, S, R, W) 
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